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San Diego North Adult Education Partnership

Vision Statement

The San Diego North Adult Education Partnership will promote student
achievement and preparation for employment by providing relevant educational
programs that allow adults to contribute productively to their communities. In
collaboration with our community partners, we will create pathways and seamless
transitions to post-secondary education and/or the workforce. We will ensure
students have the support services to accommodate their diverse needs.
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EXECUTIVE SUMMARY

Over 150 years ago, the state’s first adult education (AE) program began offering
instruction to residents seeking basic language and job skills. Today, adult education
provides educational opportunities and services to teach adults the knowledge and skills
necessary to participate effectively as citizens, workers, parents, and family and
community members. These instructional programs ensure that adults have the education
and skills to be competitive in the workforce. Historically, Adult Education programs have
addressed 1) adult literacy / high school diploma, 2) English as a second language (ESL),
3) adults with disabilities (AWD), 4) career technical education (CTE) and
apprenticeships, 5) parenting, family, and consumer awareness, and 6) older adults. In
its heyday, according to the California Department of Education (CDE), more than 2.6
million adult learners participated in adult education provided through California Adult
Schools, including adult English language learners, adults with disabilities,
disadvantaged, homeless, and incarcerated adults, and single and displaced

homemakers.

School districts within the San Diego North County Inland area, in the Palomar
Community College District service area Adult Education Partnership have felt the strain
of the recession and educational budget reductions. This led to a subsequent decline in
enrollment. Compared to 2008-09 enrollments, Escondido Unified High School District
has decreased by 38%, Poway Unified by 49%, Vista Unified by 26% and Palomar
College by 22%, in the 2013-14 fiscal year. All of this has been in the face of significant

documented need for adult education in the regional population.

In each of the four program areas less than 5% of the regional population’s need was met
in the 2008-09 period and this declined even further in 2013-14. The impact to the regional
economy; the availability of skilled workers, and the inability of workers to improve their

earnings with advanced skills, has a down line cost to all in the region

San Diego North Adult Education Partnership



Assembly Bill 86 (AB 86) was passed to create an Adult Education Consortium Program
through which

“the Chancellor of the California Community Colleges and the State Department
of Education ...jointly provide two year planning and implementation grants to
regional consortia of community college districts and school districts for the
purpose of developing regional plans to better serve the educational needs of
adults.” (AB 86, Section 76, Article 3)

In response to AB 86, on February 20, 2014, the San Diego North Adult Education
Partnership (SDNAEP) was established (See Appendix A). This adult education regional
consortium is defined by the California Community College Chancellors Office (CCCCOQO)
service area of Palomar College. It encompasses an area of 2,255 square miles and
serves a population that is 24% of San Diego County.

The Partnership includes Palomar College (PC) and the school districts of Borrego
Springs Unified, Escondido Union High School District, Fallbrook Union High School
District, Poway Unified School District, San Marcos Unified School District, Valley Center-
Pauma Unified School District, and Vista Unified School District. Vista Unified is the fiscal
agent for the Partnership. An organizational structure for the Partnership has been

created.

In the past eighteen months the Partnership has conducted extensive research and needs
assessments of stakeholders through meetings, consultations with experts and surveys
of community members, businesses, faculty members and adult education students.
Based upon these findings, the areas of need in adult education in the (SDNAEP) region

were summarized as:

Loss of Capacity to Serve Adult Learners

Lack of Access to Adult Education Programs and Services

The Need for Student Support Services to Address Barriers To Learning
Student Support Services to Assist in Identifying Educational

Student Data Collection and Analysis

Awareness and Perception of Adult Education Programs

Job Readiness and Workplace Behaviors

Academic and Study Skills

Transition from Adult Education to Palomar College

CoNoO~WNE
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10.ESL Transition Process from AE to Higher ESL Levels and Workforce
11.Programs and Services for Adults with Disabilities
12. Standard Basic Skills Assessment for Apprenticeship Program

To address the above areas of need and to improve the quality of AE programs, the

following priorities were identified:

Priority 1: Maintenance of Current Capacity

Priority 2: Improved Transition and Acceleration Systems
Priority 3: Regional Infrastructure and Collaboration
Priority 4: Expanded Capacity

Priority 5: Promising Practices Research and Development

SDNAEP proposed a budget for the years 2015—16 through 2018-19, based on funding
levels from 2013-14 and increasing at a rate of each year. Even with the proposed

increases, a large unmet need for service to adult learners will remain.

The Partnership’s first priority in funding is to ensure that its member institutions are able
to maintain their 2013-2014 capacity in 2015-2016 providing the ability to serve the same

number of adult learners across all program areas.

AB86 provides the San Diego North Adult Education Partnership (SDNAEP) with a way
to move forward in this new era, in order to create a comprehensive and cost-effective
AE program that supports adult learners in reaching their academic and workforce goals.
The plan provided here provides the evidence, rationale and the specific strategies to re-

invent adult education in this region.

The SDNAEP Lmdersh[p Council Team
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INTRODUCTION

Synopsis: The San Diego North Area Educational Partnership (SDNAEP) is located in the
Palomar Community College District service area, which includes Palomar College and
ten school districts that offer high school programs. SDNAEP members include Borrego
Springs Unified, Escondido Union High School, Fallborook Union High School, Palomar
Community College District, Poway Unified, San Marcos Unified, Valley Center-Pauma
Unified and Vista Unified School District. The organizational structure of the Partnership
is described .Members and representatives, and external partners are listed. The
governance and planning model is detailed. The process for regional planning is
described and the communication and meeting schedules are outlined

A profile of San Diego County and the SDNAEP region is provided. The region includes
24% of the county population. Because the demographics and economy of this area
overlap those of San Diego County, information about both the County and the SDNAEP
region is included to paint a complete picture of area needs. For additional detail, each
of the nine cities and communities within the SDNAEP are described. The needs of adult
learners are distilled from this geographic and demographic research and drive the need
for AE in the region.

In the wake of the national recession, California Adult Schools have had a major crisis
in funding. The state legislature, in an effort to assist all districts in the face of declining
tax revenue, removed the restrictions for school district funding for more than 40
categorical programs, including Adult Education. Under these 2009 school finance
changes, (initially for the 2012-2013 period and then extended to 2014-15) districts
could spend these formerly restricted monies for any educational purpose.

(Weston, 2011, http://www.ppic.org/content/pubs/report/R_511MWR.pdf).

In the midst of their financial predicament, most districts shifted large portions of funding
away from Adult Education and into their general fund. The subsequent major cuts in
funding of AE programs run by school districts, generated major cuts in programs in
services for adult learners and resulted in substantial enrollment decreases. The results
are effectively captured in the CCCCO Regional Fact Sheet. See: AB86 Planning
Demographic Data, http://ab86.cccco.edu.
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In the Palomar Community College District service area, only 5.3% of the need for Basic
Skills was met in 2008-2009 and this decreased further to 4.4% being met in 2013-14.
For English as Second Language (ESL) adult learners, only 3.6% of the need was met in
2008-09 and this dropped to 2.2% in 2013-14. For adults with disabilities (AWD),
comparable figures are 1.5% for 2008-09 and .4% for 2013-14. For CTE adult learners,
only 3.4% of the need was met in 2008-08 and this dropped to 2.6% in 2013-14. Thus, in
each of these four program areas less than 5% of the regional population’s need was met
in the 2008-09 period and this declined even further in 2013-14.

The impact to the economy on the availability of skilled workers, and the inability of
workers to improve their earnings with advanced skills has a down line cost to all in the
region. A more in-depth analysis of unmet need focusing within the SDNAEP area is

provided in the narrative section of Objective Two.

In the above context, clearly, the highest priority for future funding must be, at least, the

maintenance of the current Adult Education Maintenance of Capacity (MOC)/base
funding level to sustain existing adult education in the schools through a dedicated

stream.

Fortunately, the California Assembly Bill (AB) 86, passed in 2013, now provides a unique
opportunity for adult schools and community college leaders to collaborate with the goal
of transforming and revitalizing our AE programs and services. Details are available at

http://ab86.cccco.edu.

In response to AB 86, on February 20, 2014, the San Diego North Adult Education
Partnership (SDNAEP) was established (See Appendix A). This adult education regional
consortium is defined by the California Community College Chancellors Office (CCCCO)
service area of Palomar College. It includes Palomar College (PC) and the school districts
of Borrego Springs, Escondido, Fallbrook, Poway, San Marcos, Valley Center, and Vista.

The school districts of Julian, Ramona and Warner Springs reside in the 2,255 square
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mile service area but are not currently members of the Partnership (Figure 1). SDNAEP

will include the needs of these communities in the planning process.

Partner Involvement in the AB 86 Planning Process

Summits

During the AB 86 Planning Process, the San Diego North Adult Education Partnership
reached out to more than 162 individuals and organizations (including representatives
from all of the entities listed above) to participate in two regional planning summits. The
first summit was held in September and the second summit was held in January. At the
summits, these partner organizations were asked to address: 1) the needs for adult
education in the region; 2) the needs of the adult education population in order to access
education and services and to persist in their programs; 3) current services, assets and
effective collaborations available to support the adult education population; 4) gaps in
programs and services to meet the needs of the population; and 5) recommendations to

remedy the gaps and address identified needs (See Appendix B).

Focused Outreach to Remote and Rural Areas

An analysis of the participant attendance at the first planning summit indicated that there
was not a sufficient representation from small and remote areas in our region. Therefore,
in addition to the two regional planning summits, the San Diego North Adult Education
Partnership Steering Committee also reached out to entities serving the small and remote
areas included in our geographic region. The Steering Committee held a separate
meeting for service providers in Julian, California, for example. Additional data was
gathered from the small and remote areas through surveys and/or through phone

conversations and interviews with Leadership Council members.

The past year has been a year of both intense activity and reflection for SDNAEP
members. Adult educators from school districts and community colleges experienced a

huge learning curve as we joined together to re-create our AE programs and services in

12
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a coherent, collaborative and efficient system to better serve the needs of our adult

learners.

Fortunately, there is a long history of collaboration and cooperation among SDNAEP
members, as partners in prior grants, Regional Occupation Program (ROP) programming,
joint industry advisory committees and college transition programs. Everyone in our

Partnership believes in the importance of AB 86 and is deeply committed to its success.

After analyzing all the data collected, reviewing past and current school data, and listening
to stakeholder’s perspectives regarding AE and community needs, we created a Plan that
reflects our commitment to ensure that adult learners are gaining the necessary
knowledge and skills, in the most user friendly, efficient and cost effective way, to

transition to postsecondary education or the workforce.

13
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OVERVIEW OF SAN DIEGO NORTH ADULT EDUCATION
PARTNERSHIP

Figure 1

San Diego North Adult Education Partnership Area

San Diego North Adult Education Partnership
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Leadership Council Members

Of the seven member districts, each has committed to designating one representative

to serve on the Partnership's Leadership Council. The Leadership Council reports to

the district superintendents and college president. The Leadership Council is

responsible for the day-to-day oversight; however, the district superintendents and

college president are responsible for overall oversight and implementation of the project

and meet regularly.

Table 1: Leadership Council

Kirsley Borrego Springs Unified School .
Ryfkogel District School Official
Dominic Escondido Union High School Escondido Adult School
Gagliardi District Principal

Dr. Jose Iniguez

Fallbrook Union High School District

Assistant Superintendent

Kathleen Porter

Poway Unified School District

Poway Adult School
Principal

Melissa Hunt

San Marcos Unified School District

Director of Secondary Education

Olivia Leschick

Valley Center-Pauma Unified
School District

Administrator in Charge of
Special Projects

Elizabeth
O’Shea-West

Vista Unified School District

Vista Adult School
Principal

Wilma Owens

Palomar College

Dean of Career, Technical and
Extended Education

Shayla Sivert

Palomar College

Dean of Languages & Literature

Mollie Smith

Palomar College

Director of Occupational and
Noncredit Programs

San Diego North Adult Education Partnership
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Figure 2

SDNAEP School Districts within Palomar
College Service Area in San Diego County
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Figure 3

San Diego North Adult Educational Partnership Organization
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External Partners

The San Diego North Adult Education Partnership (SDNAEP) recognizes the importance
of establishing partners to assist our efforts in creating education programs and services
for adult learners. Partnerships were developed through existing relationships with
districts, Regional Planning Summits, outreach by the Leadership Council Members,
SDNAEP Website contacts, and through smaller focus groups/meetings with remote
areas within the SDNAEP. Future efforts will focus on increasing the numbers of partners
and providing streamlined ways for partners to communicate with SDNAEP. Table 2 lists
the current partnerships. Table 3 a lists partners who are serving on the Partnership
Advisory Group.

TABLE 2: SDNAEP External Partners

Masonry Industry Training Association Apprenticeship Council
San Diego Electrical Training Trust Apprenticeship Council
San Diego Sheet Metal Training Center Apprenticeship Council
Southwest Carpenters Training Fund Apprenticeship Council
Escondido Chamber of Commerce Chamber of Commerce
North San Diego Business Chamber Chamber of Commerce
Poway Chamber of Commerce Chamber of Commerce
Vista Chamber of Commerce Chamber of Commerce
Amity Ranch Community Based Organization
Community Members Community Based Organization
Escondido Education COMPACT Community Based Organization
Future Focus Community Based Organization

18
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Goodwill Industries Community Based Organization
Interfaith Community Services Community Based Organization
Julian Pathways Community Based Organization
North County Lifeline, Inc. Community Based Organization
San Diego Council on Literacy Community Based Organization
North County Economic Development Council Economic Development Council
San Marcos Economic Development Council Economic Development Council
City of Escondido Government

City of Poway Government

City of San Marcos Government

City of Vista Government

Heritage Senior Care Local Business

Mission Federal Credit Union Local Business

Wells Fargo Bank Local Business
Assembly Member Rocky Chavez Local Legislator
Department of Corrections Public Agency
Department of Rehabilitation Public Agency
Escondido Union School District Public Agency

Health and Human Services Agency (CalWORKS) Public Agency

Public Libraries (including Vista, Escondido,

Ramona, Poway, Rancho Penasquitos, and Public Agency

Julian)

Pala Tribal TANF Tribal Council
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Pauma Band of Indians Tribal Council
San Pasqual Education Department Tribal Council
Two Directions (Rincon Band of Indians TANF) Tribal Council

San Diego Workforce Partnership (WIB) and the

North County Coastal Career Center Workforce Investment Board

Table 3 lists partners who are serving on the Partnership Advisory Group.

Table 3: External Partners Advisory Group

Michelle Geller Management Analyst II City of Escondido
Barbara Salice Consultant/AE Educator Future Focus
Margo Alon President Getting Education Done

Barbara Gauthier Director of Interventions EUHSD
Michelle Fuentes Case Worker Pala Tribal TANF

Gema Medina Case Worker Pala Tribal TANF
Michael Hadland District Director Office of gﬂ?&:zl Rocky J.

Edwin Castro Commissioner Wells Fargo Bank
Carey Pendleton Care Manager/Recruiter Heritage Senior Care, Inc.

Career and Educational

Subrina Johnson o
Specialist

North County Lifeline, Inc.

Sr. Vocational Rehab

Dept. of Rehabilitation
Counselor

Laura Rasmussen

Interested Community

Member Poway

Celeste Kupperbusch

Bert Richardson Coordinator SD Electrical Training Center
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NAME POSITION ORGANIZATION
Jose Cruz CEO San Diego Council on Literacy

SD Training Center

Coordinator SW Carpenters Training Fund

Galo Toapanta

Ellie Slade Library Manager Ramona Library

Bilingual Outreach

Coordinator Julian Pathways

Carmen Longoria

Lyn Olsen Program Director MITA

Program Area Councils

SDNAEP members and partners collaborate through the Program Area Councils (PACS).

Each group focuses on a single program area. The role of these groups includes:

Developing an inventory of program services.

Participating inthe programs and services gap analysis.

Reviewing and aligning curricula.

Addressing the curricula needs, as identified by the gap analysis.

Identifying the need for, and planning, appropriate professional development.
Participating in the formative and summative evaluation of the planning
process and the overall project implementation.

o0 hwbdNE

To create the Program Area Councils (PACs), each leadership council member selected
one or two teachers from the five program areas to participate in the PACs. Instructors
were provided a description of the responsibilities and expectations of participating in the
PACs. Additionally, instructors were informed that participation was voluntary. Each

leadership council member provided leadership for at least one of the PACs.

All PACs were provided with the data collected from the Regional Planning Summit; from
the focus group in the remote areas; survey data from student, business and community,
and also with a copy of the previous draft of the Regional Comprehensive Plan. They
were asked to review the data and begin discussions regarding: 1) unmet needs for their

program area, 2) strategies to improve the transition from Adult Education (AE) to
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Palomar College (PC) and to the workforce, 3) strategies to accelerate student’s ability to

complete their academic or career pathway, 4) and professional development that is

relevant and purposeful for all the SDNAEP school districts and PC instructors and staff.

Table four lists the PAC leaders and members for each of the five program areas. The

leadership council decided to group CTE and apprenticeship together as both areas

represent preparation for employment. However, separate data was collected for each

program area.

TABLE 4: PAC Leaders and Members

Name Title School
Dom Gagliardi, Leader Principal Escondido Adult School
Elizabeth O’Shea-West, Leader Principal Vista Adult School

Joshua Murphy

ASE Teacher

Escondido Adult School

Diana Smith ABE/ABE Teacher Vista Adult School
Amy Echols Starkey ASE Teacher Poway Adult School
Mary Zambruski ABE Teacher Poway Adult School

Melinda Carrillo

Reading Services

Palomar College

San Diego North Adult Education Partnership
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Name Title School
Kathleen Porter, Leader Executive Director Poway Adult School
Shalya Sivert, Leader Dean, Languages & Lit. Palomar College
Pattie Campbell ESL Instructor Vista Adult School
Elaine Moore ESL Instructor Escondido Adult School
Rosa Rojo ESL Teacher Escondido Adult School
Jacquie Uriell ESL Teacher Poway Adult School
Nimoli Madan ESL Faculty Palomar College
Don Thiele Citizenship Faculty Palomar College
Marty Furch ESL Faculty Palomar College

Name Title School

Jo Ann Sweidel, Leader Project Manager AB 86 Partnership
Elizabeth O’Shea-West, Leader Principal Vista Adult School
Jennifer Dufresne WII Counselor Vista Adult School
Cheri Navidi Special Ed Teacher Poway Adult School
Kathie DiTrapani Special Ed Teacher Poway Adult School

Ron Haines Director of Disabled Palomar College

Resources Center
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Name

Title

School

Wilma Owens, Leader

Dean, Career Technical &
Extended Education

Palomar College

Mollie Smith, Leader

Director of Occupational &
Non-credit Programs

Palomar College

Debbie Parker

CTE Medical Instructor

Vista Adult School

Jane Levin CTE Teacher Escondido Adult School
Nancy Homotoff CTE Teacher Escondido Adult School
Ken Faverty CTE Teacher Poway Adult School
Tammy Cadwell CTE Teacher Poway Adult School
Jeanine Hawkins CTE Teacher Poway Adult School
Dennis Lutz CTE Teacher Palomar College
Jackie Martin CTE Teacher Palomar College
Jay Miller CTE Teacher Palomar College
Anthony Fedon CTE Teacher Palomar College
Rand Green CTE Teacher Palomar College
Chris Caricato Instructor Sheet Metal San Diego Training
Center
Bert Richardson Instructor SD Electrical Training Center

Vision Statement

The San Diego North Adult Education Partnership will promote student achievement
and preparation for employment by providing relevant educational programs that allow
adults to contribute productively to their communities. In collaboration with our
community partners, we will create pathways and seamless transitions to post-
secondary education and/or the workforce. We will ensure students have the support
services to accommodate their diverse needs.

San Diego North Adult Education Partnership

24




Governance and Planning

Members of SDNAEP are committed to shared governance. We have adopted a "one
member, one vote" policy for decision making. Our goal is to achieve consensus in all
of the project's decisions. Seven of the 10 school districts and one community college

in our region, are members of the SDNAEP.

Of the seven member districts, each has committed to designating one representative
to serve on the Partnership's Leadership Council. The Leadership Council reports to
the district superintendents and college president. The Leadership Council is
responsible for the day-to-day oversight; however, the district superintendents and
college president are responsible for overall oversight and implementation of the project
and meet regularly. Vista Unified School District (VUSD) has been identified as the fiscal

agent for the planning grant.

The Partnership also hired a project manager and support staff person who take
direction from the Leadership Council and coordinate project implementation activities.
The role of the project manager includes:

e Coordinating meetings for the Leadership Council, PACs, and other related groups.
e Implementing the planning grant agenda and ensuring that deliverables are met.
e Acting as the liaison among consultants and the Leadership Council members
concerning specific tasks such as: strategic planning; conducting the region’s gap
analysis; researching best or promising practices including program delivery, data
collection, marketing, and professional development.
e Working with the fiscal agent (VUSD) to ensure that expenditures align with
proposed grant budget and requirements, and that reports are submitted on time.
e Serving as the conduit for communications among members, partners,
stakeholders, and State officials.
e Creating and submitting program evaluations and reports aligned with the project’s
benchmarks.
e Participating in the formative and summative evaluation of the planning process
and the overall project implementation.

SDNAEP also hired Heying & Associates, a local public relations firm with extensive
experience in both K-12 and higher education and community outreach, to assist with
media relations, strategic planning, data collection and public relations for this project.
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SDNAEP formed Program Area Councils (PACs) to address each of the five program
areas. The leadership council decided to combine CTE and apprenticeship areas
together, as both areas represent preparation for employment. Each of the four PACs has
a designated chair that is one of the leadership council members. The remaining
members are teachers and/or staff that work with a specific population. The PAC chairs
report monthly to the Leadership Council. Goals for each of the PACs have been

developed collaboratively with the Leadership Council.

Feedback from faculty, staff, students and other stakeholders (community-based
organizations, businesses, state agencies, and residents) informed the planning, gap
analysis research, website development and maintenance, and professional
development work for this partnership. In an effort to minimize duplication of effort and
to leverage resources SDNAEP also reviewed the work of Adult Education consortia

within Region 10 and state-wide, to identify best practices and strategies.

The planning process was communicated during regular meetings with district
superintendents and the President of the College, adult education providers, and other
organizations in the region. We have created an inclusive and representative structure
to specifically include the involvement and feedback of faculty, staff, administrators,
collective bargaining units, students, employers, local community-based organizations,
and other stakeholders from school districts and the college. The purpose of these

meetings was to share and evaluate our progress with all stakeholders.

Involvement of Faculty and Teachers

Faculty and teachers have been involved in the planning process. They have provided
key concepts to address and specific strategies to identify and address gaps. Both college
faculty and teachers have attended the regional summits and follow-up meetings. Both

groups participated in needs assessment surveys.

Most importantly, both college faculty and teachers serve on the Program Area Councils

that guide all of this work. In these forums, the Partnership relies on the subject matter
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expertise and the experience in each respective program area to guide policy and
implement programs. The ideas of faculty and teachers are integral to the entire planning

process and embedded throughout this planning document.

Communication

Strategies used to ensure effective outreach and communication with stakeholders
included:

1. Hosting roving town hall meetings
2. Presenting to Boards of Education and other interested bodies (e.g.,
City Councils, libraries, community service organizations, etc.)
3. Posting meeting agendas and minutes, publicly
4. Creating and distributing newsletter summary sheets
5. Developing a website linked to the statewide AB86 website to allow for
the sharing of documents and announcements
6. Emailing informational blasts
Communication strategies fall into five categories, meetings and their related records,
shared repository of common documents, a website, public relations projects and

individual partner promotional effort (See Figure 4).

The Leadership Council meets twice each month in order to maintain consistent
communication about the progress of our Comprehensive Regional Plan. These
meetings include the leadership team, the AB86 project manager and administrative

assistant, and consultants, as needed. Minutes and related press releases are issued.

Additionally, we have created a shared Dropbox folder where all documents,
narratives, data, agendas, meetings and anything related to the Partnership and
Regional Comprehensive Plan was saved so every leadership member and Program

Area Council (PAC) members access to all related information.
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Figure 4

Collaboration/Communication Model
SDNAEP
F /’
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( SDNAEP SB 86 | (Region X Workforce | (Local boards, partner
Monthly > Leadership Development agency & regional
Council Council group meetings
J
( SDNAEP Regional SB 86 All County
Quarterly Meetings> Stakeholder Advisory SB 86 Consortia
Committee

We have also created a SDNAEP website: sdnorthab86.org. This website includes

meeting agendas and minutes; dates of past and upcoming events and meetings;
surveys for the community, businesses, and students; general information about
AB86 and SDNAEP Partnership; relevant research and legislature related to AE; and

anything else important to our mission and goals.

Our consultant, Heying & Associates, has created press releases regarding the
Partnership’s efforts in reinventing our AE programs and services. In addition, each
Leadership Council member serves as a special public relations link, to communicate
the progress and events related to AB86 to their respective, colleagues, instructors

and staff.

All of these strategies have allowed all the Leadership Council members and
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instructors involved with each PAC to remain actively engaged. All events and

meetings of SDNAEP are posted on our website and listed below (See Table 5).

Table 5: SDNAEP Meeting Schedule

May 16, 2014

May 30, 2014

June 13, 2014

June 27, 2014

July 2, 2014

August 8, 2014

August 22, 2014

Sept. 5, 2014

Sept. 12, 2014

Sept. 18, 2014

Sept. 19, 2014

Sept. 26, 2014

SDNAEP Meeting Schedule

SDNAEP Leadership Council Meeting

SDNAEP Leadership Council Meeting

SDNAEP Leadership Council Meeting

SDNAEP Leadership Council Meeting

SDNAEP Leadership Council Meeting

SDNAEP Leadership Council Meeting

SDNAEP Leadership Council Meeting

SDNAEP Sub-committee Meeting

SDNAEP Leadership Council Meeting

Regional Planning Summit

SDNAEP Leadership Council Meeting

Program Area Council Meeting

San Diego North Adult Education Partnership

School Administrators,
Community Members,
Business Executives
School Administrators,
Community Members,
Business Executives
School Administrators,
Community Members,
Business Executives
School Administrators,
Community Members,
Business Executives
School Administrators,
Community Members,
Business Executives
School Administrators,
Community Members,
Business Executives
School Administrators,
Community Members,
Business Executives
School Administrators,
Community Members,
Business Executives
School Administrators,
Community Members,
Business Executives
School Administrators,
Community Members,
Business Executives,
Students, Counselors,

City Council Members,

Teachers, State Agencies

School Administrators,
Community Members,
Business Executives
School Administrators,
Teachers, Counselors,
Business Leaders

Consultants, Board Members,
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October 3, 2014

October 10, 2014

October 17, 2014

Nov. 14, 2014

Nov. 21, 2014

Dec. 11, 2014

Dec. 17, 2014

January 7, 2014

January 9, 2015

January 23, 2015

January 26,2015

January 30, 2015

February 4, 2015

February 11,
2015

SDNAEP Meeting Schedule

Program Area Council Meeting

SDNAEP Leadership Council Meeting

Program Area Council Meeting

SDNAEP Leadership Council Meeting

Program Area Council Meeting

Remote Area Outreach Focus Group

SDNAEP Leadership Council Meeting

SDNAEP Sub-committee Meeting

Program Area Council Meeting

Strategic Planning Summit

SDNAEP Leadership Council Meeting

Program Area Council Meeting

Leadership Council Meeting

Subcommittee for Editing the Plan

San Diego North Adult Education Partnership

School Administrators,
Teachers, Counselors,

Business Leaders

School Administrators,
Community Members,

Business Executives

School Administrators,
Teachers, Counselors,

Business Leaders

School Administrators,
Community Members,

Business Executives

School Administrators,
Teachers, Counselors,

Business Leaders

School Administrators,
Teachers, Community
Members, Business Leaders,

Consultants

School Administrators,
Community Members,

Business Executives

School Administrators,
Community Members,

Business Executives

School Administrators,
Teachers, Counselors,

Business Leaders

School Administrators,
Community Members,
Business Executives,
Students, Counselors,
Consultants, Board Members,
City Council Members,
Teachers, State Agencies
School Administrators,
Community Members,
Business Executives
School Administrators,
Teachers, Counselors,

Business Leaders

School Administrators,
Community Members,
Business Executives

School Administrators,

Project Manager,
Editor
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SDNAEP Meeting Schedule
School Administrators,
Leadership Council Meeting Community Members,
Business Executives
School Administrators,
Subcommittee for Editing the Plan Project Manager,
Editor

February 17,
2015

February 27,
2015

DEMOGRAPHIC AND ECONOMIC PROFILE OF COUNTY AND
SDNAEP REGION

San Diego North Adult Education Partnership (SDNAEP) is located in San Diego County.
SDNAEP analyzed data for San Diego County, as well as for the Palomar Community
College District Service Area. This dual analysis was selected because a number of adult
education students in SDNAEP, may reside outside of this service area. Also, adult
students residing in the SDNAEP service area and attending SDNAEP programs work
both locally and also throughout San Diego County. Since many of the residents in the
SDNAEP service area migrate and also commute for employment to, and from, other
areas in San Diego County, county-wide demographic information is important to form a
complete picture of the needs of students and employers in the area. Therefore,
Information for San Diego County, as a whole, is presented first, followed by a more

detailed analysis of information for SDNAEP.

San Diego County Profile

Location and Geography

San Diego North Adult Education Partnership (SDNAEP) is located in the north inland
area of San Diego County (See Figure 2). San Diego's North County Inland is a vast,
expansive region known for its rustic beauty, diverse terrain and miles of open spaces. It
is comprised of a collection of unigue communities, from the lush valleys and mountains
of Escondido and Valley Center to scenic Rancho Bernardo, nestled between rolling hills

amidst golf courses and wineries. Other communities in this region include Fallbrook
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(home of the Avocado Festival) and Palomar Mountain which features the Palomar

Observatory, operated by the California Institute of Technology.

Understanding the community and economic characteristics of San Diego County is
important in determining the educational needs of adults. To ensure a quality and
adequate educational program that meets the needs of all (including special populations
such as migrant workers, ELL or adults with disabilities), SDNAEP refined its examination
of needs to more local levels. Table 6 provides a quick snapshot of the SDNAEP

demographics.

Population

San Diego County has an estimated population of 3.2 million (U.S. Census, 2013
estimate). While San Diego County has the sixth highest urban population among
counties in the United States, the county also has the 12™ largest agriculture economy

(sdfarmbureau.org).

Ethnicity
As shown in Figure 5, approximately 50 percent of the County’s household populations

are Caucasian. Hispanics are the second largest race/ethnic group at 32 percent.
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Figure 5

San Diego County Ethnicity

U.S. Census Quick Facts, 2013

Educational Achievement

Figure 6 shows the educational attainment levels for San Diego County residents (age 25
years or older). Approximately one-third of the region’s household population has a high
school degree or less, 32 percent have some college or Associate’s Degree and 21

percent have a Bachelor's Degree.

The high school graduation rate in San Diego County is approximately 78% with a dropout
rate of ten percent (kidsdata.org, 2012). (Dropout rate is the number of students entering

12t grade but fail to graduate.)
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Figure 6

San Diego County Education Attainment

M@ Less than High School Graduate @ High School Graduate (Includes Equivalency)
OSome College, No Degree O Associate's Degree
[ Bachelor's Degree @ Graduate or Professional Degree

ACS, 2009-2013

Income

The median household income for San Diego County is $63,069 while the per capita
income is $31,000 (U.S. Census, 2010). Additionally, 13.9 percent of individuals in San
Diego County are living below the federal poverty level. Of the individuals living below

poverty, 54 percent are females and 46 percent are males.

Research has also shown that the lower the level of educational attainment, the greater
the proportion of people living in poverty. Figure 6 shows the educational attainment of
individuals age 25 years and older living in poverty compared to the regional

representation.
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English Language Learners

The high number of English language learners (ELL) is another important characteristic
of San Diego County. According to the Migration Policy Institute (2010), California has
the largest ELL student population in the country. So, it is no surprise that ELL make up
a significant portion of the California public school students. The 1,346,333 English
learners constitute 21.6 percent of the total enrollment in California public schools
(Kidsdata.org, 2013). Specifically, San Diego County Office of Education (SDCOE, 2013)
indicates there are 2,055 ELL in San Diego County public education schools and the top
language spoken at home other than English among K-12 students is Spanish (ACS,
2013).

San Diego’s immigrant population is largely comprised of Mexican immigrants (47%).
Due to the seasonal nature of farming many of these workers are unemployed for several
months of the year. Unfortunately, this population is underserved and difficult to connect
with as they often live in remote areas and frequently change locations to find
employment. As migrants establish themselves in our communities and seek to improve
their employment opportunities, many seek English language and short term career

educational services.

Migrant Population

Agriculture in San Diego County covers 273,176 acres and consists of 5,255 farms, the
third highest number of farms compared to all counties within the United States.
Significantly, about 90 percent of farm revenues are derived from labor-intensive crop
industries. As more farming has been slowly moving toward north inland San Diego
County, migrant workers have followed, many of them undocumented. According to USC
Center for the Study of Immigrant Integration (2008-2012), approximately seven percent
of the San Diego County population are authorized immigrants (non-U.S. Citizens) and

six percent are unauthorized immigrants (non-U.S. Citizens).
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Military

Of particular significance is that, San Diego County is home to the third largest Armed
Forces veteran population in the nation and is the number one destination for veterans
returning from Iraq and Afghanistan. According to the County of San Diego Health and
Human Services Agency (SDHHSA), there are seven military bases with approximately
110,700 active duty personnel and 118,300 family members, which represents 7.6
percent of San Diego County’s total population. Additionally, there are 240,577 veterans
that reside in San Diego County (SANDAG, 2011 estimates) and approximately 80,000
that live specifically in North County (Veterans Association of North County, VANC, 2007).
Many of these veterans have a disability and are in need of short-term CTE training or
programs for adults with disabilities. According to SDHHSA, 20 percent of veterans
returning from lrag/Afghanistan suffer from either PTSD or major depression. An
additional 320,000 may have experienced traumatic brain injuries during deployment.
Regardless of the type of disability, services and classes are needed to specifically serve
this population. Currently, Palomar College has more veterans enrolled than any other
college in the state.

Literacy

Adult illiteracy is defined by the inability to speak English, regardless if a person is able
to speak and write in another language. Research strongly supports the negative impact
that illiteracy has on the individual and family including: difficulty in finding employment,
high healthcare costs, lack of community engagement, dropping out of High School, and
incarceration. The San Diego Council on Literacy estimates that the cost of adults reading
at the minimum level is $8,000 per adult or over $3 billion annually.

San Diego County has 444,000 adults who read at the lowest level of literacy. This
equates to 20 percent of adults who are not reading prose above the 4" grade level (San
Diego Council on Literacy, 2014) and are unable to read medicine labels, recipes or even

read to their young children.
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Disability
Approximately nine percent of its population in San Diego County has a documented
disability (ACS, 2009-2013).

Labor Market

San Diego County has 1.2 million wage and salary jobs (U.S. Census, 2008-2012). The
County has a diverse economy with a strong tourism sector, a sizeable defense industry
and a bustling technology cluster. The United States Department of Defense (DOD) is
the largest employer in San Diego County. According to the SANDAG (2011),
approximately five percent of people 16 years and older are in the Armed Forces or are
civil servants in the DOD. Per Employment Development Department (EDD) (2012), the
State of California projects that the growth in San Diego County will add 205,000 new
jobs by 2014, an increase of 14.7 percent.

The industries with the highest projected growth rate in San Diego County are (1)
Professional Business Services, (2) Education and Health Services, and (3) Management
of Companies and Enterprises. The top three occupations with the most job openings
are retail salesperson, cashiers, and waiters and waitresses. These occupations require
less than a high school diploma but only have a median wage of $9 to $11 per hour.
Other forecasted occupations that have higher wages will require a high school diploma
to be competitive. More details about the fastest growing and largest growing

occupations in San Diego County are listed in Appendix C.

With an approximate six percent unemployment rate in San Diego County (U.S. Bureau
of Labor Statistics, April, 2014), job openings are still extremely competitive. Earning a
high school diploma, certification in a specific field, and/or an Associate’s Degree or
higher is necessary in meeting the minimum requirement for occupations that provide
decent wages and allow an individual or family to live above poverty in San Diego County

where the cost of living is high.
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SDNAEP Profile

Location and Geography

San Diego North Adult Education Partnership (SDNAEP) is located in the north inland
area of San Diego County (See Figure 1). San Diego's North County Inland is a vast,
expansive region known for its rustic beauty, diverse terrain and miles of open spaces. It
is comprised of a collection of unique communities, from the lush valleys and mountains
of Escondido and Valley Center to scenic Rancho Bernardo, nestled between rolling hills
amidst golf courses and wineries. Other communities in this region include Fallbrook
(home of the Avocado Festival) and Palomar Mountain which features the Palomar

Observatory, operated by the California Institute of Technology.

Understanding the community and economic characteristics of the City of San Diego and
San Diego County as a whole are important factors in determining the educational needs
of adults in the SDNAEP region. A large part of our service delivery area is in the City of
San Diego. To ensure a quality and adequate educational program that meets the needs
of all (including special populations such as migrant workers, ELL or adults with
disabilities), SDNAEP refined its examination of needs to more local levels. Table 6

provides a quick snapshot of the SDNAEP demographics.

Table 6: Snapshot of SDNAEP

Totals 780,938 % 37,812,798 %
Sing In 125,731 16.1% 9,514,603 25.2%
overty
No High School o 0
Diploma 115,579 14.8% 7,322,790 19.4%
Unemployment 59,351 7.6% 3,566,976 9.4%
ESL 324,838 41.6% 15,728,547 41.6%
Adults with o 0
Disabilities 79,048 10.1% 3,827,476 10.1%
In Process of
Obtaining 111,567 14.2% 5,402,035 14.3%
Citizenship
Literacy 123,916 15.9% 5,999,994 15.9%

Source: http://ab86.cccco.edu/HelpfulResources/PlanningDemographicData.aspx
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Population

San Diego North Adult Education Partnership (SDNAEP) encompasses a large area in
the North County Inland San Diego. Population size ranges from the largest, Escondido
with 165,737 to the smallest population of 1,133 in Warner Springs. The variation in
population across communities and cities is demonstrated in Figure 7. (Note: this figure
does not include the portion of our region that is in the City of San Diego. Actual

population numbers for our region are greater.)

Figure 7
SDNAEP Population by City

0 50,000 100,000 150,000 200,000

Borrego Springs
¥165,737
Fallbrook

Poway

San Marcos

Vista

SANDAG, 2013

The SDNAEP student population is diverse in age, culture, language, ethnicity, and in
educational needs and goals. The largest portions of our students are Caucasian and
Hispanic. Warner Springs has a large Native American population (16%) in their city.

Table 7 shows the ethnic distribution.
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TABLE 7: SDNAEP Ethnicity by County and City

San Diego 47% 33% 6% 1.3% 13% 4%
County
Borrego 55% 42% .6 .8% 4% 1%
Springs
Escondido 42% 47% 2% 4% 6% 2%
Fallbrook 52% 41% 1% 1% 3% 4%
Julian 78% 16% 0 2.4% 1 2%
Poway 66% 13% 1.5% .3% 16% 4%
Ramona 70% 25% 7% 7% 2% 2%
San Marcos 48% 38% 2% .3% 8% 3%
Valley Center 58% 30% .8% 5% 4% 2%
Vista 42% 49% 2.3% .3% 4% 3%
Warner Springs | 57% 23% 1.5% 16% 1% 1%

SANDAG, 2013

Social Demographic Data for SDNAEP is summarized in Table 8. Of the 10 cities in
SDNAEP, all but Poway and Valley Center have a lower median household income than
San Diego County’s. The highest median household income is in Poway ($93,856) while
the lowest is in Warner Springs ($37,943). Related to this, six cities have percentages of
persons living in poverty that are higher than the county average. The highest percentage
of persons living below poverty is located in Escondido (18.7%) and Warner Springs
(20%)

The County average percentage of those who speak other than English at home is 37%.
Five of the 10 SDNAEP cities exceed this figure. Escondido at 48% and Vista at 44% are
especially notable (See Table 8).
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TABLE 8: SDNAEP Social Demographics for Each City

California $61,094 8.3% 15.9% 43.7%
San Diego County $62,962 10.5% 14.4% 37.4%
**Borrego Springs $48,586 8.1% 16% 36%
Escondido $49,362 8.7% 18.7% 48%
Fallbrook $55,396 9.4% 15.6% 38.2%
Palomar-Julian $55,353 2.7% 14% 14%
Poway $93,856 6.4% 5.3% 21.3%
Ramona $61,094 9.5% 11.7% 32.1%
San Marcos $53,657 4.4% 16% 38.2%
Valley Center $85,146 8.7% 5.9% 26.6%
Vista $47,346 7% 16% 44.5%
Warner Springs* $37,943 *11% 20% 41%

2009-2013 ACS, *WS’ disability percentage is based on individuals’ employed, **based on ages
18-64

Students in SDNAEP school districts speak Arabic, Filipino, Mandarin, Spanish and

Vietnamese at home (See Table 9). Five of the 10 SNAEP school districts have English

Language Learner populations in excess of 20% (See Figure 8).

TABLE 9: SDNAEP Top 5 Languages at Home

San Diego County 2,364 3,164 791 90,137 2,676
Borrego Springs

Unified 0 1 0 192 0
Escondido Union 51 44 1 7,083 91
Escondido Union High 6 11 26 1,075 7
Fallbrook Union High 3 0 0 118 1
Fallbrook Union 0 0 1731 7
Elementary

Julian Union High 0 0 6 0
Julian Union 3 0 118 1
Elementary

Poway Unified 158 318 405 1,314 336
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Ramona City Unified 0 0 0 763 1
San Marcos Unified 12 21 22 3,322 71
Val_lc_ey Center-Pauma 0 5 876 1
Unified
Vista Unified 13 31 16 5,643 46
Warner Springs
Unified 0 0 0 21 0
Kidsdata.org, 2013
Figure 8
English Language Learners in Public
Elementary & High School
0% 10% 20% 30% 40% 50%
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Escondido Union High
Fallbrook Union Elementary
Fallbrook Union High
Julian Union Elementary
Julian Union High

Poway Unified

Ramona City Unified

San Marcos Unified

Valley Center-Pauma Unified
Vista Unified

Warner Unified

Kidsdata.org, 2013
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Figure 9 shows the percent of adults who fall below basic (Level 1) in reading prose.
Prose literacy is defined as “the knowledge and skills needed to perform prose tasks
which include editorials, news stories and instructional materials” (National Assessment
of Adult Literacy) (NAAL). Unfortunately, data was not available for some of the remote
areas. Four of the cities listed had a higher percentage of adults reading below basic
level than the San Diego County at (20%). The cities with the highest number of adults
below basic level are Escondido (23%) and Vista (23%).

Additionally, as stated in Table 8, the poverty rate is approximately between 15 and 16
percent for most cities in the SDNAEP. Based on the eligibility for free or reduced meals
in the public elementary and high schools, it was noted that Warner Springs (87%) and
Borrego Springs (84%) have the highest participation but they also have the smallest
enrollment at 284 for Warner Springs and 513 for Borrego Springs. Larger districts
including Escondido Union (68%) and Vista Unified (57%) have a higher than average
percentage of students eligible for free or reduced meals within their communities (See
Figure 10).

Figure 9

Adults Below Basic in Prose Literacy

0% 5% 10% 15% 20% 25%

20%

San Diego County
23%

Escondido

Fallbrook 22%

Ramona 17%

San Marcos 20%

23%

Vista

San Diego Council on Literacy, 2013
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Figure 10

Eligible for Free or Reduced Meals in
Schools
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Figure 11 shows the percentage of adults in the SDNAEP who do not have a high school
diploma. Julian (58%) and Borrego Springs (41%) both have significantly higher numbers
of adults without a high school diploma as compared to the other cities. They also have
some of the highest poverty rates in the SDNAEP area. Among the larger cities, Vista
(20%) and Escondido (17%) have the highest percent of residents with who lack a high
school diploma. These too, have very high poverty rates. It must be noted that no data
from Warner Springs, regarding the number of adults without a high school diploma, could

be found.

Disability
The percentage of the population within SDNAEP’s who have a disability is lower than
the comparable county figure of 10.5%. The percentages vary by the locations in our area

and range from 7.5% to 8%.
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Figure 11
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English Language Learners

The issues of ELL and the levels of poverty impact all of the SDNAEP partner
communities. For instance, all school districts have a high number of ELL adults and
therefore need English as a Second Language (ESL), Citizenship, Adult Basic Education
(ABE) and Adult Secondary Education (ASE) classes to improve their employment
opportunities.

All of the school districts have a fairly high poverty rate again demonstrating the need for
ABE, ASE and short-term Career Technical Education (CTE) training.

A major factor in providing effective AE in the area is access. Residents of the less
populated school districts (Borrego Springs, Fallbrook, Julian, Ramona, Valley Center-
Pauma, and Warner Springs) do not have easy access to any of the educational programs
or services available in the SDNAEP.
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In summary, adults in each SDNAEP community face an array challenges to obtain an
education or find employment. These challenges range from needing a high school
diploma, learning to read and write in English, or accessing information about how to
enter a certificated program and/or community college and employment. Meeting the
diverse needs of each community is challenging and will require extensive partnerships,

resources and coordination of services in SDNAEP to ensure that no one is left behind.

Labor Market

The unemployment rate for San Diego County is 6.0 percent (EDD, April, 2014). This
compares with an unadjusted employment rate of 7.3 percent for California and 5.9
percent for the nation during the same period. The unemployment rates for SDNAEP are
shown in Figure 12. Fallbrook (12.1%) and Vista (10.6%) have the highest unemployment
rate at this time. It must be noted that for some of the smaller cities (Warner Springs,
Julian, and Borrego Springs) data was not available through Census or EDD. Therefore,

data was gathered from the city websites.

As stated earlier, several industries in San Diego County are forecasted to have robust
employment growth over the next five years. Professional and Business Services,
Information, and Construction are expected to grow by more than 20 percent, while the
Leisure and Hospitality Industry will increase by roughly 17 percent (San Diego County

Economics Forecast, 2012).

In the San Diego-Carlsbad-San Marcos Metropolitan Statistical Area many of the
occupations projected to grow require no high school diploma, such as Retail
Salesperson, Janitors and Cleaners, Personal Care Aides, Home Health Aides, and
Construction Laborers. Others only require a High School Diploma including General
Office Clerk, Customer Service Representatives, First Line Supervisors and
Administrative Support personnel. However, jobs that only require a high school diploma
pay significantly less at $9.00 - $15.00 depending on the position.
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Figure 12

Unemployment Rate in the SDNAEP
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In summary, there are employment opportunities available in the North County Inland San
Diego Area. In order to obtain jobs with higher incomes, a High School Diploma, GED,

or certification is crucial. (See Appendix C).

Communities and District in the SDNAEP

Seven of the ten districts in the Palomar Community College District service area have
joined with Palomar College to form SDNAEP. To describe the Partnership, the following
paragraphs provide an overview of the geographical, cultural and demographic
characteristics of the college district and all districts in its service area in the context of
the communities that they serve. Information for school districts is organized
alphabetically by city or community. The college district is listed last. SDNAEP
membership is indicated.
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Borrego Springs, CA — (Borrego Springs Unified: Member))

The city of Borrego Springs was formed in 1875. Today, it is an unincorporated area of
northeast San Diego County with a population of 4,420. The village of Borrego Springs
is surrounded and protected by 600,000 acre Anza-Borrego Desert State Park, the largest
of California’s State Parks. Here, in San Diego County’s only desert community, the
nearest stoplight is fifty miles away. The largest industries are Agriculture, Forestry,
Fishing & Hunting and Accommodation & Food Services (U.S. Census, 2010). Tourism
is a major industry, as there are four public golf courses, and the “Snow Birds” migrate
annually to Borrego Springs.

District

Borrego Springs Unified School District (BSUSD) was formed in 1966. Today, BSUSD
has four schools that serve 240 students from preschool to high school. The four schools
include one elementary school, one middle school, one comprehensive high school, and
one continuation school. The largest demographic segments of the students are Hispanic
(75%) and White (21%). Additionally, 79% of students are socioeconomically
disadvantaged, 38% are English learners, and 11% of students have a disability. The
BSUSD is governed by a five-member Board of Education and the Superintendent is
Martha Deichler.

Adult Education Program

Currently, BSUSD does not have an adult education program. In the past, adult education
needs were met by Palomar College. However, because of low enroliments and reduced
resources, the Borrego Springs site was closed in 2011.

Escondido, CA — (Escondido Union High School District: Member)

Escondido is at the core of Inland North San Diego County, an area that is emerging as
a regional economic leader in the forefront of job development and new industries.
Settled in a long valley in the coastal mountains of Southern California, Escondido
provides a thriving urban environment in the midst of gentle rolling hills, and avocado and
citrus groves. It lies about 18 miles inland, 100 miles south of Los Angeles, and 30 miles
northeast of San Diego. The city of Escondido was formed around 1886. With a
population of 165,737 and 34 constituent neighborhoods, Escondido is the 38th largest
community in California. Residents of Escondido are comprised mostly of Caucasian
(40%) and Hispanic (49%) with a poverty rate of 20%. Escondido’s largest industries are
Healthcare & Social Assistance and Retail Trade (U.S. Census, 2010). Currently,
Palomar College operates a center in Escondido that has a large ESL program.

District

Escondido Union High School District (EUHSD) has been providing education services
to the community of Escondido for over 110 years. Currently, EUHSD serves more than
8,500 students annually. The largest numbers of students are either Hispanic (60%) or
White (31%). Additionally, 42% percent of high school students are eligible for free or
reduced meals. The poverty rate for the city of Escondido is 20%. There are three
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comprehensive high schools, one smaller high school focusing on health science and
biotechnology, one continuation school (10"-12t" grades), one independent study school,
and one adult school. Escondido Union High School District is governed by a five-
member Board of Education. The Superintendent is Steven Boyle.

Adult Education Program

Escondido Adult School (EAS) has been providing educational services since 1968 and
currently serves approximately 4600 students annually (at its peak EAS served 7,600
students). Available programs are basic skills, High School Diploma / GED, English as a
Second Language (ESL), Career Technical Education (CTE), and Apprenticeship
programs.

Fallbrook, CA — (Fallbrook Union High School District: Member)

Fallbrook, an unincorporated part of San Diego County, is located in the northern part of
San Diego County and bordered by Vista, Oceanside, Camp Pendleton and Riverside
County. Fallbrook was formed in 1885. Today, Fallbrook has a population of 48,346 and
is spread over 127 square miles. Fallbrook’s primary business is agriculture and is known
as the “Avocado Capital of the World.” Annual revenues, from avocados alone, reach
approximately $26 million, earned mostly on small groves of two to ten acres. Fallbrook
has over 50 wholesale and retail nurseries within the community. With nursery products
and market flowers annually producing approximately $83 million and citrus crops adding
another $1.3 million, agriculture accounts for just under a third of the area’s personal
income. The largest industry in Fallbrook is Retail Trade (U.S. Census, 2010).

District

Fallbrook Union High School District (FUHSD) began providing educational services in
1893 making it the 2" oldest high school in San Diego County. Today, FUHSD serves
2,700 students and has one comprehensive high school, one independent study high
school, and one continuation high school. The majority of students are Hispanic (56%)
and White (36%), with 14% of ELL students and 56% eligible for free or reduced meals.
The poverty rate for the city of Fallbrook is $14%. Fallbrook Union High School District is
governed by a five-member Board of Education. The Superintendent is Dr. Hugo A.
Pedroza.

Adult Education Program

Currently, FUHSD does not offer any adult education programs. Currently, Palomar offers
ESL and general education courses in the evenings on the Fallbrook High School
Campus. The District has purchased land in Fallbrook and plans to build a comprehensive
Center to offer the general education courses needed to fulfill the requirements of an
Associate’s Degree and courses required to earn certificates in specialized career
technical education programs.
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Julian, CA — (Julian Union High School District)

Julian is a census-designated place (CDP) in San Diego County. It is a small mountain
community in Southern California, about 50 miles northeast of San Diego. In 1870, the
gold rush brought many people to Julian creating an instant city. Today, the population
of Julian is approximately 6,548. This historic gold-mining town is nestled among oak
and pine forests between the north end of the Cuyamaca Range and the south slope of
Volcan Mountain. There are nine campgrounds / RV parks in and around Julian.

The entire township of Julian is a Designated Historical District. Julian is also unique
among Southern California communities for its cold-winter climate, ideal for growing
apples. All Julian apples are sold locally as apple pies, apple cider or whole fruit. In
October, 10,000 apple pies a week are baked in Julian, when Southern California tourists
flock here for the fall colors, cool breezes, frontier atmosphere and its famous Apple
Festival. Julian’s largest industry is Accommodation & Food Services (U.S. Census,
2010). The majority of Julian’s residents are Caucasian and anecdotally, many of the
residents are 4™ or 51" generation with very tight family connections.

District

Julian Union High School District (JUHSD) was formed in the 1800’s. Today, JUHSD
encompasses approximately 627 square-miles of land area and 1.52 square-miles of
water area. Julian Union High School District serves approximately 174 students and has
one comprehensive high school and one continuation high school. The largest
percentages of students are White (59%) and Hispanic (24%). Additionally, three percent
of students are English learners, 47% are eligible for free meals, and nine percent of
students have an Individualized Education Program (IEP). The poverty rate for the city
of Palomar-Julian is 14%. Julian Union High School District is governed by a five-member
Board of Education. The Superintendent is David Schlottman.

Adult Education Program

Currently, JUHSD does not have an adult education program.

Poway, CA — (Poway Unified School District: Member)

Poway was formed in 1980 and is currently ranked the 6th best city in California to locate
a business, according to Outlook Magazine. Poway maintains its business excellence
with the state-of-the-art Poway Business Park, a 700-acre complex, which encompasses
the City's main commercial area. Currently, over 462 businesses with more than 19,000
employees are located in the Business Park. The Poway Business Park is a mix of
commercial and retail space and is headquarters to Geico Direct Insurance, Sysco Foods,
First American Credco Corp., and Toppan Optical Products, Inc. Poway’s largest
industries are Manufacturing and Healthcare & Social Assistance (U.S. Census, 2010).
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District

Poway Unified School District (PUSD), the third largest school district in the County, was
unified in 1962 when Poway High School became part of what was the K-8 Pomerado
Union School District. Today, PUSD encompasses 100 square miles and serves
approximately 33,000 students. The largest percentages of students are white (52%) and
Asian / Asian American (19%). Additionally, 12 percent of students are English learners.
The poverty rate for the city of Poway, 5%, though the majority of Poway Unified School
District is in the City of San Diego. There are 22 elementary schools (K-5), six middle
schools (6-8), one K-8 school, five comprehensive high schools (9-12), one continuation
school, one adult school and 20 preschools. Poway Unified School District is governed
by a five-member Board of Education. The Superintendent is John P. Collins.

Adult Education Program

Poway Adult School (PAS) began providing education services in 1965. It currently
serves approximately 1000 unduplicated students annually in its basic skills, High School
Diploma / GED, ESL, and CTE programs. In 2008-09, PAS served over 1,700 students,
so has seen a decline of more than forty-one percent during the last five years.

Ramona, CA — (Ramona Unified School District)

Ramona is an unincorporated community with 35,804 residents. The city of Ramona was
formed in 1886. Today, Ramona’s community plan area consists of approximately 84,000
acres situated east of the city of Poway and north of Lakeside. It is known as the Valley
of the Sun and is approximately thirty-six miles from San Diego. Ramona’s largest
industries are Retail Trade and Construction (U.S. Census, 2010).

District

Ramona Unified School District (RUSD) was established in 1893. Currently, RUSD
serves 5,700 students and has five elementary schools, one middle school, two high
schools, and one independent study high school. The largest portions of students are
White (61%) and Hispanic (34 %) with 13% ELL and 42% eligible for free meals. The
poverty rate for the city of Ramona is 12%. RUSD is governed by a five-member Board
of Education. The Superintendent is Robert W. Graeff.

Adult Education Program

Currently, RUSD does not have an adult education program.

San Marcos, CA — (San Marcos Unified High School District: Member)

San Marcos is located in the beautiful foothills of northern San Diego County with a
population 91,775. The city of San Marcos was formed in the early 1900’s but wasn'’t
incorporated until in 1963. San Marcos is home to Palomar College and California State
University San Marcos and is thus becoming known as the heart of education in San
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Diego North. San Marcos’ largest industries are Manufacturing and Retail Trade (U.S.
Census, 2010).

District

San Marcos Unified School District (SMUSD) was unified in the 1970’s. Today, SMUSD
encompasses 49 square miles and serves 20,000 students. The largest percentages of
students are Hispanic (46%) and White (41%). Additionally, 18 percent of students are
English learners and 46% are eligible for free meals. The poverty rate for the city of San
Marcos is 15%. There are 11 elementary schools, three middle schools, two
comprehensive high schools, one continuation high school, one independent study high
school, and one charter school. San Marcos Unified School District is governed by a five-
member Board of Education. The Superintendent is Dr. Kevin D. Holt.

Adult Education Program

Currently, the only adult education program that SMUSD is offering is concurrent credit
recovery for high school students.

Valley Center, CA — (Valley Center-Pauma Unified High School District: Member)

Valley Center-Pauma is located in a rural, remote, agricultural area in northern San Diego
County adjacent to the city of Escondido and approximately 50 miles from the city of San
Diego. Today, Valley Center has exactly 21,434 acres of agricultural land with 14,829
acres in avocados. Agriculture and Indian Gaming are the primary industries in the
community.

District

Valley Center-Pauma Unified School District (VCPUSD) began providing educational
services around 1923. Today, VCPUSD encompasses 344 square miles and is
surrounded by five Indian Reservations (La Jolla, Pauma, Pala, Rincon and San Pasqual
Reservations). The Palomar Observatory is located on Palomar mountain top in the
Cleveland National Forest which is included in the district’'s boundaries.

The PK-12th grade district has a student population of approximately 4,100. There is one
primary school, two elementary schools, one K-8 school, two comprehensive high
schools, and an independent study program for K-12. Approximately 1000 students are
ELL and most of the parents have an elementary education and work in agriculture. The
largest percentages of students are Hispanic (46%) and White (39%). However, Valley
Center-Pauma Unified serves one of the larger American Indian student populations in
the State of California, serving 479 (10%) American Indian students residing from 5
distinct reservations within the district boundaries. Additionally, 22 percent of students are
English learners and 51% are eligible for free or reduced meals. The poverty rate for the
city of Valley Center-Pauma is 6%. Valley Center-Pauma Unified School District is
governed by a five-member Board of Education. The Superintendent is Mary Gorsuch.
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Adult Education Program

Currently, VCPUSD does not offer any adult education programs.

Vista, CA — (Vista Unified School District: Member and Fiscal Agent)

The city of Vista is located between Southern California’s largest trade centers; Los
Angeles - 90 miles north, Orange County - 45 miles north and San Diego - 20 miles south.
Vista was incorporated in 1963. Today, Vista is a community of approximately thirty-eight
square miles with over 102,000 residents. Vista’s largest industries are Manufacturing
and Retail Trade (U.S. Census, 2010).

The history of the Vista Unified School District (VUSD) began in the late 1800’s with three
tiny school districts in the area now known as Vista. In 1916, those three schools
combined to form Vista Union School District. In 1935 voters in the district decided to
form a unified school district and build a high school in Vista. (Previously students had to
attend Oceanside or Carlsbad High School as no high school existed in Vista.) Today,
VUSD encompasses 214 square miles across most of Vista, a large portion of eastern
Oceanside, some unincorporated areas and small slivers of Carlsbad and San Marcos.

District

Vista Unified School District serves over 32,000 students Pre-K to adults: 25 elementary
schools, four middle schools, four comprehensive high schools, one continuation high
school, one charter alternative academy, one charter independent study school, one K-8
charter home school, one charter technical education school, one school that serves
orthopedically handicapped students, one newcomer language center, and one adult
school. The largest percentages of students are Hispanic (60%) and White (27%).
Additionally, 23 percent of students are English learners and 57% of students are eligible
for free or reduced meals. The poverty rate for the city of Visa is 16%. Vista Unified
School District is governed by a five-member Board of Education. The Superintendent is
Dr. Devin Vodicka.

Adult Education Program

Vista Adult School (VAS) was established and began serving students in 1977. From
that moment on, VAS has continued to grow, increasing from one small site to two
campuses. Today, VAS serves approximately 4,200 students annually and offers
programs in basic skills, High School Diploma / GED, ESL, Citizenship, and CTE. In
2008-2009 VAS served over 5700 unduplicated students indicating more than a 36%
decrease in student enrollment over the past 5 years.

Warner Springs, CA — (Warner Springs Unified School District)

Warner Springs, California is a small unincorporated community located in northern San
Diego County. It has a population of 1,133. The median home cost in Warner Springs is
$104,900 and cost of living is 5.40% lower than the U.S. average. There is limited
information available about Warner Springs, as there is no census data.
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District

Warner Unified School District (WUSD) has been providing educational services to the
community of Warner Springs since 1935. Currently, WUSD encompasses a 432 square
mile region and serves approximately 772 students. Approximately 85% of students are
ELL and 87% are eligible for free or reduced meals. The poverty rate for the city of
Warner Springs is 20%. The district serves the Santa Ysabel and Los Coyotes
Reservations with approximately 450 residents. There is one elementary school, one
middle/high school and one continuation school. Warner Springs Unified School District
is governed by a four-member Board of Education. The Superintendent is Dr. Melissa
Brown.

Adult Education Program

Currently, WUSD does not offer any adult education programs.

Palomar Community College District: Member

Palomar College (PC) is a public, two-year community college in San Diego County with
its San Marcos campus located approximately 30 miles north of San Diego. It opened its
doors in 1946 with exactly 100 students. Today, Palomar College’s 200-acre main
campus, Education Center in Escondido, and four additional sites at Camp Pendleton,
Fallbrook, Mt. Carmel, and Pauma Valley serve a District covering 2,555 square-miles
ranging from urban to agricultural areas of North San Diego County. (Classes are also
offered in Ramona and at sites throughout the District as needed). Palomar serves over
30,000 students, annually, who travel from many areas within San Diego County.

The Escondido Center is located on eight acres owned by the district and serves
approximately 5,000 students who attend day, evening, and some weekend classes. The
Center is supported with enrollment services, classified and technical staff. The proposed
North Education Center, in Fallbrook, will be located on a newly acquired property and a
Southern Center will be established on newly acquired property in Rancho Bernardo.

Palomar College constitutes a single-college district, and it is the largest community
college in San Diego County. Palomar College has five academic divisions: (1) Arts,
Media, Business, and Computing Services; (2) Career, Technical, and Extended
Education; (3) Languages and Literature; (4) Mathematics and the Natural and Health
Sciences; and (5) Social and Behavioral Sciences. Within those divisions, and in
noncredit courses, the college offers more than 300 credit degree and -certificate
programs.

In the November 2006 General Election, voters approved an educational facilities
improvement measure (Proposition M), which provides the majority of the funding for the
college’s $1 billion construction and remodel plan. The first major step in the
implementation of this plan was realized with the completion of the Natural Sciences
Building, which opened for the fall 2007 semester. Master Plan 2022 is transitioning
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Palomar College into its next generation, as an outstanding institution in higher education
committed to the learning success of its students and responsive to the changing needs
of its diverse community.

The students of PC are highly diverse in their ethnicity, language, culture, socioeconomic
status as well as the cities in which they reside. Students from all over San Diego County
attend PC. Palomar College does offer programs that can assist students with financial
needs. The Federal Pell Grant Program provides need-based grants to low-income
undergraduate and certain post-baccalaureate students to promote access to
postsecondary education. In 2013-2014, PC had 4,963 unduplicated students receive a
Pell Grant. In this current year, as of January 2015, 4,520 students have received a Pell
Grant. Another program that assists students with financial need is the Board of
Governors Enrollment Fee Waiver, which waives the course enroliment fee for California
residents based on a criteria including if a student is receiving TANF/CalWORKS benefits,
SSI, General Assistance and other type of similar programs. In 2013-2014, 14,198
students received a Board of Governors Enrollment Fee Waiver. Currently in 2014-2015,
14,537 students have received the Board of Governors Enroliment Fee Waiver.

Analysis: SDNAEP Adult Education in Context

The community and economic data together, explain the need for adult education in
SDNAEP. SDNAEP has an ethnically diverse population. SDNAEP has approximately
25% of the total population of San Diego County. (Sources: AB86 Planning Demographic
Data Sheet and http://quickfacts.census.gov/qfd/states/06/06073.html).

The SDNAEP service area is unusual in that it includes four cities, of varying size, and
also remote rural communities (four unincorporated areas and two Census Data Places)
The Partnership area’s poverty level is higher than the County at 14% and there is a large

ELL population.

Uniqgue to SDNAEP is the significant number of Native Americans living on five
reservations surrounding us and the very large numbers of active duty military and

veterans that are included in our melting pot.

Finally, within SDNAEP particular cities and communities are facing high unemployment
rates and high illiteracy rates demonstrating a significant need for academic and career

education programs.
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In the face of these documented needs for educational programs and services, within
SDNAEP, all area school districts and Palomar College (PC) have experienced a slow
decline in their funding and, subsequently, in the programs and services they are able to
provide to adults in the SDNAEP area. (See Table 12.) Overall, SDNAEP had a 30
percent decline of student enrollment in 2013-2014 year. Poway (49%) and Escondido

(38%) had the largest decline in enrollment in AE.

Currently, all school districts are operating their AE programs with minimum operating
costs. Thus, there can be no growth in programs and services, no new programs or

services added, and no salary increases for instructors.

In short, it has been a very challenging time in adult education. Available resources do
not meet demands. In this context, AB 86 provides an invaluable opportunity to step back
and take a hard look at our adult education programs and evaluate 1) what is currently
working, 2) what needs to be changed, 3) how can we fully utilize current funding and
available resources, and 4) how can we establish partnerships to bring resources to our

students?
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OBJECTIVE 1: EVALUATION OF CURRENT LEVELS AND
TYPES OF ADULT EDUCATION

An evaluation of current levels and types of adult education programs within its region,
including education for adults in correctional facilities; credit, noncredit, and enhanced
noncredit adult education coursework; and programs funded through Title Il of the federal
Workforce Investment Act, known as the Adult Education and Family Literacy Act.

Synopsis: To plan programs and services for the area, the SDNAEP made an exhaustive
study of the needs and gaps. Findings were based upon analysis of demographic and
census data, summit meetings and follow-up with stakeholders, expert consultations and
surveys of community, business, faculty and students. Analyses focused on numbers
and quality of program offerings. Criteria were student access, student services,
instructional strategies and student outcome data. All five AE program areas are offered
in the SDNAEP region.

Program quality is good. There are extensive measures to remove barriers to student
access. Class offerings are consistent with labor market needs and student assessments
are effective, although instruments and documentation are not common for all providers.

Findings of inadequacy were related to the number of program offerings, data collection
issues and the need to serve greater numbers of students at an accelerated rate.
Specifically, additional partnerships and pathways are needed. Improved, consistent and
shared data collection among providers is critical for student and program evaluation and
improvement. Student services, to mitigate barriers to access, are needed. Flexible and
online instructional strategies are required to serve more students, at a faster rate,
particularly in remote areas. Programs and services for the disabled must be expanded.

Finally, across the entire region, additional programs and class offerings must be provided
to address unmet needs of adult learners.

There is a long history of collaboration and cooperation among Palomar College (PC) and
the K-12 districts within its boundaries. All of these providers, including Palomar College,
have had long term partnerships as members of the San Diego County Regional
Occupational Program and met monthly as part of the North County Council for that
group. In addition, Palomar has partnered with the school districts on numerous efforts,
including SB70 for Faculty and Counselor Work Experience, SB1070 for Regional Career
Technical Education Pathways, a National Science Foundation (NSF) grant for the
implementation of a Geographic Information Systems (GIS) career pathway, and the

California Career Pathways Trust Grant.
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Table 10 summarizes the adult education (AE) programs offered in the five program areas
within the SDNAEP. Although Escondido and Poway Adult Schools do not offer programs
specifically designed for adults with disabilities, adults with disabilities are served through

in all program areas.

TABLE 10: List of Adult Education Programs Within SDNAEP

Escondid
o Adult X X X X X X
School

Poway
Adult X X X X X
School
Vista
Adult X X X X X X
School

Palomar
College

Program Quality

Escondido Adult School (EAS) and Vista Adult School (VAS) are accredited by the
Western Association of Schools and Colleges. Palomar College (PC) is accredited by
the Accrediting Commission for Community and Junior Colleges of the Western
Association of Schools and Colleges (ACCJC / WASC), an institutional accrediting body
recognized by the Council of Higher Education Accreditation and the Department of
Education. Participating in the accreditation process ensures the quality of education and
ensures schools set standards for good practice, conduct peer-based evaluations of
institutions on a regular basis, and make the results of accreditation review of institutions
known to the public.
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Methodology for Evaluation

To assess current status and evaluate options, SDNAEP identified the following 1) identify
gaps in programs and services in the five program areas, 2) determine strategies to close
gaps and create a transition system that increases the success of students moving from
adult education (AE) to either community college (CC) or the workforce, 3) discover
approaches that can accelerate a student’s progress toward their academic or career
goals, 4) determine professional development that is relevant and collaborative with all
SDNAEP adult educators, and 5) determine how the Partnership will leverage existing

assets or structures to benefit the adult learners in the region.

In order to accomplish our task, we relied on both qualitative and quantitative
assessments. (See Figure 13). We initially assessed AE programs and services by
evaluating school data such as enrollment, completion status, retention rates and dropout
rates. Analysis of this data led to hypotheses regarding gaps and unmet needs in our

adult education programs.

We acquired a more in depth analysis of the current status of SDNAEP by conducting a
Regional Planning Summit. This event involved stakeholders such as teachers,
administrators, superintendents, board members, employers, community based
agencies, state agencies, and students (See Appendix D). The goal of the Summit was
to receive input on the strengths of our current AE programs, the gaps in our programs
and services, and strategies that the Partnership could use to close gaps. We also used
the Summit to discover future partners and to collaborate with all as to how the

Partnership could position itself to be strong and effective.

A follow-up survey was sent both to Summit participants, and also to invitees who did not
attend the summit, to obtain more information regarding current adult education programs

and services (See Appendix E).
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The combined results of the Summit and follow-up surveys provided:

e I|dentification of strengths and gaps in our adult education programs,
e better understanding of how our Partnership can operate successfully,

e suggested strategies to close gaps and create seamless transitions from adult
education to postsecondary education, and a
e a list of agencies and organizations that wanted to become partners with the

SDNAEP (See Table 2).

To gain a more in-depth understanding of the needs of adults with disabilities, SDNAEP
also met with a group of rehabilitation counselors from the State Department of
Rehabilitation (DOR). DOR’s purpose is to assist adults with disabilities with career
guidance and counseling, training, education and employment, and the rehabilitation
counselors who met with SDNAEP provided key ideas and additional information about
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unmet needs, program and service gaps, and recommendations of how to close gaps, to
serve adults with disabilities.

SDNAEP held a separate focus group in Julian, a more remote area in the region on
December 11, 2014. Members of the public and school districts from all of the other
remote districts and communities in the region (Borrego Springs, Fallbrook, Julian, and
Warner Springs) were also invited to collect provide information about their educational
needs and gaps. While only residents from Julian, attended the event, they shared their
understanding of the neighboring remote communities including Warner Springs,

Borrego, and Ramona.

A second Regional Planning Summit was held on January 23, 2015 to enable
stakeholders to share feedback on the draft of the Regional Comprehensive Plan,

Findings from each of these proceedings were given to the Program Area Councils
(PACs) (See Table 4) to review and include in the comprehensive plan to better serve the

adult needs of our Partnership.

Additional separate stakeholder surveys were used to solicit additional information from
current students (See Appendix F), instructor/staff (See Appendix G), community
members (See Appendix H) and businesses (See Appendix |) located in the SDNAEP.
Special effort was made to ensure that stakeholders from remote cities, not represented
at the Regional Planning Summit or in the PACs, were contacted. The student and

community surveys were available in Spanish.

Questions targeted stakeholders’ educational experiences, unmet needs, and barriers
that prevented participation in AE programs. These results were also filtered to the PACs

for further analysis.

Based upon this methodology, our analysis of the quality and adequacy of our AE

programs and services in each of the SDNAEP program areas is provided below.
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CURRENT LEVELS AND TYPES OF ADULT EDUCATION

Program Area #1: Adult Basic Education (ABE) / Adult Secondary
Education (ASE)

Table 1.1A indicates a total of 5,211 students were enrolled in the SDNAEP Elementary
and Secondary Basic Skills courses in the 2012-2013 school year, which generated 793
ADA/FTE units. The total operational cost for this program was $3,356,537. During the

2013-2014 school year, the total operational cost was 3,732,495.

Appendix J lists the elementary and secondary basic skills programs, including High
School Diploma and GED classes that SDNAEP currently offers.

Student Access

Both the Adult Basic Education (ABE) and Adult Secondary Education (ASE) classes are
offered in the morning, day, and evening, Monday through Friday. Classes are provided
at the main sites at EAS, PAS, and VAS and at the main site of PC as well as in public
schools, churches, and apartment buildings in Escondido, Ramona and Pala. Palomar
College (PC) offers only ABE classes. PC offers these classes at their main site and also
at their at Escondido and Pala locations. PC has also purchased property in Fallbrook

and is planning to open a center there in the future.

In summary, the majority of individuals located in the SDNAEP (Escondido, Fallbrook,
San Marcos, Poway, Ramona and Vista) have direct access to ABE and ASE classes in
their neighborhoods and during hours that meet their needs. However, the remote and
rural districts that are not members of the SDNAEP do not offer AE programs and

therefore access for those adult students is limited.

Student Services
Escondido Adult School offers childcare for morning and afternoon classes, removing one

major barrier that prevents students from attending school.
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Escondido, Vista and Poway adult schools are all GED testing sites for the convenience
of their students. The GED test is now online and is offered on a weekly basis at each
school. Students have the option to take the GED in different languages. Escondido,
Vista and Poway have also all begun or are about to begin to serve as testing centers for
the HISET, an alternative high school equivalency test recognized by the State of

California.

Student Orientation and Assessment

All adult schools and PC require students to attend an orientation that provides general
information about the ABE and ASE programs, (Palomar College (PC) offers only ABE
classes.) All adult schools and PC require students to attend an orientation in which they
are informed about the ABE and ASE programs. Students are assessed to determine

their basic skills level in reading, writing, and math for appropriate class placement.

The required student orientations are held frequently to accommodate students with
inflexible schedules, so they don’t have to wait until a new semester begins before starting
class. ABE and ASE orientations are provided often, but times and dates vary among the

adult schools and PC.

In the weeks before and after classes begin, orientations for ABE and ASE are held
regularly. However, during the general semester, EAS continues to hold weekly
orientations for entry into ABE and ASE, PAS holds orientations twice per month, and
VAS holds orientations every month. Palomar College provides orientations only at the
beginning of each semester.

The orientation includes class description and schedules, student expectations, class
requirements, and a meeting with a staff member or counselor to discuss their education
or career goals. During this orientation, students complete an assessment that is used
to determine where each student will begin their learning. Each adult school uses a
different assessment: EAS (CASAS), PAS (TABE) and VAS (Read On and a writing

sample). PC uses Compass and CELSA for initial student assessment.
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In most cases, educational plans are “informally” created to help students understand the
steps needed to achieve their goals. Each adult school and PC handles educational plans
differently. Escondido Adult School and PAS use a computer based program called
Career Cruising as the foundation of their educational plans while VAS uses an
Individualized Graduation Plan (IGP) that is a formal document outlining what courses

and/or tests must be passed in order to complete the high school diploma requirements.

Each of the adult schools employs at least one full-time counselor. Escondido Adult
School, PAS and VAS offer career counseling to assist students in determining their
academic or career goal, to help choose classes as well as to assist students in removing
barriers to success. Palomar College offers formal career counseling and also has
classes designed to assist students in preparing for careers such as Career Center
Counseling 165. PAS requires a student portfolio prior to graduation and VAS requires a

senior project for graduation completion.

To monitor student progress in programs, adult schools assess students after every 60
to 90 hours of attendance using CASAS tests. CASAS uses one system to assess all
learners (ELL, ABE, GED and potential and incumbent employees) and measures
multiple modalities: reading, listening, writing, speaking and math. Palomar College uses
Compass for assessment. Because the Palomar program in Fallbrook does not have
computers, CELSA is used as the assessment for that location. Adult Basic Education

classes at PC are monitored by reviewing enroliment and by the instructor.

Instructional Strategies
Alternative instructional approaches in ABE and ASE address barriers school such as
inflexible work schedules, childcare, and transportation that traditionally prevent students

from attending classes.

Escondido, Vista and Poway adult schools also offer a “blended learning” alternative to
complete the high school diploma requirements and/or prepare for the GED test.
“Blended Learning” allows students to perform part of their work using an online program
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and part of their work in a traditional classroom setting. Students are still expected to
attend school on a regular basis. The benefit is that students can accelerate their learning
as they are able to access the online coursework anywhere there is a computer with

Internet.

Distance Learning (DL) is another alternative for students who have difficulty attending
school on a daily basis. Vista and Poway adult schools offer DL for ABE to enable
students complete the coursework online. If students do not have access to a computer
with Internet, they are able to complete work at the school or a local library. Students are
required to meet with the instructor on a weekly basis in order to review work and receive

lessons on areas where students may struggle on their own.

Finally, Independent Study (1S) is provided for the ASE program, as another option for
students who are unable to attend the High School Diploma (HSD) class on a regular
basis. This program is similar to DL in that it uses an online software program and all
work is completed online. Students are also required to meet with the instructor on a

weekly basis.

Student Outcome Data
Evaluating the school data from all adult schools and PC indicated:

» All adult schools and PC show a healthy enroliment for ABE and ASE
despite the decline in enroliment between 2012-2013 and 2013-2014.

» In 2012-2013 and 2013-2014, all adult schools showed an above average
percentage of students in both ABE and ASE making one significant gain
(an increase one level based on the CASAS tests).

> Vista Adult School demonstrated an above average percentage of students
in both ABE and ASE making two significant gains (an increase of more
than one level based on the CASAS test) for the 2013-2014 school year.

» Over 50% of students enrolled in Escondido Adult School's ASE program
obtained the GED credential in the SY2012-2013 school year and 46%
students obtained their GED credential in SY2013-2014. Furthermore,
EAS’s official pass rate for the GED Test Center is 71 percent, slightly
higher than the California GED test rate of 69 percent.

» Poway Adult School’s official pass rate for the GED Test Center is 89%.

» Vista Adult School revealed an above average percentage (57%) of
students passing the CAHSEE exam in the 2013-2014 school year.
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Overall, the school data supports that students are learning and gaining knowledge to
move through the ABE and ASE programs (See Appendix K). Furthermore, the data
shows that the most students in ABE and ASE classes are persistent and attends classes

regularly.

Evaluation of ABE and ASE program data also indicated the following challenges:

(1) Remote areas in our Partnership such as Borrego Springs, Fallbrook, Julian,
Ramona, Valley Center, and Warner Springs are underserved as they have no
ABE or ASE program in their local area. Access to ABE and ASE programs for
those populations is inadequate.

(2) Each adult school uses a different standard for assessment for student placement
and progress in ABE and ASE classes. This makes it more difficult for students to
transfer among adult schools and PC. As a result, students may be required to
retest and subsequently, be placed incorrectly. Students may need to retake
classes thus extend their time to complete their goal. Finally, this assortment of
evaluation approaches makes it difficult to make comparisons among the adult
schools as the assessment standards are so different.

(3) The variety (or lack) of educational plans used by districts impedes transferring
among schools and college. Students who transfer with no educational plan to
share with a new school which could serve as a starting point.

(4) There is no consistency in data entry or data reports for students in the ABE and
ASE programs. This makes it difficult to accurately determine retention rates, high
school diploma completion rates, and dropout rates. Furthermore, not all adult
schools and PC use the same criteria for reporting the data that is available,
making it even more difficult to provide outcome data.

(5) Palomar College’s data system only provides total student enrollment in the
beginning of class and the total number of certificates provided. In some classes,
however, students are not issued a certification until the higher level class is
completed. (ABE / Literacy | has no certificate, but ABE / Literacy Il does have a
certificate.) Although many students are enrolled in the ABE classes, it’s difficult
to determine retention rate or to accurately assess successful completion rates,
based on the data that is available.

66
San Diego North Adult Education Partnership



(6) Because HSD and GED students are enrolled in the same class, there is no way
to differentiate performance between the two groups, or to determine the passage
rate for GED or HSD unless a school manually keeps track each student. As a
result, VAS has no reporting data for GED and HSD with the exception of the total
number of High School Diplomas issued and passage of GED. Furthermore, GED
used to be a paper/pencil test and was managed by ETS. In January 1, 2014, the
contract went to Pearson Vue, which is an online testing program. All data with
ETS is now unavailable to the schools. Thus the only student data available is from
January 1, 2014 making it difficult to provide an accurate picture of the GED
passage rate over time.

Program #2: ESL, Citizenship, and Workforce Preparation Classes in
Basic Skills

Table 1.1A indicates a total of 8,989 students enrolled in the SDNAEP ESL, Citizenship
and Workforce Preparation classes in basic skills in the 2012-2013 school year, which
generated 1,515 ADA/FTE units. The total operational cost for this program was
$5,315,513. During the 2013-2014 school year, the total operational cost was
$5,143,685.

Student Access

The SDNAEP offers many courses in English as a Second Language (ESL) and
citizenship classes all over the North Inland County of San Diego including Fallbrook,
Escondido, Poway, Ramona, San Marcos, and Vista (See Appendix L). English as a
Second Language classes are structured to help non-native speakers of English develop
strong listening, speaking, reading and writing skills at the low, intermediate, and
advanced levels in English needed for employment or to successfully complete vocational
or college level courses for a career. These ESL classes are not only at the main adult
school sites of Escondido, Poway and Vista, but are also provided in local public schools
closer to the neighborhoods of our students. Poway Adult School offers ESL classes in
various low income housing apartment buildings in the surrounding area of Poway and
San Diego. Additionally, ESL classes are offered at the main site of PC as well as their
centers in Escondido and Ramona and at Fallbrook High School. Palomar College has
purchased property in Fallbrook and plans to build a center there in the near future.

Furthermore, ESL classes are available Monday through Thursday in the morning, day,
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and evening as well as (on a limited basis) on Friday and Saturday in the mornings at PC.
In summary, the majority of individuals located in the SDNAEP (Escondido, Fallbrook,

San Marcos, Poway, Vista, and Ramona) have access to ESL and citizenship classes.

Our citizenship program prepares students to pass all United States Citizenship and
Immigration Services (USCIS) approved examinations and the USCIS oral interview,
while also improving English reading and speaking skills. In addition, students are
introduced to the culture, institutions and use of community services and agencies that
can assist them in times of need. The overall program of ESL and citizenship is to help
non-native speakers of English learn how to communicate with ease in public places, and
improve reading, writing and pronunciation as these skills are needed to being successful
in either the workforce or school setting.

Currently none of the adult schools or PC offer workforce preparation classes in basic
skills as a result of diminished resources. However, PAS does provide ESL classes at
Bridge Properties, an apartment management company, for their residents and offers

VESL classes at two worksites in Poway and San Diego for General Atomics.

Student Orientation and Assessment

Orientations for ESL and citizenship classes are held frequently but vary between each
adult school. In the weeks before classes begin, mass orientations for ESL and
citizenship are held regularly. However, during the general semester, EAS continues to
hold weekly orientations for entry into ESL and citizenship classes, PAS holds
orientations twice per month, and VAS holds orientations every month. Palomar College
holds orientations at the beginning of each semester only. The frequent orientations are
held to accommodate students with inflexible schedules so they don’t have to wait for a

new semester before starting school.

Escondido, Poway and Vista adult schools all require students to attend an orientation
that provides general information about the ESL and citizenship programs including class

description and schedules, student expectations, class requirements, and a time to meet
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with a qualified staff or counselor to create their educational plan. During this orientation,
students are required to take an assessment that determines where each student will
begin their learning. Escondido, Poway and Vista all use CASAS testing to determine
placement into the ESL and/or citizenship classes and also to monitor progress. Palomar
College uses Compass for their placement test and CELSA at the Fallbrook location,

since there are no computers or Internet available.

Additionally, all adult schools assess students after every 60 to 90 hours of attendance
using CASAS tests to monitor student progress. This ensures that no student simply
remains in place, but is always moving forward. Palomar College uses Compass for
assessment and since Fallbrook does not have computers, currently CELSA is used as
the assessment for that location. English as a second language and citizenship classes

at PC are monitored by reviewing enrollment and by the instructor.

Student Services

Educational Plans are “informally” created to help students achieve their goals. Each
adult school and PC handles educational plans differently. During the orientations,
students at the adult schools have the opportunity to meet with a qualified staff member
or counselor to discuss their educational plans. Palomar College students, who are
enrolled in the noncredit ESL classes, are able to meet with an ESL Student Specialist to
develop an educational plan. After students advance to credit classes, they begin meeting

with the college counselors.

Palomar College and adult schools offer informal career counseling to assist students in
determining their academic or career goal; to help choose classes, and as assist students
in overcoming barriers to success. Palomar College students are able to meet with the
ESL Noncredit Matriculation Coordinator after they have taken the placement
examination. The coordinator guides them through the sequence of instruction needed

to complete the two courses in ESL.
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Student Outcome Data

The enrollment for ESL has decreased for all adult schools and PC between 2012-2013
and 2013-2014. This is not surprising as a result of the budget cuts in the previous years.
To determine the quality and adequacy of our ESL and citizenship programs, we reviewed
school data for the past two years (See Appendix M) as well as data collected from the
Regional Planning Summit, remote focus group, and stakeholder surveys and noted
these positive outcomes:

» All adult schools and PC show a healthy enrollment for ESL classes despite
the decline in enroliment between 2012-2013 and 2013-2014.

> In both years, all adult schools showed an above average percentage of
students in ESL making one significant gain (this means a student moves
up one level based on the CASAS tests).

» Vista Adult School and EAS demonstrated an above average percentage
of students in ESL making two significant gains (this means a student
moves up more than one level on the CASAS tests) for the 2013-2014
school year.

» Both PAS and VAS had above average percentages of students passing
the citizenship interview test and all adult schools had above average
percentages of students passing the Government and History test in both
years.

The above findings document that students who continue to attend ESL programs are
gaining new skills that allow them to advance to the next level in their learning. Each of

the learning labs and classrooms have a qualified instructor with materials and computers

that are current and state of the art software.

We are proud of the success we have had in helping students improve their English
reading, writing, and speaking skills as well as gaining their citizenship. We also

recognize, based upon the data, that there are areas that need improvement:

(1) Remote areas in our Partnership such as Borrego Springs, Julian, Valley Center
and Warner Springs are significantly underserved. These areas have no ESL,
citizenship or workforce basic skills preparation classes. Palomar College had
programs in Borrego Springs but, due to diminished resources, they had to close
their classes. Given that all of these areas have a high proportion of ELL in their
communities, the absence of ESL, citizenship preparation, and civic participation
classes is a critical matter.
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(2) Currently, none of the adult schools or PC (with the exception of PAS which
provides ESL and VESL classes to companies in the surrounding area) offer basic
skills for workplace preparation classes.

(3) While EAS, PAS and VAS use the same assessment standard in determining
placement for ESL, civic participation and citizenship classes and for monitoring
student progress, the analysis of this data varies from school to school. This makes
it difficult to keep and compare consistent data on students and programs.

Compounding this problem, each school uses different labels when entering
student data, potentially changing the outcome of reports. In order to better
determine the quality of our ESL, citizenship preparation and civic participation
programs, we need a more consistent process and better understanding of the
student data reports. Finally, not all adult schools and PC use the same criteria
for reporting making it difficult to provide outcome data such as retention rate and
successful completion of programs. In short we are comparing apples to oranges
and

(4) Because each adult school and PC uses a different educational plan, some more
formal than others, students’ educational history (academic goal, completed
classes, grades, test results, etc.) may not be available when students transfer to
a new school. Additionally, not all students are required to obtain an educational
plan so it is consistently available. Students who transfer without an educational
plan may have to repeat assessments, classes and/or programs, thus delaying
their educational advancement, at a personal and financial cost.

Program Area #3: Quality and Adequacy of Educational Programs for
AWD

Table 1.1A indicates a total of 538 students enrolled in the SDNAEP programs for adults
with disabilities in the 2012-2013 school year, which generated 41 ADA/FTE units. The
total operational cost for this program was $576,355. During the 2013-2014 school year,
the total operational cost was $543,353.

Student Access

The SDNAEP provides a limited number of classes to help students with disabilities
achieve their academic or career goal (See Appendix N). All members of SDNAEP
ensure equal access and provide the necessary accommodations to remove barriers in

order for students with disabilities to meet their academic or career goals Strategies to
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promote access include specialized programs and classes with instructional strategies

targeted to the needs of students with disabilities

Vista Unified School has a partnership with Department of Rehabilitation (DOR) —
Workability 11 Program. This partnership focuses on serving the most significantly
disabled DOR students in the San Diego North Coastal and Inland areas. As a result of
this this partnership, VAS created the Career Essentials class that is specifically for adults
with disabilities. This class assists students with selection of career goals, vocational

training, and provides educational resources and employment services.

Each student meets with a counselor individually to develop a vocational plan outlining
their education and accommodation needs in the classroom as well as in the workforce.
The counselor assesses students’ performance in class and provides recommendations

regarding students’ employability skills and benefit of further training.

Palomar College provides the Disability Resource Center (DRC) a department within the
division of Student Services. The goal of the DRC is to create an environment which
encourages students to function effectively, enabling students to participate in the regular
college curriculum DRC staff are available to facilitate services for students with a
documented disability. These include physical, visual, auditory, communication, learning,
psychological, and other types of disabilities. The DRC offers a variety of services and

adaptive equipment for students to use on campus.

The DRC learning experience is provided in small groups, using specialized
teaching/testing techniques which may include the use of assistive technology. An
important outcome of these courses is that students with disabilities improve their
understanding of themselves as learners, which, in turn, assists them in making better

decisions about their educational, life and career goals.

One DRC noncredit course focuses on providing independent living skills for the

developmentally delayed, the adult acquired brain injury population, and the
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adventitiously blind population. This course stresses the practical application of basic

skills and their use in daily life situations.

Student Services

In addition to the services provided within the programs at Vista Unified and Palomar
College, Vista Adult School holds an Annual Resource Fair that brings all the local
agencies together in order to provide important information to students such as
healthcare, immigration, Woman’s Health Center, DOR, and many more important
services. This is a fabulous resource for all of our special populations including adults

with disabilities to gain knowledge about the services that are available in the community.

Student Outcome Data

To determine the quality and adequacy of our educational programs for adults with
disabilities, we reviewed the data for the past two years (See Appendix O), as well as
data collected from the Regional Planning Summit, remote focus group, and stakeholder
surveys to determine these positive outcomes:

» The Career Essentials class has strong attendance with 218 students in
2013-2014 and 197 students in 2012-2013. Furthermore, in 2013-2014, 71
adults with disabilities created an education plan and 31 obtained
employment. In 2012-2013, 77 adults with disabilities created an
educational plan and 31 obtained employment. Last, the dropout rate for
both years is significantly low between 11-13%.

» The Independent Living Skills class at Palomar College has 100% retention
rate for both years indicating the high quality of the program and persistence
of the students.

Despite our successes in providing educational programs for adults with disabilities, there
are areas that need improvement:

(1) Currently only Vista Adult School (VAS) and PC offer classes specifically for adults
with disabilities. Due to diminished funds, creating classes specifically for adults
with disabilities is extremely challenging. Just meeting the individual
accommodation needs of every student is costly and no adult school receives
designated funding for students with special needs. Beyond this, as the Health
and Human Services program funds continue to decrease, fewer resources are
available for adults with disabilities.
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(2) Anecdotally, VAS reported having an increase of adults with disabilities needing
services. Due to the diminished resources, there is a critical need to create a
stronger partnership with PC and their DRC office in order to create a referral
system for adults with disabilities. Furthermore, building partnerships with other
agencies such as DOR can lead to more services, or classes, for our adults with
disabilities.

(3) More investigation into available apprenticeship and work experience opportunities
that don’t rely on the physical strength (i.e. construction) are needed.

(4) Contextualized teaching is important to help adults with disabilities pass
competency or entry exams required to gain acceptance in many educational
programs and/or obtain employment. There is also a need for tutoring services for
adults with disabilities.

(5) Increase counseling to assist students with disabilities to develop an educational
plan and monitor their progress throughout the year, and also to provide support
for learning and persistence.

(6) Escondido Unified had a partnership with DOR which specifically focused on
working with adults with disabilities. However, the combination of low enrollment
and high cost to run the program led to its closure.

Program Area #4:. Quality and Adequacy of Short-Term CTE Programs
with Employment Potential

Table 1.1A indicates, there was a total of 2,648 students enrolled in the Career Technical
Education courses in the 2012-2013 school year, which generated 532 ADA/FTE units.
The total operational cost for this program was $1,515,673. During the 2013-2014 school
year, the total operational cost was 1,127,765.

Career Technical Education (CTE) programs prepare youth and adults for a wide range
of high-wage, high-skill, and high-demand careers. CTE involves a multiyear sequence
of courses that integrates core academic knowledge with technical and occupational
knowledge to provide students with a pathway to postsecondary education and careers.
According to the Association for Career and Technical Education (ACTE), CTE is offered
at all levels of postsecondary education, including two-year and four-year colleges. Each
CTE course is evaluated to determine employability in the local labor market; the
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necessary skills and knowledge needed to be competitive and the current technological
equipment used in the workforce.

Student Access

Escondido Adult School, PAS and VAS (Palomar College does not offer noncredit CTE
courses) offer a wide range of CTE programs including classes in Healthcare, Business,
Construction, Bookkeeping and Accounting, and Office and Administrative Support
(Appendix P). In fact, many of the SDNAEP CTE classes are included on the listing of
the fastest growing occupations list in the San Diego-Carlsbad-San Marcos Metropolitan
Statistical Area (See Appendix C). Each district offers its own range of CTE classes, but
within our Partnership our students have access to career training programs within 9
industry sectors (Table 11).

TABLE 11: Available CTE Programs based on Industry Sectors

Computer and Mathematical X
Healthcare Support X X X
Healthcare Practitioners and Technical X X
Food Preparation and Serving Related X
Personal Care and Service Occupations X
Sales and Related X X X
Office and Administrative Support X X X
Construction and Extraction X
Installation, Maintenance and Repair X
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Courses are available Monday through Friday as well as in the morning, day, and evening.
Courses are taught traditionally in a classroom and, if appropriate, some classes are held
online. Some of our classes have an internship component so that students are able to
receive on-the-job training as part of their learning.

e Escondido Adult School, PAS and VAS offer a variety of short-term CTE courses
for adults. These courses include many from Healthcare (Personal Care Aides,
Nurse Assistant, Home Health Aide), Business and Administrative Support
(Administrative Assistant, Bookkeeper, Office Clerk, Customer Service Rep), and
Computer Technology (A+ Certification, Network+) industries. Furthermore,
these job occupations have been well documented locally by Employment
Development Department (EDD) as well as nationally by the Bureau of Labor
Statistics (BLS) to be on the fastest growing list of occupations or the highest
number of jobs available (See Appendix Q and R). Last, the variety of schedules:
morning, day and evening as well as online, supports the varied scheduling for
families who are trying to balance work, family and school.
Student Orientation and Assessment
Escondido Adult School and VAS require all students to attend an orientation for entry
into any healthcare training program. Escondido Adult School also requires students
interested in the Veterinary program to attend an orientation. At this orientation students
are provided with an overview of the different healthcare programs and the minimum
requirements to enter the program. What is more, students are assessed to determine
their reading and math skills. Poway and Vista use the TABE and Escondido uses
CASAS Employability Test to assess students. This assessment is given in order to 1)
ensure students are ready to handle the reading and math for a specific program, and 2)
if students need more help with reading or math, the results can determine what

supportive reading or math program is needed.

At the end of the orientation, students have the opportunity to meet with support staff or
counselor to review results of the assessment, discuss their educational plan and ask any
guestions. This individual aspect of the orientation ensures that students are placed

appropriately, increasing the likelihood of completing the course.
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Instruction

All of the learning labs and classrooms have a qualified instructor with materials and
computers that are current and state of the art. In fact, our instructors come from industry
and have relevant work experience in the field that he or she is teaching. Instructors are

expected to maintain their connections with the world of work in order to remain current.

All CTE programs follow the Common Career Technical Core (CCTC), a state-led
initiative to establish a set of rigorous, high-quality standards for CTE. These standards
have been informed by state and industry standards and were developed by a diverse
group of teachers, business, and industry experts, administrators and researchers. The
CCTC created a set of standards for each of the 16 Career Clusters and their
corresponding Career Pathways that define what students should know and are able to

do after completing instruction in a program of study.

To ensure program and instructional quality, adult schools in the SDNAEP hold annual
advisory meetings at which teachers and local community and businesses join together
to review curriculum, books and materials, any changes in requirements, and the “soft
skills” that are necessary to be successful in a particular field. The advisory meetings are
an excellent way for teachers to make sure that what is being taught in the classroom is
relevant and current ensuring our students are competitive upon completion of their

program.

CTE instructional strategies include all of the classic modes, direct instruction,
differentiated instruction, cooperative learning and demonstration and practice of skills
and project based learning. There is an emphasis on hands on learning and student

demonstration of skill acquisition through completion of occupationally related projects.

Transition to Higher Education and/or Employment
Internships provide students with a wonderful opportunity to apply what they have learned
in class in a safe and controlled environment. Students gain work related experience that

they can put on a resume. Also, internships provide students the opportunity to begin a
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network in their chosen profession. Internships can significantly increase student’s

success of finding employment.

Internships are available for a few of our programs. For the healthcare programs,
internships are available for Phlebotomy in Vista and Medical Administrative, Medical
Clinical, and Billing/Coding in Escondido. Furthermore, Escondido offers internships for

Business and Computer Applications and Veterinary.

To facilitate transition to PC, VAS has an articulation agreement with PC for Emergency
Medical Technician (EMT) and EAS has an articulation agreement for Keyboarding, Excel
Levels 1-3; Access Levels 1 and 2; Word Levels 1 and 2 and Power Point Beginning and
Intermediate. This enables students who successfully complete these courses and the
articulation procedures, to attend college with advanced standing and to save money on

tuition costs.

Assessment

Student progress is measured through classroom assessment of academic and applied
learning upon completion of a CTE course, students are awarded a certificate that
documents the education and skills they have demonstrated. Students are also prepared
to successfully complete appropriate state or industry licensure or certification to be
competitive in the job market. Career Technical Education programs can consist of either

one course, or a series of courses, to obtain final certification.

Student Outcome Data

To determine the quality and adequacy of our CTE education programs, we reviewed the
data for the past two years (See Appendix S) as well as data collected from the Regional
Planning Summit, remote focus group, and stakeholder surveys to determine these
positive outcomes were identified by occupational groups:
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Healthcare

Healthcare classes at EAS resulted in certificates issued to approximately
80 — 100% of students for both 2012-2013 and 2013-2014.

EAS dropout rate for healthcare at EAS was at or below 20%, for both
years as well.

The certification rate for Poway Adult School's Nurse Assistant classes
was at 97% - well above the statewide average.

Healthcare classes in PAS had a dropout rate was at, or below 20 percent
for both years.

VAS had an above average (70-100%) percent in certificates issued for
healthcare classes for both 2012-2013 and 2013-2014.

VAS dropout rate was 29% or below.

vV Vv YV VvV VY V

This data strongly supports that healthcare classes are meeting the needs of our students
demonstrated by the low dropout rate and high completion rate.

Business and Computer Classes
» EAS and VAS’ completion rates were above average (70-100%) for 2013-
2014 and 2012-2013 and dropout rates were below average for both
years.

The high number of students who obtained certificate indicates that our CTE classes are
providing a quality learning experience for our students.

Bookkeeping and Accounting Classes
» EAS’ completion rate in 2013-2014 was above average (52-73%) and
dropout rate was 48 percent and below.
» VAS’ completion rate was above average for both the 2012-2013 (67%-
91%) and 2013-2014 (77%-80%) school year. The dropout rate in 2012-
2013 was 33 percent and below and in 2013-2104 was 23% and below.
» PAS’ dropout rate in 2013-2014 and 2012-2013 was below average.

All of this data documents that students continue to persist and attend classes because
they are receiving a quality education.

Despite our successes in providing CTE programs for adults, there are areas that need
improvement:

(1) Remote areas in our Partnership such as Borrego Springs, Fallbrook, Julian,
Ramona, Valley Center, and Warner Springs are underserved as they have no
CTE programs available. We do not offer any noncredit programs beyond what is
available at Escondido, Poway and Vista.

(2) Career pathways and articulations between the adult schools and PC are needed.
Although we have a few classes that are articulated as mentioned above, more
effort is needed in creating pathways specifically in the healthcare and business /
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computer fields. Anecdotally, many adult school administrators have indicated that
students are often scared to attend adult schools and CC. Many of our students
connect school with failure and therefore have low self-confidence in believing they
can succeed in postsecondary schools. Creating pathways with easy transitions
including assessments, courses that can be transferred, and a human connection
in the college setting are necessary for our students to make the transition to
furthering their education.

(3) Students have been turned away from some of the healthcare classes offered in
the SDNAEP because courses were either filled or eliminated. This demonstrates
a need for more course offerings.

(4) Per the attached excel spreadsheets Table 2: Evaluation of Existing Adult
Education Enrollment all school districts in adult education have experienced a
continual reduction in enrollment as programs had to downsize. In this context,
many of the CTE programs had to be eliminated resulting in decreases in course
offerings and student enrollment.

(5) Internships have become more and more difficult to obtain due to employer
saturation and competition from neighboring schools. There is a need to develop
more partnerships with local businesses to ensure our students have the
opportunity to participate in an internship program.

(6) The financial burden for the materials, books, and costs for state or industry
licensure or certification make it difficult for students to complete programs. With
the unemployment rate at five percent (and higher in many of the SDNAEP areas),
many of our students are struggling financially. Additionally, the budget reduction
reduced the number of free CTE classes available to students. More partnerships
and resources are needed to support the financial needs of students.

(7) Although our student dropout rate appears to be somewhat low overall, there are
gaps since not all adult schools use the same criteria for reporting retention rates,
enroliment, and certificates awarded, etc. There has only been limited follow-up
with students who have dropped a class and thus there is no clear picture as to
why students leave. This lack of information, limits our efforts at continuous
improvement to ensure our classes are meeting the needs of our students.

(8) There is only limited follow-up on program completion and job placement
outcomes. Thus, there is no valid data regarding how many students either
obtained employment or transferred to continue their education at PC. This data
deficiency inhibits us from determining outcomes that indicate the quality of our
CTE programs.

(9) Along with the gap in reporting data, many students attend school in order to brush
up on a specific skill or enhance their learning. So although a student may take
one class and then leave, the educational experience is positive because they
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received what they needed. Our current reporting system does not capture this
and would only indicate that the student is a “leaver” and not a “completer” This
yields misleading data for school leaders.

(10) Due to diminished resources, the adult schools and PC are greatly limited in their
ability to create new CTE programs or to grow current ones as employment trends
change. This is a critical issue, given the rapidly shifting labor market.

Program #5: Quality and Adequacy of Programs with Apprenticeship

Table 1.1A indicates a total of 1,334 students enrolled in the SDNAEP Apprenticeship
program in the 2012-2013 school year, which generated 178 ADA/FTE units. The total
operational cost for this programs was 966,889. During the 2013-2014 school year, the

total operational cost was 1,332,887.

All apprenticeship programs are registered with the California Division of Apprenticeship
Standards (DAS), the California state agency that regulates apprenticeship training. An
apprenticeship program combines on-the-job training with academic instruction for those
entering the workforce. Students learn occupational skills in the classroom and then
practice the skills in paid on-the-job training while working for local contractors. This
“dual-training” helps students put their academic skills to practical use in various careers.

Furthermore, apprenticeships can last as long as four to five years.

Typically students attend school part-time and work full-time during the day. The benefit
of participating in an apprenticeship is that students learn and practice all phases of the
occupation in real-world applications. The apprenticeship wages are a portion of the
journeyman wage rate that increases throughout the training program. As apprentices
gain knowledge and skills, progress in school and accumulate work hours, their pay

increases.

Escondido Adult School (EAS) and PC both offer apprenticeship programs (See Appendix
T). Several of the available apprenticeships are on the fast and growing occupations for
the SDNAEP. These include Block Masonry, Carpenters and other construction related

occupations (See Appendix C). Most importantly, apprenticeship programs are only
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created if there is absolute certainty that a job is available for each student. Therefore,

space is limited for each apprenticeship.

To determine the quality and adequacy of our apprenticeship programs, we reviewed the
data for the past two years (See Appendix U) as well as data collected from the Regional
Planning Summit, remote focus group, and stakeholder surveys to determine these
positive outcomes:

» The apprenticeship programs are in demand as supported by the high enroliment.
This is especially true for Electrician and Carpentry, both of which are on the list of
the largest job openings in the San Diego North County Inland area.

» The apprenticeship programs have healthy enrollment with enrollments between
300 and 700 for electrician, carpentry and inside wireman courses.

» Palomar College offers a range of apprenticeship programs in the construction
related fields.

Despite our successes in providing apprenticeship programs for adults, there are areas
that need improvement:

1) There is no “basic skills” class to help prepare students wanting to enter an
apprenticeship program. The basic skills class can a) assess students’ ability in
math, reading and writing, b) provide ABE and other related curriculum to prepare
students academically and mentally for participation in a full apprenticeship
program, and c) integrate job readiness and workplace basic skills to ensure that
students are able to successfully complete an apprenticeship program.

2) There is a need to create a contact list of apprenticeship training centers so
students can obtain accurate information on the programs, entry and exit
requirements, and the academic skills needed to be successful.

3) The fact that apprenticeship programs have limited training slots creates a
hardship for adult schools. For example, if a particular apprenticeship program is
advertised and there are only 10 spots for 60 interested students, 50 need to be
turned away. Palomar College has reported that the electrician apprenticeship, in
particular, is popular and many students do not gain entry.

(5) Anecdotally, many school officials believe there is a lack of awareness by not only
students but community agencies, teachers, and school staff about apprenticeship
programs. This is also supported by the student survey results. Over 60% of
students reported that they were unaware of the types of AE programs available
including apprenticeship. More effort needs to be made in apprenticeship program
advertising and recruitment.

82
San Diego North Adult Education Partnership



Education of Incarcerated Adults

There is only one correctional facility within the SDNAEP boundaries, Vista Detention
Facility. Currently, Grossmont Adult School (GAS) contracts with the San Diego Sheriff's
Department to teach academic and CTE courses in all eight of the county jails, including
Vista Detention Facility. Approximately 6,000 inmates attend academic, CTE, and

behavior modification classes annually.

The San Diego County Sheriff’'s Department contracts with Grossmont Adult School to
provide academic, CTE, and behavior modification classes (See Appendix V) for their
inmate population. The classes offered are GED-test preparation, Landscaping,
Janitorial, Building Construction, Printing, Culinary Arts, Anger Management and

Effective Parenting. Certificates are awarded upon successful completion of the course.

Grossmont Adult School is a service provider to the San Diego County Sheriff’s
Department of Corrections and as such does not provide direct counseling services to
inmates enrolled in our programs. However, students can meet with correctional
counselors for academic and vocational counseling as part of their release plan. This is
offered as part of the student’'s case management which also includes substance abuse
counseling, criminal behavior modification, and goal-setting. Students who express an
interest in vocational training, ABE, or GED are referred to those programs. Upon
release, students may transition to the adult education programs offered through the
SDNAEP.

Summary of Objective #1
San Diego North Adult Education Partnership is dedicated to providing quality programs
in order to help adult learners successfully reach their academic and/or career goals. The
data supports that the SDNAEP:

e Attempts to remove barriers that prevent people from attending school including
varied class times and days, online learning, classes that are in the neighborhood,
entry into classes throughout the semester, and provide needed accommodations
and/or student advocacy.
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e Relies on current labor market and community data to ensure that all programs
prepare students to be competitive in the job market by hiring qualified instructors
with relevant experiences, offering courses where there are jobs available, placing
students in on-the-job training experiences such as internships and
apprenticeships, and providing the necessary ESL, ABE and ASE classes to allow
students to work on basic skills while they are trained in a profession.

e Utilizes assessment to ensure that students are placed in the appropriate class(s)
as well as monitor students closely to ensure they continue to progress in their
learning.

Despite SDNAEP’s efforts to provide quality programs for adult learners, we have
discovered areas that need improvement including a need to 1) establish more
partnerships and pathways that create seamless transitions from adult school to CC, 2)
provide staff development on data systems and reporting so that our data provides
accurate, coherent and consistent information on the progression of our students as well
as the quality and adequacy of our programs, 3) determine a more effective way to bring
classes to remote areas within our SDNAEP, 4) include more programs and services to
meet the needs of our special populations including adults with disabilities, and 5)
Increase program and class offerings to address the unmet needs of adults in our area

for education and training.

Reflecting on our programs individually, and as a whole, provided important insights
regarding our Partnership and community needs. It has also brought the school districts
and Palomar College together as one dedicated team .The combination of the
collaboration and a shared genuine desire to meet the needs of our adult learners
provides the opportunity to create a collaborative partnership that expands and

transforms education and training for all adult learners in the SDNAEP.
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OBJECTIVE 2: EVALUATION OF CURRENT NEEDS

An evaluation of current needs for adult education programs within the consortium’s
region.

Synopsis: The first level of analysis of program needs at the regional level is a comparison
of population characteristics and program enrollments to derive percentages of need
currently met. In each of these four program areas (Basic Skills, ESL, Adults with
Disabilities and CTE), less than 6% of the regional population’s need was met in the 2008-
09 period and this declined even further in 2013-14.

Further analysis of current needs for AE in the region uses the methodology detailed in
Objective One. This includes analysis of regional data provided by CCCCO on the AB 86
website; summit and follow-up meetings and surveys of community, faculty, students and
business stakeholders. The analysis is provided for each program area.

Of particular interest is the range in size and population density of the region. The
SDNAEP includes four cities; four unincorporated areas and two Census District Places
(CDPs). These unincorporated areas and CDPs are in geographically remote areas with
limited transportation.

Population findings of large numbers of immigrants; 41% ESL; 14% without high school
diplomas, 14% seeking citizenship; 15% with low literacy; 16% below poverty; five Indian
Reservations; and large numbers active duty military and veterans, point to the critical
need for AE in the SDNAEP region. At the same time, the decline in AE funding has
slashed programs to serve adult learners. Unmet needs are summarized as needs for:
access, support services, and specialized programs.

Access to programs is first met by expanding program offerings throughout the region.
Additional classes are needed, particularly in Basic Skills, ESL and CTE. Beyond this,
access to programs for those living in remote areas, and access to class times that don’t
conflict with work schedules are also unmet needs for all programs. Alternative
instructional strategies including online learning and combined direct instruction and
independent learning are needed to provide additional student access. Lack of awareness
of AE programs is also a significant barrier to access across program areas.

Support services are needed to enable access. Educational and career assessment and
planning are needed to ensure that students are taking the courses they need in the most
efficient sequence. Support for workforce preparation, including job search preparation,
internships, and job placement services are needed.

Specialized programs for students with disabilities and ESL students are required.
Programs that integrate workforce skills within the curriculum and have technology and
equipment, that is sufficient and up-to-date, are needed to meet employer needs.

85
San Diego North Adult Education Partnership



Summary Description of SDNAEP

San Diego North Adult Education Partnership (SDNAEP) serves the North Inland San
Diego County, a regional area a population of 780,938. The population of SDNAEP is
approximately 24% of the population of the entire county of San Diego. Source:
http://quickfacts.census.gov/qfd/states/06/06073.html.

The communities that comprise the SDNAEP area are diverse in size. They include four
entire cities (Escondido, Poway, San Marcos and Vista) along with parts of the City of
San Diego, four unincorporated areas (Borrego, Fallborook, Ramona and Warner) and two
locations (Julian and Valley Center) that are termed Census Designated Places (The
latter is defined as an area which is statistically similar to unincorporated areas, but not
legally incorporated.).

Source: https://www.census.gov/geo/reference/gtc/qtc place.html

While varying significantly in size, each of the above communities share the following
characteristics: diverse ethnicity and language spoken in the home, large numbers of
English language learners (ELL), a relatively high poverty rate, and a fairly large
percentage of the population that is reading below basic level and has a disability. All of
these demographic features point to the need for adult education programs and services
in the SDNAEP area.

In this context of high need, the budgets and programs for adult education in school
districts and community college (CC) have actually declined. The funding reductions,
begun in 2009, in response to a state-wide crisis in educational funding (See Table 12
and Figure 14), led to severe cuts in programs. ESL and programs for adults with
disabilities had the greatest decline in enrollment over the past two years. Today, many
adult educators are forced to run programs on a minimum budget with very few additional
resources to grow current programs, or to create new ones. In the midst of these
challenges, the Leadership Council members are committed to providing quality AE

programs to our adult learners.
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An analysis of the SDNAEP social and economic demographics data, provided an
understanding of the key factors related to the need for AE programs to address the

educational and workforce needs of adult learners in our Partnership.

Table 12: Enrollment Summary by Program Area

(Difference in Enrollment PY2012-2013 and 2013-2014 Compared to 2008-2009)

Elementary and

Secondary 6,216 5,211 5,139 -16% -17%
Skills
Classes for 11,845 8,089 7,276 -24% -39%
Immigrants ' ' ’ 0 0
Adults with
Disabilities 1,033 538 343 -48% 67%
Short Term CTE 4,073 2,649 3,221 -24% 21%

Programs for

-380 - 0,
Apprenticeships 2,167 1,334 1,784 38% 18%
TOTALS 25,334 18,721 17,763 -26% -30%
87
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Figure 14

SDNAEP Enrollment Summary by Program
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An analysis of population characteristics in relation to course enrollments documents the

percentage of need in the region that are currently not met (See Figure 15).

Figure 15 provides a comparison of population demographics and AE enroliments in the
SDNAEP region. Note that only 5.3% of the need for Basic Skills was met in 2008-2009
and this decreased further to 4.4% being met in 2013-14. For English as Second
Language (ESL) adult learners, only 3.6% of the need was met in 2008-09 and this
dropped to 2.2% in 2013-14. For adults with disabilities (AWD), comparable figures are
1.5% for 2008-09 and .4% for 2013-14. For CTE adult learners, only 3.4% of the need
was met in 2008-08 and this dropped to 2.6% in 2013-14. Thus, in each of these four
program areas less than 6% of the regional population’s need was met in the 2008-09
period and this declined even further in 2013-14.

The following summarizes characteristics about our Partnership that create challenges in
providing adult education programs and services to adult learners. The order in which
they are described is based on the highest impact they have on our ability to provide adult

education program and services.

Access

The geographical spread of the communities within SDNAEP is a significant barrier to
creating providing access for all adults in the SDNAEP area. Escondido, Poway, San
Marcos and Vista are larger cities with greater populations and have access to all
educational programs provided in their neighborhoods by school districts and PC.
Borrego Springs, Fallbrook, Julian, Ramona, Valley Center-Pauma, and Warner Springs
are much smaller and offer no Adult Education programs. Residents of these communities
are therefore forced to travel between 40-60 miles to access AE classes. Public
transportation in these areas is quite limited, or nonexistent. In addition to the absence of
AE programs, access to the Internet is difficult because of limited satellite and cell sites
in the area and the high cost for Internet services very much limits the opportunity for

online learning in these locations.
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Perhaps the largest issue related to access is the sheer growth of population in the
SDNAEP region. The total population growth for the Palomar Community College District
is forecasted to be 1,025,460 by 2050, representing a 36 percent increase
(SANDAG.org). This significant increase in new learners, must be accompanied by a

parallel increase in resources to provide quality AE programs and services.

Special Population: Native Americans

San Diego Inland North County is unique in the high number of Indian Reservations and
Casinos that surround the SDNAEP. Currently San Diego County has 18 federally-
recognized Native American Indian reservations, more than any other county in the
United States (Kumeyaah.com). These reservations are small, with total land holdings of
just over 124,000 acres. The U.S. Census (2010) indicates that Warner Springs (16%)
and Valley Center-Pauma (5%) have the highest percentages of Native Americans living
in communities. Four reservations are located within the SDNAEP region and two more
reservations are right next to us. There are five Native American run casinos in the
SDNAEP. A small percentage of Native Americans, who reside in the SDNAEP, live on
the reservations. However, it is very important that access to AE programs be provided
for this special population, since education services are limited on many of the smaller

reservations.

English Language Learners

As stated earlier, the majority of localities within the SDNAEP have 30 percent or more of
their population who speak a language other than English in the home (Table 8). Spanish
is the most common language, other than English, in each of these localities. This has
repercussions for ELL in schools. Six of the 11 school districts in the SDNAEP had a
population of 15% or more students in ELL in their elementary and high schools in the
2012-2013 year (Figure 8).

Immigration and Cultural Diversity
San Diego County is becoming increasingly ethnically and culturally diverse and this

further increases the need for AE. The County borders on Mexico and thus, Spanish
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speaking immigration is significant. However, more than 100 languages are spoken by
San Diego residents who come from all around the world to live here. Adult Education is
required in this county to enable successful educational, economic and civic transitions
to life in the United States.

Literacy

As shown in Figure 9, many of the cities within the SDNAEP have a high number of adults
who read below the basic level. The incidence is particularly high in Vista (23%) and
Escondido (23%). Adults who are unable to read or write in English have difficulty
completing education programs and obtaining employment. As a consequence, they
often have incomes below the poverty level. It is notable that the illiteracy rate is high
among adults who are incarcerated and juvenile offenders (literacyprojectfoundation.org).
There is a definite correlation between illiteracy, poverty and incarceration. Clearly Adult
Education is required to mitigate these deficits and enable all to achieve literacy and the
benefits that accompany it.

Poverty
Five of the communities have a 15% or higher poverty rate. Warner Springs (20%) and
Escondido (20%) have the largest number of individuals living below poverty.

Educational Attainment

There is a significant number of adults in the SDNAEP who do not have a high school
diploma. Escondido (28%) and Vista (25%) have the highest number of adults without a
high school diploma (See Figure 11). Many of the fastest growing occupations in the
area, (Medical Secretaries, Nurse Assistant, and Administrative Support) require a high
school diploma or equivalent. It is vital to make ASE and ABE classes more readily

available to ensure our adult learners are competitive in today’s job market.

Summary of Economic and Workforce Trends
In general, California’s unemployment rate has been higher than the nation’s since June

1990 primarily as the result of a swift decline in construction related spending and jobs,
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as well as a decrease in jobs in the financial sector (EDD Labor Market Info, December
2014). Today, the unemployment rate in our Partnership for most of the cities is between

five and six percent (Figure 12).

Although the economy is slowly improving, jobs continue to be extremely competitive in
San Diego County. Education strengthens job security (Labor Market Trends, EDD,
December 2014). As more jobs require technical skills and knowledge, CTE and
apprenticeship programs are needed to prepare adults for these jobs. Additionally, in
today’s job market soft skills such as oral and written communication, organizational skills,
problem solving, and time management, are just as important as hard skills. Instruction
in soft skills are incorporated in many CTE and apprenticeship programs or through
workshops offered in AE programs. The combination of the training and job readiness

skills can significantly increase the likelihood of obtaining employment.

As San Diego County slowly moves out of the recession, the job market is improving. In
fact, the industry employment (includes self-employment, unpaid family workers, farm and
nonfarm industry) in San Diego is expected to reach 1,644,400 by 2022, an increase of
18.6 percent over the 10-year projection period (EDD, December 2014). (See Table 13).

Table 13: Growth Projections in Jobs by Industry Sector 2012-2022

California Industry Sector

EDD Industry Sectors

Pathways
Professional and Business Services 66,300 Business and Finance
Educational Services, Healthcare, Education, Child Development & Family
and Social Assistance 42.900 Services

Health Science and Medical Technology

Leisure and Hospitality 35,700 Hospitality, Tourism and Recreation

Construction 25,300 Building and Construction Trades
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California Industry Sector

EDD Industry Sectors

Pathways
Retail Trade 23,300 Marketing, Sales and Services
Government 36,200 Public Services
Financial Activities 13,300 Business and Finance
Wholesale Trade 10,900 Marketing, Sales and Services
Information 3,700 Information Technology

Transportation, Warehousing &
Utilities
Source: EDD, December 2014, San Diego-Carlsbad Metropolitan Statistical Area

3,300 Transportation

Furthermore, this publication projects 265,100 new jobs from industry growth and
approximately 325,100 job openings from replacement needs, yielding a combined total
of nearly 590,200 job openings.

Within this projected growth, the top three occupations with the most job openings are
retail salesperson, waiters and waitresses, and cashiers. These occupations have a
median wage ranging from $9-$10 per hour and require less than a high school education.
Higher skilled occupations requiring a high school diploma such as brick masons and
block masons; carpenters; plumbers and pipefitters and steam fitters have a median wage
between $13.86 to 36.61 per hour. As with many prior forecasts, the higher the
educational level, the higher the wage. So, although jobs appear to be increasing, those

that pay more have limited job openings and also require higher education in order to

qualify.

Appendix C lists specific occupations, their education level requirement and income.
Figure 16 lists the job openings by education required for entry level. Again, job openings

requiring no high school, or only a high school diploma, are more plentiful and those
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vacancies requiring higher education have fewer openings. Thus, for adults to be
competitive for the higher paid occupations, they must have access to programs that
provide HSD, CTE, apprenticeship access transition to postsecondary education

programs.

Figure 16

Average Annual Job Openings by Entry
Level Education
0 4,000 8,000 12,000 16,000 20,000
Doctoral or professional degree &w® 1,550
Master's degree &9 800
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Less than High School © #19,840

EDD, December 2014

In order to qualify for higher paying jobs, many of our students have much to accomplish
before they are eligible for employment that pays a good wage. Because many of our
students have limited English speaking, writing, and reading skills, a common education
path is:

ESL Levels $ CitizenshipgABE $ HSD/GEDQ CTE / Postsecondary / Employment

This is just one educational plan. Other students might start with ABE or HSD/GED.
Regardless of the starting point, many of students are enrolled in multiple classes. As
more students pursue CTE and apprenticeships, more class offerings in these program
areas will be needed. This issue arises when, as shown in Table one, the unduplicated
enroliment for all the SDNAEP school districts and PC is significantly reduced due to
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reductions in funding. Poway Unified (-49%) and Escondido Union (-38%) have the

largest enroliment decreases.

Summary of Surveys and Focus Group Meetings

As part of our methodology, we surveyed students, teachers and staff, community
members, and businesses. Additionally, we held focus groups and meetings for special
populations (adults with disabilities) and remote regions in our Partnership. Our goal in

data collection was to identify the unmet needs and gaps in AE programs and services.

Student Survey

The student survey was created to identify gaps and unmet needs in programs and
services, barriers that interfere with consistent attendance and completion of classes, and
to identify the goals of students (See Appendix F).

The student survey was available in English or Spanish and could be completed on the
Internet or in a printed version. Students from EAS, PAS, VAS and PC participated since
these schools have adult education programs. We also brought the student surveys to

some of the remote regions in the SDNAEP that do not offer adult education.

A total of 1,282 students participated in the student survey. The highlights of the student
surveys are listed below in Figure 17. Only results that showed significant student data
from adult schools and PC were separated permit comparisons between students in these
settings. In analyzing the student survey results, key themes emerged:

e The largest portions our students have an educational goal of enrolling in a CTE
program (44%) and earning a HSD or GED certification (41%).

e The most important services that our students seek are job placement (52%),
financial aid (34%) and career counseling (35%)

e Many students indicated there are enough classes at their schools (69%).

e Most students (77%) would like to take job training classes along with their
academic classes (ESL, ABE, ASE).

e A majority of our students are either not aware (41%) or said they were only a little
aware (31%) of job training programs and college opportunities at other
places/schools.

e 78% of students did not meet with a school counselor this year.
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e Job schedule (44%) and childcare (30%) create the most significant barriers that
prevent students from attending school.

e Many students indicated they could not travel farther than 7 to 11 miles (44%) to
attend school.

e There were clearly differences in the goals and needs of AE versus college
students enrolled in AE programs.

Figure 17

Q2: What are your education goals?
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Q6: What services or help would you like offered at
your school?
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60%
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Q8: Are there enough classes at your school?
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counselor this year?
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Q13: How many miles will make it too far for you to
attend class?

30%

25%

1% 22% 21%
[ [
0% 19% 18% 18% 19% 17%
11%
10%
0%
1to 3 miles 4to 7 miles 8to 11 12to 15 16 or more
miles miles miles

M Adult Schools BPC

*Tuition is too expensive; *Not enough money for school supplies, books or food (like lunch
at school)

Instructor and Staff Survey

All teachers and staff in the SDNAEP were surveyed to determine their views on student
gaps and unmet needs; student barriers to learning; overall effectiveness of the programs;
services and courses offered; strategies to accelerate student learning and professional
development that would be helpful to teachers (See Appendix G). All instructors and staff
have access to a computer and the survey was emailed to them with a direct link to the
survey and directions of for completing it on the SDNAEP website. A total of 112 teachers

and staff responded.

The highlights of the teacher and staff surveys are listed below in Figure 18. In analyzing

the teacher survey results, key themes became apparent:

e Program areas that have the greatest need for additional course offerings, services
or other improvements are ESL, programs and services preparing students to
transition to the workforce, and support services such as guidance, counseling,
transition and follow-up.
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e When asked if there were any additional services needed for students, participants
listed: career and vocational guidance, study skills, tutoring, counseling services,
“soft skills,” job preparation skills, and college preparation classes.

e In response to an item asking how often they had collaborated with other adult
schools and colleges, approximately 50% said “I don’t know” or “never” while the
remaining 50% said frequently and occasionally.

e Teachers and staff believe the largest obstacle for students is childcare.
Interestingly, students listed their job schedule as the largest obstacle, and rated
childcare second, overall.

e Teachers are interested in implementing I-BEST model, learning communities and
contextualized courses for their students.

e Professional development perceived as most valuable by teachers are:
articulations between AE and PC, building career pathways, and using technology
to enhance access to learning.

Figure 18: Instructor and Staff Survey Results

Q5: Which program areas offered at your school
have the greatest need for additional course
offerings, services or other improvements?
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Q10: How often have you or your school
collaborated with other adult schools or CCs in
your area to better meet the needs of adults
learners/students?
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Q14: Which of the following strategies to accelerate
student progress would you like to see more of in
your program? Please mark all that apply.
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Community Survey

Along with the student survey, SDNAEP also surveyed community members in our
region. Community surveys (See Appendix H) were available on the Internet as well as
mailed out to various locations in the SDNAEP. Currently, we have 100 respondents from
Vista, Borrego Springs, Valley Center, Pauma, Julian, Escondido, Fallbrook, Oceanside,

San Marcos, Carlsbad and Encinitas.

We are planning to keep this survey available on line as we continue to collect data
regarding our community needs. The highlights of the community surveys are listed below
in Figure 19. In analyzing the community survey results, several important trends
emerged providing insight into the unmet needs and gaps in our AE programs and
services:

e The majority of community members that participated in the survey have not taken
an adult education class (64%).

e Many of our community members have an educational goal of either HSD/GED
(31%) or attending a 2 or 4 year college (22%).

e The majority of community participants know a little (57%) or nothing (19%) about
job training and AE opportunities in their community.

e Many students want additional services in career counseling (44%) and community
and health resources (44%).
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e Barriers that prevent community members from participating in AE programs are
job schedule (60%), child care (30%), and transportation (30%).

e The distance community members are able to travel to attend school is between 8
to 11 miles (29%) and 4 to7 miles (26%).

¢ Community members’ responses correlated with adult student responses in their
belief that there are enough classes available at their school.

Figure 19: Community Survey Results
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Q9: What are your educational goals?
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Q13: What services or help would you like offered
at your school?
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Q16: How many miles will make it too far for you to
attend class?
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Business Survey

We attempted to engage our local businesses to receive feedback on the needs of the
community from a business perspective. To do this SDNAEP created a survey (See
Appendix I) and put a link to it on the SDNAEP website. We recruited businesses through
networking, Regional Planning Summits, contacting businesses through the Chamber of

Commerce, Library and community agencies.

Unfortunately, we had a very low response rate to this survey. However, those that did
complete the survey provided information about the workplace and important skills
employees must acquire to be competitive (Figure 20). Additional effort is required. We

plan to keep the survey open and continue to recruit businesses to complete the surveys.

The limited findings of the SDNAEP business survey are displayed in Figure 20. The skills
that the largest numbers of employer reported as lacking in existing employees and job

candidates lack were technology (80%) and soft skills (40%).
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Figure 20: Business Survey Results

Q8: What skills do your existing employees and job
candidates lack?
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Mira Costa College and the Coastal North County Adult Education Consortia have
generously shared their own findings from a commissioned study by BW Research of 213
employers in San Diego County with an emphasis on North County. (We are pleased to
also report that we have agreed to reciprocate and share our own future research findings
with that neighboring consortium.) Employers were surveyed online, or via telephone
interview. Almost 70% of these companies employed less than 50 full or part time
employees and 30% had 50 or more employees. This research demographic overlaps

with ours and we have compared these findings to our own.

The Coastal North County Adult Education Consortia findings aligned with the data from
our much smaller sample. Specifically, the BW Research group found that for jobs
requiring less than 4 years of college, employers valued, and found employment
candidate deficiencies in the following: the ability to communicate with customers and
colleagues, and to write and document complex information; technical training and
expertise in position being applied for; ability to write and document complex language
and the ability to use technology and to learn new technology and applications. These
findings mirror the feedback we received in our SDNAEP surveys. A crosswalk

comparing the two surveys is provided in Table 14 below.

107
San Diego North Adult Education Partnership



Table 14: Comparison of Surveys

SDNAEP Employer MiraCosta, Coastal North County Adult Education
Survey Consortia Employer Survey

Language Proficiency Ability to communicate with customers and colleagues.

Industry Specific Training Technical training and expertise in position they are

applying for
Language Proficiency Ability to write and document complex language
Technology Abili?y to use technology and learn new technology and
applications

Soft Skills (“Skills that enable
students to interact effectively
in the classroom and career”)

Ability to communicate with customers and colleagues
The graphic results of the MiraCosta, Coastal North County Adult Education Consortia
employer survey portray both the importance and the percentage of employers noting

each deficiency and are displayed in the excerpted graph in Figure 21.
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Figure 21
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Deficient

oA. An industry recognized credential or certificate

oB. At least one year of industry related work experience

eC. Ability to speak and communicate with customers and colleagues

oD. An associates degree

oE. Ability to write and document complex information

oF. Ability to use technology and learn new technology tools and
applications

oG. Ability to work with others and contribute as part of a team

oH. Technical training and expertise specific to the position they
are applying for

Source: San Diego & North County Employer Survey Report Conducted for the Coastal North County Adult Education
Consortium, BW Research Partnership, bwresearch.com. page 14.
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The Coastal North County Adult Education Consortia survey also evaluated employer
interest in training or educational programs that could be developed by a community
college or local educational agency. Their survey results noted that employers reported
“great interest” in the following: training or courses for management (20%); digital literacy
and computer application (14%) a certificate program in a specific occupational category
(11%) ; customized in-house training (12%) and in a program or coursework in business
communications, business writing and presentation skills (16%). A figure excerpted from
this study, combining the employers’ responses of either “great interest” or “some interest”

in possible training or educational programs is provided below (See Figure 22).

Figure 22

Interest in Potential Training or Educational Programs

A training program and coursework for
management and supervisors, including
performance management and coaching

38.2%

A training program and coursework to

develop digital literacy and the use of

computer applications like Excel in the
workplace

37.3%

A certificate program in specific
occupational categories offered at a local
educational facility

39.2%

Customized "in-house” training for your

0,
current employees at your facility 36.3%

A training program and coursework for
business communications, including
business writing and presentation skills

32.1%
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EGreat interest O Some interest

« A higher percentage of large firms (21%) said they had “Great interest” in
“Customized ‘in-house’ training for your current employees at your facility” when
compared to 10% of medium and 8% of small sized firms.

« A higher percentage of small firms (18%) said they had “Great interest” in “A
certificate program in specific occupational categories offered at a local
educational facility” when compared to 3% of medium and 13% of large sized
firms.

Source: San Diego & North County Employer Survey Report Conducted for the Coastal North County Adult
Education Consortium, BW Research Partnership, bwresearch.com. page 16.
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Highlights of Focus Group Meetings

To include the remote areas of the SDNAEP (Borrego Springs, Fallbrook, Julian,
Ramona, Valley Center-Pauma, and Warner Springs) in SDNAEP data collection the
following outreach strategies were used: 1) contacting school district offices, 2) contacting
organizations such as Chambers of Commerce, libraries, Sherriff's departments, and
community service agencies, and 3) personal contact via the Leadership Council

members.

In analyzing the focus groups and meetings, several important trends emerged providing

insight into the unmet needs and gaps in our AE programs and services:

e There is limited Internet access in remote areas due to cost (those who do have
Internet, it is dial-up) and limited number of satellites and cell sites in the area.

e Programs needed are: ESL, CBET (English for parents), GED / HSD, computers,
and CTE.

e Most significant barriers to attending school are: no transportation (public buses
do not have regular stops in many of the remote areas) and distance (For many
adult learners they would have to travel between 30-50 miles, for about 1 — 2 hours
of travel time, in addition to time spent in class.)

e There is no sufficient infrastructure in place to provide online remote learning. In
these locales, for classes to be successful, classes would need to be brought to
the community.

e Valley Center-Pauma, Borrego Springs, Warner Springs, and Julian all have
student populations from local tribal communities. Many of the tribal communities
offer only limited educational programs or services

e Many high school graduates need about one year of remedial classes before they
are ready to take a college level class.

Analysis of Survey and Focus Group Meetings

Our analysis of the SDNAEP economic and social demographics, data collected at the
Regional Planning Summits, remote focus groups and meetings, and the results of
community, business and student surveys, provided great insight concerning the current
educational and workforce needs and the unmet needs for adults in our Partnership (See
Table 15).
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Table 15: Survey and Focus Group Analysis

Themes

Education Goal: Students from both AE and

PC are interested in enrolling in a CTE
program. Community members are
interested in obtaining a HSD Diploma.

Needed Services: Students from both AE
and PC need job placement. A secondary
need is financial aid and career counseling
for students at AE and community
members.

San Diego North Adult Education Partnership

Analysis
CTE programs offer short-term training that
can allow students to be competitive for
jobs within the year, depending on the
goal.
Students who want to attend
postsecondary education will need to make
mini goals (obtaining skills to obtain
employment through CTE program) and
then long-term goals that may include
postsecondary education.
Counselors are needed to help students
visualize their short and long-term goals.
Students can attend postsecondary
education, but they may need to
accomplish some mini goals prior to that.
More CTE and HSD/GED programs are
needed.
Job placement services are needed for the
majority of students whether they are
enrolled at AE or PC.
Teaching students’ job search skills:
writing resumes, interviewing, appearance,
etc. is needed for job placement to
succeed.
Counselors and/or job developers are
needed to prepare students to obtain and
retain employment.
Teachers are also aware that students
need assistance with job preparation and
soft skills.
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Themes
Significant Barriers: Students from both AE
and PC and community members indicate
that job schedule and childcare are the
biggest barriers preventing them from
attending school consistently.

For students in the outlying cities within the
SDNAEP, transportation is the most
significant barrier preventing students from
attending class. The distance for students
in the outlying cities is between 30 to 50
miles.

Awareness of AE programs: The majority of
AE and PC students, as well as community
members, have little or no knowledge of
available AE programs.

Distance to School: Students from both AE
and PC as well as community members
indicated they could only travel up to 11
miles to attend school. This was the most
significant barrier for students in the
outlying regions of SDNAEP.

San Diego North Adult Education Partnership

Analysis
Job schedules create a significant barrier
for students. Many of the jobs that
students hold have inconsistent work
schedules that can vary weekly from
morning, afternoon, and evening,
interfering with class attendance.
More programs that offer classes multiple
times throughout the week with varied
days/times and integrating online learning
or distance learning opportunities are
needed.
Teachers indicate that childcare is the
biggest barrier preventing students from
attending school. They are not aware that
job schedules play a bigger role in
students missing class.
Transportation is a barrier that is
particularly challenging. San Diego
County’s suburban and rural transportation
system is very limiting. In fact, the bus
only arrives once per day in Julian.
In order to deliver education services to the
outlying cities, programs and services will
have to be provided in those locations.
This confirms what the Leadership Council
suspected: There is a vital a need to
market available AE programs and
services.
Part-time staff should be hired to create
brochures, flyers, and use social media
(twitter, Facebook, Instagram) and to
market AE programs and services is
needed.
Poor transportation services in San Diego
County, immigration status among our
students (Undocumented persons have no
driver’s license or insurance.), and
financial status (inability to purchase or
maintain a car), many of our students
cannot travel long distances.
To increase access, programs and
services will have to be delivered to the
students.
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Themes
Access to AE Programs and Services:
Students from the outlying cities have no
access to AE programs and services.
There is also no infrastructure in place for
providing remote learning.

Special Populations: In a few of the
outlying cities (Warner Springs and Valley
Center), there are several tribal
communities. Many of these tribal
communities offer limited educational
programs or services.

Basic Skills: Both the teacher survey and
focus groups indicated that there is a need
to improve students’ basic skills for entry
into CTE, postsecondary education, or
passing employment tests.

Employment Skills: The business survey
revealed a need for current and prospective
employees to increase both their “soft
skills” and technology skills.

San Diego North Adult Education Partnership

Analysis
For classes to be successful in the outlying
cities, we need to bring the classes to the
students
In a parallel effort, strategies to promote
rural access to internet services, including
education, should be developed and
implemented.
In order to meet the needs of the American
Indian population, SDNAEP must reach
out to these communities to determine
their need for programs and services.
Currently EAS and PC both contract with
tribal communities to provide educational
services. SDNAEP needs to reach out to
the other tribal communities to ensure that
all Native Americans within our region
have access to AE programs and services.
Per the focus group meetings, students
need about one year of remedial classes
before they are ready to enroll in a
postsecondary education.
Increase the availability of basic skills
classes (or integrate the basic curriculum
within the core curriculum) so students are
ready to participate in a CTE program or
postsecondary education.
Soft skills include problem-solving, working
in groups, time management, and
organizational skills just to name a few.
There is a need for AE schools and PC to
integrate this curriculum within the core
curriculum and/or to teach a separate class
or series of workshops.
There is also a need for AE schools and
PC to increase the technological skills in
our students acquire by either integrating
more technology into the core curriculum
and/or creating a policy requiring a specific
level of technology skills before students
can “graduate” from a program.
There is also a need to increase the
number of technology classes offered to
students. Additionally, the focus should be
on “real life” applications rather than just
learning how to use a certain software
program.
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ANALYSIS OF UNMET NEEDS BY PROGRAM AREA

SDNAEP research identified unmet needs in each program area. Some of these

pertained to all five program areas and some unmet needs applied only to specific

program areas. The evidence of need and the description of the unmet needs are

described below.

All Program Areas

Evidence of Needs

e Currently, there is no uniform educational plan for
students in the SDNAEP. Without an educational
plan, students do not have a clear idea of what
classes they need to obtain their educational or
career goals.

e Counseling that involves interest and aptitude
testing, exploration of careers and labor market
information assists students in creating realistic
and appropriate goals. Currently, we have no
counselors employed to assist students in this
capacity.

e The student survey responses well documented
the many barriers students face in attending
school. There is a need to increase the
partnerships we have with CBOs and state
agencies to provide our students with the
necessary support.

e Penalber (2000), found that a tutoring center

significantly impacts student grade point averages.

e The survey demonstrated the lack of information
about AE programs and services available in the
community. There is a need to increase the
marketing of AE programs.

San Diego North Adult Education Partnership

Unmet Needs

(1) There is no comprehensive

educational plan that outlines
students’ academic and career
pathways. An educational plan
that is embraced by all SDNAEP
AE programs allow consistency
and easy transition between
schools.

(2) We need more student support

services for students including
career counseling and computer
programs that assess students’
aptitude and interest. Students
often choose a career randomly
without considering the job
description and their own
academic strengths and
weaknesses, interests and
values.

(3) We have limited partnerships with

community based organizations
that can provide assistance with
transportation, childcare, financial
assistance and accommodations
for students with disabilities.

(4) There is no tutoring center for

students to obtain additional
assistance with homework or with
preparing for tests.

(5) There is a need to change the

perception of adult education
regarding quality of training and
education programs. We need to
show that our certifications are
respected in the community and
can lead to employment.
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Program Area #1: ASE / ABE (High school Diploma or Equivalency
Certificate

e Drop in funding led to a decrease in ABE / ASE (1) There is no access to ABE and

classes offered resulting in 96% of students’ needs ASE adult education classes for
in the program area of ABE / ASE not being met in adults on the reservations and in
2013-2014 (See Figure 15). many remote regions within the

e High number of adults who do not have a high SDNAEP including Borrego
school diploma or GED Springs, Fallbrook, Julian, Valley

¢ High poverty rate that many of our adult learners Center-Pauma, Ra_mona, and
face Warner Springs. Distance and

e Large percent of students (42%) and community limited transportation for these
members (31%) whose goal is to earn a high communities make traveling to
school diploma / GED one of the AE sites or Palomar

e Workforce trends now require a high school _CoIIege_ (PC) cha_llengl_ng, if not
diploma to be competitive for higher paying jobs impossible. The time simply to

travel to a school could be one to
two hours, each way.

(2) We have limited class offerings
that use alternative learning
modalities such as distance
learning (DL), independent study
(IS), or “blended” type programs.
Blended classes incorporate both
online learning and class
learning.

(3) We have a low number of

articulation agreements between

AE and PC.

(4) We have limited computer labs

and available hours that students

can access the computer lab to
complete online classes. Many of
our students cannot afford

Internet, have only dial-up

Internet, or even lack satellite or

cell sites for service in their area.
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Program Area #2: ESL, Citizenship, and Workforce Preparation
Classes in Basic Skills

e Drop in funding led to a decrease in ESL and | (1) There is no access to ESL,

citizenship classes offered resulting in 98% of citizenship and workforce
students’ needs in the program area of ESL and preparation classes in many
citizenship not being met in 2013-2014 (See Figure remote areas of the SDNAEP
15). including Borrego Springs,

e Significant number of adults who speak a language Julian, Valley Center-Pauma and
other than English at home. Warner Springs.

e High number of ELL and migrant workers. (2) There is limited capacity to

create new programs and grow
current ones. As a result, there
are wait lists for ESL classes. In
some cases the numbers are too
great and the resources too
limited to even provide wait lists.

(3) There is a need to reach out to
local businesses to create
workplace preparation classes
(such as a Vocational English as
a Second Language program).

(4) There are not enough class
offerings (times/days) for each
level of ESL.

(5) There is a need to create a
database of employers who can
be flexible with students’ varying
school schedules.

(6) Classes are unaffordable for
many, since students have to
pay for books and supplies.
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Program Area #3: Educational Programs for Adults with Disabilities

e Drop in funding led to a decrease in programs and
services for adults with disabilities resulting in a 99%
unmet student need in the program area of adults
with disabilities in 2013-2014 (See Figure 15).

e Significant number of people living in the SDNAEP
have a documented disability.

e A large veteran’s population lives in the San Diego
Inland North County, many of whom have acquired
a disability in service, and will need educational
programs and services.

(1) There are limited numbers of
classes or programs specifically
for adults with disabilities (only
PC and Vista Adult School offer
programs and services) in the
SDNAEP.

(2) There is no designated funding
to provide accommodations for
adults with disabilities, including
assistive technology.

(3) We need more partnerships with
community based organizations
and state agencies to provide
resources to adults with
disabilities.

(4) We do not offer a “basic skills”
class specifically for adults with
disabilities to assist them with
basic reading, writing and
reading as well as test
preparation for entry into
education programs or
employment.

(5) We need to improve
communication among teachers,
staff, and students with
disabilities about needs for
accommodations.

(6) We have no counselors who
specialize in working with adults
with disabilities. Special
education counselors can assist
with teacher education,
mediation, and provide support
to adults with disabilities.

(7) We need to collect more
resources and information about
apprenticeships that can
accommodate disabilities.
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Program Area #4: Short-Term CTE with Employment Potential

e Most significantly, the drop in funding led to a
decrease in programs and services for students
resulting in 97% of students’ needs in the program
area of CTE not being met in 2013-2014 (See Figure
15).

e The unemployment rate in the SDNAEP service
area ranges between 5 — 6%.

e Occupations that offer competitive wages require a
minimal of a high school diploma and/or CTE
training.

(1) There is limited capacity to
create new programs and grow
current ones.

(2) There is no access to CTE
classes in many remote areas of
the SDNAEP including Borrego
Springs, Fallbrook, Julian,
Ramona, Valley Center-Pauma,
and Warner Springs.

(3) There are limited numbers of
educational pathways and
articulation agreements between
AE and PC.

(4) There is a need for more
marketing that is competitive
with private vocational schools
to ensure that students are
aware of public programs.

(5) There are limited career
counseling services to help
students identify appropriate
educational or career goals.

(6) We have no formal job
placement system to assist
students with finding
employment.

(7) There is no data system that
tracks longitudinal data between
AE and PC to determine quality
of programs and student
success.
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Program Area #5: Programs with Apprenticeships

wages require a minimal of a high school diploma
and/or training and high school or college algebra.

e Most apprenticeship programs that offer competitive

(1) There is a need for a basic skills

and trade class that prepares
students in basic skills, and
knowledge of different industries
and also to pass apprenticeship
entry exams.

(2) There is a need for integrating
apprenticeship concepts into
curriculum for ABE, ASE, ESL,
and CTE.

(3) There is limited awareness of
apprenticeship programs among
stakeholders (students,
teachers, counselors, and
community members)

(4) There are limited apprenticeship
openings or “spots” leading to
long wait lists for certain popular
apprenticeships.

(5) There is a need for career
counseling to direct and educate
students in choosing their
educational goal and potential
apprenticeship program.
Apprenticeship programs require
a strong commitment in that
students are work during the day
and take classes in the evening
for three to five years, depending
on the apprenticeship. Learning
about the profession and making
sure it's the right path for
students saves both student and
apprenticeship programs time
and money.
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Summary of Objective #2

The San Diego North Adult Education Partnership (SDNAEP) is comprised of a variety of
adult learners with different ethnicities, cultures, experiences, expectations, and
challenges who live in urban, suburban and rural settings. Our Partnership has
responded by offering a broad range of programs and services for adult learners. The
evaluation of both the social and economic characteristics of the SDNAEP strongly
supports the need for ESL, ABE, ASE, CTE, apprenticeships, and specialized programs

for adults with disabilities.

The evaluation also indicates that although many programs and services are currently
offered, there are clearly several unmet needs. These can be categorized as needs for:
access, support services, and specialized programs. Recognizing these unmet needs
has allowed our Partnership to begin to develop strategies and systems to ensure all adult
learners have full access to all programs and services available in the SDNAEP and that

programs are effective in both cost and outcome.

121
San Diego North Adult Education Partnership



OBJECTIVE 3: TRANSITIONS INTO POSTSECONDARY OR
WORKFORCE

Plans for consortium members and partners to integrate existing programs and create
seamless transitions into postsecondary education or the workforce. Plans and
strategies to create pathways, systems alignment, and articulation among Consortium
participants.

Synopsis: Plans for integrating current programs and for providing seamless transition to
both postsecondary education and the workforce are detailed.

The first concern is to use cross-institutional collaboration to align systems. Key strategies
are providing common or aligned placement assessments, progress indicators and
progress indicators. Processes to accomplish this are identified. Co-location of courses
is also planned.

At the program and instructional level, strategies to promote college readiness and
transition are described. Strategies to promote workforce readiness through educational
programs and student support services with specialized staff are detailed. Targeted
strategies for ESL; for students with disabilities and for transition to apprenticeship are
called out. Across all program areas, strategies to promote awareness of AE programs
are designed to promote transition for AE students. A detailed table of job descriptions
for each of the new positions needed to implement the planned strategies is provided.

In order to successfully integrate programs and provide seamless transitions, a
collaborative culture and supporting infrastructure needs to be promoted. This fosters the
creation of systems that are the foundation for efficient progress of students vertically
within the educational system. The alignment of placement assessments, progress
indicators and major outcomes provide the building blocks for the effective delivery of

programs and services.

The subsequent strategies to deliver programs and services for transition are listed by 1)
adult education to community college, 2) from adult education to the workforce and are
clustered into meaningful categories and 3) transition within levels of ESL The latter
category is included because successful transition to more advanced levels is key to
making the college/workplace transition. Targeted strategies applicable to ESL students

and those with disabilities are called out within these categories.
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Transition to Higher Education

Systems Alignment Cross Institutional Collaboration

Historically, there has been a divide between AE and community college (CC). Within
the Leadership Council a strong partnership has been forged. However, for some
instructors and staff, there is a feeling of competition between the two segments. In order
for any collaborative work to be accomplished, school leaders have to create an
environment that fosters cooperation and partnership by holding consortium-wide
professional development (PD) workshops and individual school workshops involving

instructors and staff. To work together, all stakeholders need to be together.

Provide Common or Aligned Placement Assessments, Progress Indicators and
Major Outcomes

NOTE: PC will evaluate reading, writing, and math assessments to determine the
appropriate course entry points for students. SDNAEP will evaluate this new assessment
to determine if all AE sites can incorporate this placement assessment so that it is uniform

throughout the Partnership.

Every Program (ABE/ASE, ESL, CTE, and apprenticeship) now uses their own
assessment measures to place students in appropriate classes, to determine progress
during the class and to promote students to the next class in the sequence, depending
on the students’ educational plan.

Aligning placement assessments between AE and PC ensures that students do not have
to repeat assessment tests when they transition to PC. Alignment of placement
assessments between AE and PC ensures that students do not have to repeat
assessment tests when they transition to PC. Alignment of progress indicators and major
outcomes between AE and PC ensures that students are continuously moving forward in

their progress toward their educational or career goal.

123
San Diego North Adult Education Partnership



Process to Align Placement Assessments

The first step in aligning assessments within SDNAEP is to create a list of all assessments
used within the different program areas and for entry into a school. This analysis will then
generate conversation among instructors and administrators regarding what

assessments should be used and what they should measure.

A series of workshops for a team of AE and PC instructors in the five program areas will
begin the discussion of which assessments should be used based on the program area.
Instructors will also design a model that shows the sequence and flow between
assessments and courses within each program area. For example, in the healthcare
field, a student takes the TABE to determine reading and writing abilities. If that student
doesn’t achieve the required level for healthcare, they may have to take a basic skills
class, either prior to, or while completing, the first class in the healthcare sequence (Figure
23).
Figure 23

Sample Student Placement Based on Assessment Score
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The data technician, as described above, will create a transcript that lists all assessments
taken and passed so that students can demonstrate what they have learned and where
they need to go next. This reduces duplication of required assessments for students. The
data technician can also monitor and flag students as they move from AE to PC or

workforce (See Table 16 for full description of this position).

After the assessments are aligned for all programs in the SDNAEP, an online reference
guide will be created for all teachers to use in order to ensure continual alignment of

assessments.

Process to Align Progress Indicators and Major Outcomes

The first step in aligning assessments within SDNAEP is to identify current indicators of
student progress and major outcomes of student success in each of the five program
areas. An example of a progress indicator could be the number of attendance hours. An
example of a major outcome could be earning a high school diploma.

A series of PD workshops for AE and PC instructors will be provided to enable them to

develop uniform progress indicators.

Throughout the first year of implementation, instructors will need collaboration time to
evaluate the accuracy and effectiveness of the progress indicators and major outcomes

and to make adjustments if needed.

Pathway Programs and Articulation Agreements

An education pathway is an educational roadmap that guides students through a
sequence of classes in order to earn a certification in their chosen career (Figure 24) or
a college degree in a certain profession. Pathways maximize effective use of student
time and school facilities. Education pathways promote academic persistence because
students are in control of their educational plans and are able to complete their programs

as efficiently and effectively as possible.
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Figure 24
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Process to Create Educational Pathways

The first step to create educational pathways between AE and PC is to inventory and
review all available programs.
instructors to evaluate available programs can begin to solidify the partnership we hope

to cultivate. Most importantly, it will lead to the identification of educational pathways that

can guide students’ transition from AE to PC.
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The next step is to provide mini workshops that give AE and CC instructors with tools to
align educational pathways. During the workshops, instructors will be divided by program
area and then work together to create possible educational pathways to share with
administrators. These workshops will also be used to review the implementation of

educational pathways throughout the year and to make adjustments, as needed.

As described in Table 16, the data technician will create a transcript documenting the AE

student’s earned college credit.

A large portion of our plan relies on the collaboration efforts between AE and PC teachers.
We hope this collaboration will remove any concerns regarding our goals of articulating
classes between AE and PC. In fact, such articulations ensure that students are

academically and emotionally ready to succeed at PC.

Course Locations

» Offer PC pre-requisite classes at the AE sites. Allowing students to take pre-
requisite classes required by PC in the familiar and comfortable environment of an
AE classroom will enable students to complete these courses with a minimum of
disruption in their established schedules and also build, their confidence to
succeed at a postsecondary school.

> Allow AE students to take classes at PC. The more opportunities an AE student
has to walk onto PC’s campus, the higher the probability that he, or she, will
transition successfully to PC. Offering AE classes (GED preparation or college
readiness) at PC can familiarize them with the college surroundings and also
promote their confidence in their college academic skills.

» Offer dual enroliment programs and opportunities. Allowing students to take two
classes, one from AE and one from PC will both move students to complete
courses sooner, and also increase the likelihood of students transitioning to PC.

Instructional Programs and Student Support

» Create a college preparatory class, either as a series of workshops or as an
intensive 3-week class to address key skills for college including organizational
skills, time management, study skills, etc. Succeeding in college requires hard
work, dedication and lots of studying. Understanding this in advance, will help
students be successful in transitioning from AE to PC. CCRC (2015) discovered
that an important “nonacademic” support mechanism is the development college
know-how (college readiness class or workshops, fieldtrips to colleges).
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» Offer an Academic Basic Skills Class. Many students don’t have a solid foundation
in reading, writing and math. These three basic skills are necessary to succeed in
postsecondary education. Without a strong foundation in these skills, classwork
at CC can be very overwhelming. Providing students with a quick start to review,
enhance, or learn, these basic skills will increase their probability of succeeding at
CC. These “mini classes” will consist of six weeks of instruction on specific skills
that will rotate throughout the year.

» Coordinate support services between AE and PC. Coordination of services across
all AE sites and PC will minimize costs, and maximize effective service delivery. It
will enable us to leverage resources and ensure that the available resources match
the documented needs of the students.

» Hire a Transition Coordinator. The transition coordinator will create a uniform
process with a human connection that guides students through the entire process
of transition to PC (See Table 16).This individual will also liaison with the college
and work with the Data Technician to track progress of students who transition to
PC.

Transition to Workforce

> Create short-term career pathways that lead directly to employment. Similar to
educational pathways, a career pathway is a roadmap that guides students
through a sequence of classes in order to earn a certificate that allow students to
be competitive in the workforce.

> Install additional technology in the classroom. Technology that is built into the core
curriculum will enable students to gain experience and proficiency in using these
tools. This strategy is supported by the business survey which found that the skill
most employees and job candidates lack is technology (80%).

» Hire a Transition Coordinator. The transition coordinator will create a uniform
process that guides students through the entire process of transition to the
workforce (See Table 16).

» Hire an Internship Coordinator to be shared among all AE sites to create and
manage internship opportunities for students. (See Table 16)
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» The Job Developer and the Internship Coordinator (will reach out to the business
community to begin developing these relationships for all five program areas. This
will be particularly helpful to many adults with disabilities who have limited
experience in the workforce, OJT’s, and/or internships provide work experience in
a supportive environment. The Internship Coordinator and the Job Developer can
help develop partnerships with businesses and also find job openings for
graduating students.

» Provide opportunities of on-the-job training, job shadowing, and internships for
students. The opportunity for students to apply what they have learned in the
classroom to the actual work setting provides invaluable experience and also
increases their confidence in their readiness for employment.

ESL Transition Services

The ESL program is well known for its large numbers at the start of a session and large
dropout rates near the end of a session. Many ESL students move in and out of ESL
classes as life challenges interfere with attending school. However, this practice of
attending and stopping makes it impossible for students to complete their educational
goals or to find competitive work. The strategies to address these issues in ESL transition

are listed below.

Student Accountability — Student Contracts

Student contracts may help students to identify and organize their required activities and
enable them to make school a higher priority on their list. This, in turn means students will

work harder to remain in school.
Student Accountability - Student Portfolios

Student portfolios are a great tool to help students remain in school; the portfolio becomes
their map of progress and provides a place to organize and categorize their
accomplishments. These student portfolios can also be used in job search to document
one’s accomplishments. Overall, both student contracts and portfolios assist students in

taking responsibility for their learning.
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Create Transition Process

» Aligning assessments within and among ESL programs to determine advancement
to higher levels is an important step in ensuring that students are developing the
skills necessary to succeed in an ABE and eventually ASE class. This will provide
students with transparent indicators of their progress and make future steps
obvious.

» Along with aligning assessments, an agreed upon benchmark of progress needs
to be established. This will keep students moving forward rather than remaining
stagnant at a single level of ESL class. It will also ensure that students develop
the necessary skills to be successful in the next level.

» Developing mini goals throughout the different levels in ESL programs
demonstrate to students that they are moving toward their long-term goal. Each
accomplishment builds confidence and persistence in students. This is especially
important because many of the ESL students are starting at the first level making
the path to developing English speaking, listening and writing seem long. The
accomplishment of mini goals along the way will increase persistence and
completion among students.

» Hire an ESL Counselor. As described in Table 15, the ESL counselor will play an
important role in building relationships and providing support to ESL students as
they transition from ESL to another program whether it is ABE, CTE or
employment.

Transition Services for Students with Disabilities

Students with disabilities require specialized programming to support their educational
efforts and to ensure that they are able to either proceed to higher education or
employment. The special issues that these students face, including needs for
accommodation and adaptive devices will be addressed here using the following

strategies:

Hire a Special Education Counselor

As described in Table 16, the special education counselor can assist students with
disabilities by assessing their needs; obtaining necessary educational or physical
accommodations; educating teachers, staff and employers about the needs of adults with
disabilities; and helping students through the transition process to PC.
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Regardless of academic or career goals, all students with disabilities will need support
and, often, accommodations to succeed in the classroom and/or in the workforce.

The continual collaboration between specialized counselors who work with adults with
disabilities at AE and PC is necessary to ensure the continual support, accommodations,
and education for teachers, staff and businesses in regards to working with adults with

disabilities.

Specialized referral form for adults with disabilities

It's important to determine what accommodations are necessary to ensure students with
disabilities have full access to the curriculum, materials and are able to participate in the
classroom. A specialized referral form and a uniform process for all AE sites will be
created to ensure that the needs of students with disabilities are being met.

Priority Registration

Priority registration for impacted programs is a great incentive for adults with disabilities
to transition from AE to PC. Avoiding the hassle of the registration process and not having
to make alternative decisions when classes become full is helpful for adults with

disabilities and increases their likelihood of transitioning.

Ongoing collaboration between AE and PC counselors

Maintaining ongoing communication between AE and CC special education counselors,
and with the data technician and transition coordinator, will help track the success of
adults with disabilities that transition from AE to PC. Furthermore, such collaboration

provides opportunities for counselors to evaluate, change, or modify the transition

process, itself, if needed.
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Provide career interest and aptitude testing

Although we have already described Community College Readiness, adults with
disabilities need additional counseling services and assessments to identify appropriate
career goals that they are physically and emotionally able to perform. Knowledge about
the impact of certain disabilities on learning, stamina, and other types of health issues is
important to understand and to be able to have open dialogue with students with
disabilities. This involves analyzing interests, aptitudes, and nature of disability when

making decisions about educational or career goals.

Create “Essentials” class
Adults with disabilities will benefit from taking an “Essentials” class that focuses on the
basics of completing forms, learning how to study and prioritize, prepare for an interview

and how to discuss accommodations with employers and co-workers.

Students with disabilities need to understand how their disability can create challenges,
and to strategize how to persist toward their goals rather than stopping. They also need
to be able to evaluate their emotional and academic readiness. This class will ensure
that AE students with disabilities are ready and prepared to transition to PC or the

workforce, and thus increase their likelihood of success in either setting.

Transition for Apprenticeship

> Provide students with the contact information for the apprenticeship training
centers. There is little marketing regarding apprenticeship programs. Students
who have the information on current programs, can contract training centers
directly to have their questions answered.

» Provide a preparation class for trades and technology. As with other program
areas, apprentice candidates need basic skills in reading, writing, and math in
order to successfully enter an apprenticeship and complete it.
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College and Job Readiness

Job Search and Retention Training

Offer a series of workshops focusing on job readiness skills. Workshops focusing on job
readiness skills (resume writing, interviewing, negotiating salary, find job openings,
completing applications, etc.) will be provided for students who are nearing the end of
their pathway. Preparing students to find and maintain work when they have almost

completed their educational program can assist in their transition to the workforce.

» Hire a Career Education Advisor. The Career Education Advisor will assist
students in developing their educational plans and completing their programs of
study. The Career Education Advisor, as described in Table 16, plays a vital role
in providing support to students by assisting with career choice based on accurate
information, providing workshops on college or job readiness, and providing
support while students are making the transition from AE to either PC, or
workforce. The need for this advisor is supported by our student survey data which
indicated that 35% of students want career counseling and 29% want academic
counseling.

> In addition, the Career Education Advisor will organize college fieldtrips, arrange
for college representatives to visit AE sites, and provide both career and education
workshops as described in Table 16. This individual will also assist student in
identifying career aptitudes and interests using research based software
programs.

> Provide career interest and aptitude testing. Identifying career aptitudes and
interests using research based software programs will enable students to make
career decisions based on knowledge, rather than randomly picking a career. This
more efficient selection of career options will promote student motivation for
relevant courses and minimize time needed for program completion.

» The Career Education Advisor, as described in Table 16, plays a vital role in
providing support to students by assisting with career choice based on accurate
information, providing workshops on college or job readiness, and providing
support while students are making the transition from AE to either PC, or
workforce. The need for this advisor is supported by our student survey data which
indicated that 35% of students want career counseling and 29% want academic
counseling.
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» ldentify career aptitudes and interests using research based software programs
will enable students to make career decisions based on knowledge, rather than
randomly picking a career. This will keep students on track allowing them to
transition to PC.

» Hire a Job Developer to make industry connections and find job openings for
students in all five program areas, as described in Table 15. This individual will
plan and host job fairs.

» School to work experiences for ESL students including learning about the world of
work, visiting employment sites, practicing job interviews and job search
techniques, and having ESL teachers attending advisory meetings to learn more
about labor market and CTE programs.

Student Support Services

> Provide childcare through partnership with community, charitable organizations, or
schools that teach child development, to enable students to attend classes and
participate in internships, and job interviews.

» Coordinate support services between AE and PC. Coordination of services across
all AE sites and PC will minimize costs, and maximize effective service delivery. It
will enable us to leverage resources and ensure that the available resources match
the documented needs of the students.

Evaluate Student Programs Outcomes

» Hire a Data Technician. Data on enrollment, persistence, certificates achieved,
transitioning of students and outcomes all ensure programs and services meet
student needs.

» Continuous data tracking enables a longitudinal study to determine student
outcomes. It will assess the extent to which students who transition to PC have
completed their educational plan and accomplished their goals.

» Fundamentally, ongoing data tracking will enable us to compare “apples to apples”
and yield meaningful comparisons. Overall, a comprehensive data system that can
track student outcomes in all AE programs, and at PC, is an important tool to
provide transparent assessment of the effectiveness of our programs and to
identify any gaps in our service delivery to students.
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Market AE Programs

The relationship between program marketing and transition may not be obvious, but it is

actually quite important. Awareness of AE programs and their related transition services

is vital to enable students to increase their interest and enrollment in these programs.

Students who may have ruled out AE can now see that it is a viable option for educational

and career advancement. The strategies for informing the public, educators, employers

and students about transition options are described below.

>

Hiring a public information officer shared between all AE sites. The public
information officer will create all the marketing tools (flyers, brochures, posters,
etc.) as well as assist the web and social media master in marketing AE programs
in social media (see Table 16 for full description of position)

Hiring a web and social media master at each AE site. The web and social media
master will be responsible for maintaining the school website and as also handle
the marketing for social media (Facebook, Twitter, Instagram, etc.)

Create printed materials about articulation and pathways between AE and PC

Use social media to provide information about AE and PC articulation agreements
and educational / career pathways.

Familiarize adult students with opportunities offered at PC throughout their time at
AE sites.

Focused outreach and marketing programs to special populations: Native
Americans, parolee, individuals in poverty, and foster teenagers who are being
transitioned out of foster homes.

Incorporating these concepts into the core curriculum in all levels of ESL will better
prepare students for employment.
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Summary of Objective #3

Creating a system to assist students in transitioning from AE to PC or to the workforce
requires system adjustments at both levels. Collaboration within, and across institutions
is key. Support services for students are fundamental. Community resources are vital in

both providing support services and in providing work related experience for students.

In order to increase the opportunities for students to successfully transition from AE to
CC we need to create a uniform and easily understood transition system that considers
all aspects of educational and employment system requirements and, importantly, the
full range of student needs.

The goal is to create an educational and workforce transition system that provides
students with the knowledge and skills needed to move forward to the next level of
training and education and ultimately find and maintain high skill, high wage

employment.

To realize the strategies listed here, new staff will be required. These positions, job

descriptions and respective program areas are listed in Table 16 below.

Table 16: Job Descriptions of New Personnel

Position Title Job Description Program Area
Partnerships e The SDNAEP intends to hire a Partnerships All Five Program
Coordinator Coordinator who will be responsible for Areas

shared among all convening the advisory committee, developing a
AE sites and PC referral process, establishing and maintaining a

partners database, continuing the work to
identify and meet gaps and needs, and recruiting
partners to address those gaps and needs.

136
San Diego North Adult Education Partnership



Career Education | e Assist students with developing academic and All Five Program
Advisor shared career goals that match skills and interest as well Areas
among all AE as the job market.
Sites e Provide aptitude and interest testing to assist

student in developing their educational plan.

¢ Organize student field trips to PC.

¢ Organize for PC representative to visit AE to
discuss transitioning to PC.

e Teach workshops on community college
readiness, job readiness, and soft skills (test
taking, organizing, prioritizing, handling conflict,
etc.).

e Educate staff and instructors regarding working
with special populations such as Native
Americans, adult parolees, and undocumented
workers.

¢ Advocate and provide emotional support to
students who are struggling.

e Assist teachers to integrate job readiness and
community college readiness skills within the
core curriculum so students are better prepared
upon completing a program.

e Host job fairs and Q&A’s with employers to
connect and prepare students to enter the job
market successfully.

o Develop partnerships with community based
agencies and state agencies for additional
support for students.

e Attend various community events in order to
market AE programs and services.

e Host events such as “Drop-in Day.
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Position Title Job Description Program Area

Transition e Assist students through the entire process of All Five Program
Coordinator at transitioning to Palomar College (PC): Areas
each AE site registering, declaring an educational goal,

finding appropriate accommodations, and turning
in a transcript reflecting completed classes, tests
and credits earned.

e Collaborate with the data technician to monitor
and follow the progress of students that have
transitioned to PC.

e Create liaison with PC to monitor and support
transitioned students.

e Create a “Palomar College Checklist” that lists
what needs to be accomplished to move from AE
to PC.

e Work with the special education counselor to
provide support to students with disabilities.

e Assist special education counselor to ensure
successful transition of students with disabilities

to PC.
Data Technician | e Create transcript form for students who have All Five Program
shared among all taken college classes while still attending AE. Areas

AE sitesand PC e Create data system to track student data on
completion rates, certificates earned, high school
diplomas earned, etc.

e Monitor and track students continuously
throughout the year, including students who
have transitioned to PC or the workforce.

e Create student data reports for coordinators and
administrators.

e Collaborate with other data technicians to ensure
alignment of data reporting.

e Establish a liaison between data technicians at
other AE sites and PC.

Public Information | ¢ Create marketing tools (print and social media) All Five Program
Officer shared to promote SDNAP school districts and CC adult Areas
among all AE sites education program.
and PC e Create and update SDNAEP Resource book.
e Work with advisors, counselors, data technicians
and web/social media master to ensure
marketing information is accurate.
Web and Social | e Create and manage school website, Twitter, All Five Program
Media Master Facebook, Instagram, etc. Areas
shared among all | ¢ Ensure that accurate information is available on
AE sites and PC the website regarding programs and services.

o Work with advisors, counselors, public
information officer and data technicians to
ensure information is accurate.
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Job Developer, |« Develop job leads from local businesses All Five Program
shared among all focusing on employment options that match our Areas
AE sites and PC CTE classes in the SDNAEP.

e Develop partnerships with local businesses to
create internships, on-job-training or job
shadowing.

¢ Plan and host job fairs with the career education
advisor, ESL counselor, and special education
counselor.

e Create and hold Job Clubs so students can gain
support from other peers searching for work too.

ESL Counselor at | ¢ Build relationships and provide support and ESL

each AE site encouragement to students.

¢ Advocate and provide emotional support to
students who are struggling.

¢ Provide outreach to the community and market
AE programs.

e Develop partnerships with community based
agencies and state agencies for additional
support for students.

e Assist students with identifying goals and
creating their educational plan.

e Assist students who are transitioning from ESL
to another program whether it is ABE, CTE or
employment.

e Establish relationships with local businesses to
schedule Q&A with employers and site visits.

e Integrate job readiness and college readiness
lessons into ESL core curriculum.

e Attend various community events in order to
market AE programs and services.
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Position Title Job Description Program Area

Special Education | ¢ Assess needs and accommodations. Adults with
Counselor shared |«  Advocate and provide emotional support to Disabilities
among all AE sites students with disabilities who are struggling.

e Assist students with disabilities to develop an
academic and career goal that match skills,
physical or emotional abilities and interest as
well as the job market.

e Provide aptitude and interest testing to assist
student in developing their educational plan.

e Act as mediator between instructors and
students who may need special assistance like
accommaodations.

e Educate teachers, staff and employers about the
needs of adults with disabilities.

e Mediate between instructors and students who
may need special assistance like
accommaodations.

¢ Help students through the transition process to
PC.

e OQutreach to State Department of Rehabilitation
(DOR) and Disability Resource Center (DRC) at
PC in order to create partnerships to provide
accommodations and other support services not
available at AE sites.

e Create a uniform transition referral form that is
used by all AE sites for students with disabilities
who need additional support.

e Mediate with employers regarding
accommodations.

e Prepare students with disabilities with tough
conversations about their disability during
interviews.

e Support students during the transition process to
either PC or the workforce.

Internship e Develop job leads from local businesses All Five Program
Coordinator focusing on internships that match our CTE Areas
shared among all classes
AE sites e Develop partnerships with local businesses to

create internships.

e Meet with students to provide overview,
instructions, and practices while participating in
an internship.

e Monitor and follow-up with students at internship.

e Mediate any issues between students and
employee at internship site.

e Assess students’ work readiness.
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Table 3.1: Implementation strategies to create pathways, systems alignment and articulation among consortium participants

Program Area

All Five
Program Areas

Transition to
be Addressed

Systems
Alignment
Cross
Institutional
Collaboration

Strategy / Approach
to be Employed

foster
collaboration
between Adult
Education K-12
(AE) and PC
instructors to
create
articulations and
pathways

Resources
Needed

v’ Three PDs for
AE and PC
instructors

Estimate of the
Cost

Cost accounted
for in Table 6.2

Responsible

Parties
(specific school
districts and/or

community
colleges)

Leadership
Council

Methods of
Assessment

1. Three PDsto

e Instructor
survey on
quality of
Partnership

e Increase in
articulations and
pathways

Timeline

July
2015,
January
2016,
April
2016
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Table 3.1: Implementation strategies to create pathways, systems alignment and articulation among consortium participants

Responsible
Parties

Transition to | Strategy / Approach Resources Estimate of the e Methods of s
Program Area be Addressed to be Employed Needed Cost f;f::gg :ﬁz(/)g: Assessment Timeline
community
colleges)
All Five Common or 1. Determine v Two yearly $8,050 Leadership |e List of SDNAEP July 2015
Program Areas | Aligned current collaborative annually Council placement to
Placement placement professional assessments for | Nov 2015
Assessments assessments development all program
used in SDNAEP meetings for a areas
team of AE and
PCinstructors
All Five Common or 2. Collaboration v Three yearly $22,180 Leadership |e SDNAEP January
Program Areas | Aligned time for AE and collaborative annually Council aligned 2016 and
Placement PCinstructors to professional placement ongoing
Assessments align entry, development assessments
(continued) progress and exit meetings for a for entry,
placement team of AE and progress, and
assessments for PC instructors exit of
identical v’ Curriculum programs
programs and development
classes in all v Classroom
program areas materials
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Table 3.1: Implementation strategies to create pathways, systems alignment and articulation among consortium participants

Responsible
Transition to | Strategy / Approach Resources Estimate of the Parties Methods of
Program Area be Addressed to be Employed Needed Cost f;ff:gs :rclz(/)g:' Assessment Timeline
community
colleges)
All Five Common or Hire Data v/ Staffing (Data $100,000 EAS, PAS, |e Data July 2015
Program Areas | Aligned technician Technician) annually VAS, PC Technician
Placement shared between | v Facilities shared
Assessments SDNAEP AE sites |v Equipment between
(continued) and PC, 12 v’ Software SDNAEP AE
month contract v/ Hardware sites and PC, 12
month contract
e Creation of
SDNAEP
transcript
All Five Reference guide |v Three yearly $22,180 Leadership |e SDNAEP Feb 2016
Program Areas for aligned collaborative Council Uniform to May
assessments professional placement 2016
development assessment
meetings for a guide
team of AE and
PCinstructors
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Table 3.1: Implementation strategies to create pathways, systems alignment and articulation among consortium participants

Responsible
Parties

Transition to | Strategy / Approach Resources Estimate of the e Methods of s
Program Area be Addressed to be Employed Needed Cost f;f::gg :ﬁz(/)g: Assessment Timeline
community
colleges)
All Five Alignment of Determine v Two yearly $8,050 Leadership |e List of SDNAEP | July 2015
Program Areas | Progress current progress collaborative Council current to
Indicators and indicators and professional progress Nov 2015
Major major outcomes development indicators and
Outcomes for all programs meetings for a major
in SDNAEP team of AE and outcomes for
PCinstructors all program
areas
All Five Collaboration v’ Facilities $22,180 Leadership |e Aligned January
Program Areas time for AEand |V Three yearly Council progress 2016 and
PC instructors to collaborative indicators and ongoing
create agreed- professional major
upon progress development outcomes for
indicators and meetings for a all SDNAEP
major outcomes team of AE programs
for all program and PC
areas in SDNAEP instructors
v Curriculum
development
Software
v’ Classroom
materials
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Table 3.1: Implementation strategies to create pathways, systems alignment and articulation among consortium participants

Responsible
Parties

Transition to | Strategy / Approach Resources Estimate of the e Methods of s
Program Area be Addressed to be Employed Needed Cost f;f::gg :ﬁz(/)g: Assessment Timeline
community
colleges)
All Five Alignment of |3. Ongoing v/ Three yearly $22,180 Leadership |e Alignment of February
Program Areas | Progress collaboration collaborative annually Council Progress 2016 and
Indicators and between AE and professional indicators and ongoing
Major PC instructors to development major
Outcomes review and revise meetings for a outcomes
(continued) indicators and team of AE Feedback from
outcomes and PC instructors on
Instructors new aligned
indicators and
outcomes
ABE/ASE, CTE | Educational 1. Review all v Two yearly $8,050 Leadership List of all July 2015
Pathways available collaborative Council SDNAEP classes
programs in professional grouped by
SDNAEP development program area
meetings for a
team of AE and
PCinstructors
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Table 3.1: Implementation strategies to create pathways, systems alignment and articulation among consortium participants

Responsible
Transition to | Strategy / Approach Resources Estimate of the Parties Methods of
Program Area be Addressed to be Employed Needed Cost f;f::gg :ﬁz(/)g: Assessment Timeline
community
colleges)
ABE/ASE, CTE | Educational 2. Collaboration Three yearly $22,180 Leadership Number of Sept
Pathways time for AE and collaborative annually Council SDNAEP 2015 and
(continued) PCinstructors to professional educational ongoing
create development pathways
educational meetings for a created
pathways and to team of AE and
review them as PCinstructors
they are v’ Curriculum
implemented development
v PD
CTE 3. Offer pre- v' Three yearly $22,180 Leadership Alignment of July 2015
collegiate collaborative Council pre-collegiate and
instruction in AE professional classes at AE ongoing
and collegiate at development and collegiate
PC meetings for classes at PC
SDNAEP AE Published list of
and PC SDNAEP
instructors aligned courses
ABE/ASE, CTE 4. Technology and v' Software $115,000 EAS, PAS, Purchase of February
class materialsas | v/ Classroom VAS, PC software and 2016 and
needed for v' Materials classroom ongoing
pathways materials for
SDNAEP AE
sites and PC
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Table 3.1: Implementation strategies to create pathways, systems alignment and articulation among consortium participants

Responsible
Parties

Transition to | Strategy / Approach Resources Estimate of the e Methods of s
Program Area be Addressed to be Employed Needed Cost f;ff:gs :rclz(/)g:' Assessment Timeline
community
colleges)
ABE/ASE, CTE | Educational 5. Create transcript | v Staffing (Data Cost accounted EAS, PAS, |e Creationofa June
Pathways v’ Technician) for in table 3.1 VAS, PC universal 2016
(continued) v One yearly transcript for
collaborative SDNAEP AE
meeting for all sites and PC
SDNAEP Data
Technicians
v’ Software
v Hardware
ABE/ASE, CTE | Articulations Evaluate current | v Two yearly $8,050 Leadership |e List of courses | January
classes and collaborative annually Council in priority order | 2016
programs in the professional for articulation
SDNAEP to assess development
potential for meetings for a
articulation team of AE and
PC instructors
v PD
v’ Course outlines
and syllabi
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Table 3.1: Implementation strategies to create pathways, systems alignment and articulation among consortium participants

Responsible
Parties

Transition to | Strategy / Approach Resources Estimate of the e Methods of s
Program Area be Addressed to be Employed Needed Cost f;f::gg :ﬁz(/)g: Assessment Timeline
community
colleges)
ABE/ASE, CTE | Articulations 2. Collaboration v Three yearly $22,180 EAS, PAS, |e Number of February
(continued) meetings for AE collaborative annually VAS, PC articulations 2016-
and PC professional created May
instructors to development 2016
review meetings for a
curriculum and team of AE and
align similar PCinstructors
classes v PD
All Five 3. Create v/ Staffing (Data Cost accounted EAS, PAS, |e Approved August
Program Areas articulation Technician) for in table 3.1 VAS, PC transcript 2015
transcript v format for all
SDNAEP AE
programs to
articulate with
PC
All Five 4. Determine v Three yearly $22,180 Leadership |e List of academic | April
Program Areas academic and collaborative Council and soft skills 2016
soft skills needed professional for AE
for PC development instruction
meetings for a ¢ Integration of
team of AE and PC skills
PC instructors needed in AE
v’ Curriculum core curriculum
development in all five
v'PD program areas
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Table 3.1: Implementation strategies to create pathways, systems alignment and articulation among consortium participants

Responsible
Transition to | Strategy / Approach Resources Estimate of the Parties Methods of
Program Area be Addressed to be Employed Needed Cost f;f::gg asrcl?/)sl Assessment Timeline
community
colleges)
All Five Course 1. Co-location of v Facilities $30,000 EAS, PAS, |e Enrollmentin July 2016
Program Areas | Locations classes and/or v/ Staffing VAS, PC co-located and
between AE and (instructor) classes ongoing
PC sites to teach | v Software e Number of
pre-requisite v Hardware students who
classes required | v Materials transition from
by PC v Two yearly AE to PC
collaborative
professional
development
meeting for a
team of AE and
PC instructors
to learn new
curriculum
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Table 3.1: Implementation strategies to create pathways, systems alignment and articulation among consortium participants

Responsible
Parties

Transition to | Strategy / Approach Resources Estimate of the e Methods of s
Program Area be Addressed to be Employed Needed Cost f;f::gg asrcl?/)sl Assessment Timeline
community
colleges)
All Five Course AE students take |V Facilities $8,050 EAS, PAS, Creating a January
Program Areas | Locations PC placement v/ Staffing VAS system that 2016 and
(continued) tests at AE sites (instructor) allows AE ongoing
through remote | v Software students to
testing v Hardware take PC
v Two yearly placement
collaborative tests through
meetings for AE remote testing
Instructor and at AE sites
PC test
administrator
to learn how to
administer PC
placement
assessments
remotely
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Table 3.1: Implementation strategies to create pathways, systems alignment and articulation among consortium participants

Responsible
Parties

Transition to | Strategy / Approach Resources Estimate of the e Methods of s
Program Area be Addressed to be Employed Needed Cost f;f::gg asrcl?/)sl Assessment Timeline
community
colleges)
All Five Course 3. Dual Enrollment |v Three yearly $22,180 EAS, PAS, |e List of PC July 2016
Program Areas | Locations collaborative VAS, PC classes eligible | and
(continued) professional for AE students | ongoing
development to take
meetings for e Established
SDNAEP AE and procedure that
PCinstructors allows
v'PD SDANAEP AE
students to
take classes at
PC and AE at
the same time
o Number of
students dually
enrolled in AE
and PC
e Track student
outcomes
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Table 3.1: Implementation strategies to create pathways, systems alignment and articulation among consortium participants

Responsible
Parties

Transition to | Strategy / Approach Resources Estimate of the e Methods of s
Program Area be Addressed to be Employed Needed Cost f;f::gg :ﬁz(/)g: Assessment Timeline
community
colleges)
All Five Instructional 1. Createacollege |v Staffing (Career $26,000 EAS, PAS, Curriculum for July
Program Areas | Programs and preparatory Education VAS, college 2016
Student class, either as a Advisor) preparatory
Support series of v Facilities class
workshops oras | v Curriculum Number of
an intensive 3- development students
week class to v  Equipment enrolled and
address key skills | v' Hardware completed
for college v’ Software Student survey
v Books on workshops
v’ Materials or class
Student
outcomes
All Five 2. Creation of an v Staffing (part- $26,000 EAS, PAS, Number of August
Program Areas Academic Basic time instructor) VAS, PC academic basic | 2016
Skills class v/ Curriculum skills classes
development offered
v Software Number of
v Hardware students
v Materials enrolled and
completed
Track student
outcomes
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Table 3.1: Implementation strategies to create pathways, systems alignment and articulation among consortium participants

Responsible
Parties

Transition to | Strategy / Approach Resources Estimate of the e Methods of s
Program Area be Addressed to be Employed Needed Cost f;ff:gs :rclz(/)g:' Assessment Timeline
community
colleges)
Instructional 3. Coordinate v/ Staffing (Career | Cost accounted EAS, PAS, |e Increased August
Programs and support services Education forin table 3.1 VAS, PC number of 2016 and
Student between AE and Advisor) students ongoing
Support PC transitioning
(continued) from AE to PC
e Student
outcome data
All Five 4. Hire a Transition |v Staffing $400,000 EAS, PAS, |e Transition July 2015
Program Areas Coordinator at ( 4 transition annually VAS, PC coordinator at
each AE site and coordinators) each AE site
PC, 12 month v’ Facilities and PC, 12
contract v Equipment month contract
v Hardware e Increase
v’ Software number of
v Mileage SDNAEP
students
transitioning to
PC
153
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Table 3.1: Implementation strategies to create pathways, systems alignment and articulation among consortium participants

Program Area

Transition to
be Addressed

Strategy / Approach
to be Employed

Resources
Needed

Estimate of the
Cost

Responsible

Parties
(specific school
districts and/or

community
colleges)

Methods of
Assessment

Timeline

ABE/ASE, CTE | Career 1. Create a list of v Two yearly $8,050 Leadership |e List of short- July 2015
Pathways short-term CTE collaborative annually Council term CTE
programs in the professional classes,
SDNAEP development grouped by
meetings for program area
SDNAEP AE and
PCinstructors
ABE/ASE, CTE 2. Collaboration v Three yearly $22,180 Leadership |e Number of Sept
time for AE and collaborative annually Council SDNAEP 2015 and
PCinstructors to professional educational ongoing
create career development pathways
pathways and to meetings for a created
review them as team of AE and
they are PCinstructors
implemented v’ Curriculum
development
v'PD
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Table 3.1: Implementation strategies to create pathways, systems alignment and articulation among consortium participants

Responsible
Parties

Transition to | Strategy / Approach Resources Estimate of the e Methods of s
Program Area be Addressed to be Employed Needed Cost f;f::gg asrcl?/)sl Assessment Timeline
community
colleges)
ABE/ASE, CTE | Career 3. Create transcript |v Staffing (Data Cost accounted EAS, PAS, |e Creationofa Nov 2015
Pathway v’ Technician) forin table 3.1 VAS, PC universal
(continued) v One yearly transcript for
collaborative SDNAEP AE
meeting for all sites and PC
SDNAEP Data
Technicians
v’ Software
v Hardware
ABE/ASE, CTE 4. Joint Advisory v One yearly $4,060 Leadership |e Updated Nov 2015
Meetings collaborative Council curriculum that | and
professional matches ongoing
development current
meeting with business
SDNAEP AE and standards in
PC instructors knowledge,
and local skills, and
businesses to certifications
review
curriculum,
equipment,
and materials
155
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Table 3.1: Implementation strategies to create pathways, systems alignment and articulation among consortium participants

Responsible
Transition to | Strategy / Approach Resources Estimate of the Parties Methods of
Program Area be Addressed to be Employed Needed Cost f;ff:gs :ﬁz(/)g: Assessment Timeline
community
colleges)

ABE/ASE, CTE | Technology 1. Install more v  Software Cost accounted EAS, PAS, Technology Sept
technology in Hardware forin table 3.1 VAS purchased for 2016 and
classes so they v Tools all AE site ongoing
are industry v Materials classrooms
current

All Five Student Hire a Transition | v Staffing Cost already EAS, PAS, Transition July 2015

Program Areas | Support Coordinator at ( 4 transition accounted forin VAS, PC coordinator at
each AE site and coordinators) table 3.1 each AE site
PC, 12 month v’ Facilities and PC, 12
contract v  Equipment month contract

v Hardware Increase
v’ Software number of
v Mileage SDNAEP
students
transitioning to
workforce
All Five 2. Hire Internship v/ Staffing $100,000 EAS, PAS, Internship July 2015

Program Areas Coordinator (Internship VAS, PC Coordinator
shared between Coordinator) shared
AE sites and PC, |v Facilities between AE
12 month v Equipment sites and PC, 12
contract v Hardware month contract

v’ Software
v Mileage
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Table 3.1: Implementation strategies to create pathways, systems alignment and articulation among consortium participants

Program Area

Transition to
be Addressed

Strategy / Approach
to be Employed

Resources
Needed

Estimate of the
Cost

Responsible

Parties
(specific school
districts and/or

community
colleges)

Methods of
Assessment

Timeline

All Five
Program Areas

Job
Preparation

1. On-Job-Training,
Job Shadowing
and Internships

v Staffing
(Internship
Coordinator
and job
developer)

$400,000
Annually

(for Internship
Coordinator
position only)

EAS, PAS,
VAS, and PC

Internship
coordinator
and job
developer
Number of
OIJTs, job
shadowing and
internships
created
Number of
students who
complete OJTs,
job shadowing
or Internships
Number of
students who
find
employment

Sept.
2015 and
ongoing

San Diego North Adult Education Partnership
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Table 3.1: Implementation strategies to create pathways, systems alignment and articulation among consortium participants

Program Area

Transition to
be Addressed

Strategy / Approach
to be Employed

Resources
Needed

Estimate of the
Cost

Responsible

Parties
(specific school
districts and/or

community
colleges)

Methods of
Assessment

Timeline

ESL Student 1. Student v Staffing (ESL $22,180 Leadership Aligned student | Dec.
Accountability contracts and counselor) Council contract 2015 -
portfolios v Three yearly Student June
collaborative retention 2016
professional Template for
development student
meetings for a portfolios
team of AE and Number of
PCESL student
instructors portfolios
created
ESL Create 1. Align v Three yearly $22,180 EAS, PAS, Uniform July 2015
Transition assessments to collaborative VAS assessments to
Process determine professional place or
advancement development advance ESL
meetings for a students

team of AE ESL
instructors

Track students
to determine if
they are
advancing to a
higher level at
a quicker rate

San Diego North Adult Education Partnership
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Table 3.1: Implementation strategies to create pathways, systems alignment and articulation among consortium participants

Responsible
Transition to | Strategy / Approach Resources Estimate of the Parties Methods of
Program Area be Addressed to be Employed Needed Cost f;f::gg :ﬁz(/)g: Assessment Timeline
community
colleges)
ESL Create 2. Consistent v Three yearly $22,180 EAS, PAS, Aligned October
Transition Benchmarks collaborative VAS benchmarks to | 2015
Process professional determine
(continued) development students’
meetings for a progress
team of AE ESL
instructors and
administrators
ESL 3. Goal Setting v Two yearly $8,120 Leadership Established July 2015
collaborative Council goals for each and
professional ESL level ongoing
development Number of
meetings for a students who
team of ESL meet goals
instructors
v PD
ESL 4. Hire ESL v Staffing (ESL $300,000 EAS, PAS, ESL Counselor | July 2015
Counselor at Counselor) annually VAS at each AE site,
each AE site, 10 10 month
month contract contract
159
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Table 3.1: Implementation strategies to create pathways, systems alignment and articulation among consortium participants

Program Area

Transition to
be Addressed

Strategy / Approach
to be Employed

Resources
Needed

Estimate of the
Cost

Responsible

Parties
(specific school
districts and/or

community
colleges)

Methods of
Assessment

Timeline

AWD Specialized 1. Hiring a Special | v Staffing $100,000 EAS, PAS, |e Special July 2015
Referral Education (Special (annually) VAS Education
System Counselor Education Counselor
between AE shared between |v" Counselor) shared
and PC AE sites, 12 between all AE
month contract sites, 12 month
contract
AWD 2. Referral form for |v Staffing Cost EAS, PAS, |e Referral form Sept
adults with (Special accounted forin VAS, PC for adults with | 2015
disabilities Education table 3.1 disabilities who
Counselor) transition to PC
v Two yearly
collaborative
professional
development
meetings
between AE
and PC advisors
and counselors
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Table 3.1: Implementation strategies to create pathways, systems alignment and articulation among consortium participants

Responsible
Transition to | Strategy / Approach Resources Estimate of the Parties Methods of
Program Area be Addressed to be Employed Needed Cost f;f::gg :ﬁz(/)g: Assessment Timeline
community
colleges)
AWD Specialized 3. Priority v’ Staffing Cost EAS, PAS, Agreed priority | July 2015
Referral Registration (Special accounted for in VAS, PC registration for | and
System Education table 3.1 SDNAEP AE ongoing
between AE Counselor) students who
and PC v Outreach to PC transfer to PC
(continued)
AWD Specialized 1. Ongoing v Three yearly Cost EAS, PAS, An agreed- July 2015
Student collaboration collaborative accounted for in VAS, PC upon process and
Support between AE and professional table 3.1 of tracking ongoing
Services PC counselors development SDNAEP
meetings of AE students from
and PC Special AE to PC
Education Quarterly
Counselors reports on
and Data transitioned AE
Technicians students to PC
AWD 2. Purchase career |v Software Cost accounted EAS, PAS, Purchase of July 2015
aptitude and programs forin table 3.1 VAS licenses for
interest software |v' PD on how to career aptitude
assist students and interest
in using tests
programs
161
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Table 3.1: Implementation strategies to create pathways, systems alignment and articulation among consortium participants

Responsible
Parties

Transition to | Strategy / Approach Resources Estimate of the e Methods of s
Program Area be Addressed to be Employed Needed Cost f;f::gg asrcl?/)sl Assessment Timeline
community
colleges)
AWD Specialized 3. Create v Staffing (part- $90,000 EAS, PAS, Creation of January
Student “Essentials” class time instructor VAS “Essentials” 2016
Support for adults with with class
Services disabilities background in Number of
(continued) focusing on working with students
college success students with enrolled and
and job disabilities) completed
readiness v Facilities Number of
v’ Software students with
v/ Hardware disabilities who
transition to PC
or workforce
AWD 4. Create v Quarterly Cost Leadership Number of AE July 2015
partnership with collaborative accounted forin Council students and
Disability meetings of AE table 3.1 referred to DRC | ongoing
Resource Center and PC Special for
(DRC) at PCto Education accommodatio
refer students Counselors ns
who need
accommodation
162
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Table 3.1: Implementation strategies to create pathways, systems alignment and articulation among consortium participants

Program Area

Transition to
be Addressed

Strategy / Approach

to be Employed

Resources
Needed

Estimate of the
Cost

Responsible

Parties
(specific school
districts and/or

community
colleges)

Methods of
Assessment

Timeline

San Diego North Adult Education Partnership

Apprenticeship | Information 1. Contact v Staffing to Costs accounted | Leadership List of training | July 2016
information on create list of for in current Council centers for and
training centers training centers structures apprenticeship | ongoing

programs in
SDNAEP
Apprenticeship | Preparation 1. Creatingaclass v Staffing (part- $50,000 EAS, PAS, Trades and July 2016
Class preparation for time instructor) VAS, PC technology and
trades and v’ Software class ongoing
technology v Hardware Number of
v/ Curriculum students
development enrolled and
v Three yearly completed
collaborative Number of
professional students who
development transition into
meetings of AE an
and PC for apprenticeship
apprenticeship program
instructors
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Table 3.1: Implementation strategies to create pathways, systems alignment and articulation among consortium participants

Program Area

Transition to
be Addressed

Strategy / Approach

to be Employed

Resources
Needed

Estimate of the
Cost

Responsible

Parties
(specific school
districts and/or

community
colleges)

Methods of
Assessment

Timeline

San Diego North Adult Education Partnership

All Five College and Hire a Career v Staffing (Career $400,000 EAS, PAS, Career July 2015
Program Areas | Job Readiness Education Education VAS, PC Education
Advisor at each Advisor) Advisor at each
AE site and PC, 12 | v Facilities AE site and PC,
month contract  |v Equipment 12 month
v Hardware contract
v software
All Five Provide field v/ Transportation $5,400 EAS, PAS, Fieldtrips to PC | January
Program Areas trips to PCand annually VAS, PC Number of 2016 and
provide PC speakers / ongoing
speakers to AE College
programs agencies at AE
site
Student survey
regarding
fieldtrips
and/or
speakers
Student
transitions to
PC
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Table 3.1: Implementation strategies to create pathways, systems alignment and articulation among consortium participants

Responsible
Parties
Transition to | Strategy / Approach Resources Estimate of the e Methods of s
Program Area be Addressed to be Employed Needed Cost f;ff:gs :rclz(/)g:' Assessment Timeline
community
colleges)
College and Three week v Staffing $2,000 EAS, PAS, Curriculum for | October
Job Readiness workshops or (Career VAS, PAS job readiness 2015,
(continued) class focusing on Education (t‘f develop workshops January,
job readiness Advisor) cu::i::;:;nd Number of 2016,
skills v’ Curriculum participants February
development Completion of 2016,
v’ Facilities student survey and May
v Equipment on workshops | 2016
v’ Software
v Hardware
All Five Purchase career |v Software $120,000 EAS, PAS, Purchase of July 2015
Program Areas aptitude and programs annually VAS licenses for
interest software |v' PD on how to career aptitude
assist students and interest
in using tests
programs
165
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Table 3.1: Implementation strategies to create pathways, systems alignment and articulation among consortium participants

Responsible
Transition to | Strategy / Approach Resources Estimate of the Parties Methods of
Program Area be Addressed to be Employed Needed Cost f;f::gg :ﬁz(/)g: Assessment Timeline
community
colleges)
All Five College and Hire a Job v Staffing (Job $100,000 EAS, PAS, Job Developer | July 2015
Program Areas | Job Readiness Developer, Developer) VAS, PC shared
(continued) shared between | v Facilities between AE
all AE sites and v Equipment sites and PC, 12
PC, 12 month v’ Hardware month contract
contract v’ Software Number of job
v Mileage leads
generated
Number of
students who
obtain
internships
and/ or
employment
ESL School to Work Understanding | v Staffing (Job $5,400 EAS, PAS, Complete October
world of work Developer, (for materials and VAS, PC curriculum on 2015 and
Internship books) world of work | ongoing
Coordinator, annually for ESL
ESL Counselor) students
v’ Curriculum Integrating new
development curriculum into
core ESL classes
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Table 3.1: Implementation strategies to create pathways, systems alignment and articulation among consortium participants

Responsible
Transition to | Strategy / Approach Resources Estimate of the Parties Methods of
Program Area be Addressed to be Employed Needed Cost f;f::gg asrcl?/)sl Assessment Timeline
community
colleges)
ESL School to Work [2. Employment site | v Staffing $5,400 EAS, PAS, Number of Sept.
(continued) visits (Instructor, ESL annually VAS, PC employment 2015 and
Counselor) (travel costs) visits attended | ongoing
v Outreach to Assess
businesses students’
v’ Transportation knowledge of
world of work
ESL 3. Practice job v Staffing Cost EAS, PAS, Hosting Q & A July 2015
interviews and (Instructor, ESL | accounted forin VAS, PC at AE sites and
job search Counselor) table 3.1 Job ongoing
v’ Outreach to interviewing
businesses and job search
v’ Curriculum curriculum
development Integration of
new curriculum
into ESL core
curriculum
ESL 4, ESL teachers v ESL teacher $4,600 EAS, PAS, Participation of | October,
participate in time to attend annually VAS, PC ESL instructors | 2015 and
annual advisory annual advisory at advisory ongoing
meetings meeting meeting
Integrating
employment
information
into ESL
curriculum
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Table 3.1: Implementation strategies to create pathways, systems alignment and articulation among consortium participants

Program Area

Transition to
be Addressed

Strategy / Approach

to be Employed

Resources
Needed

Estimate of the
Cost

Responsible

Parties
(specific school
districts and/or

community
colleges)

Methods of
Assessment

Timeline

San Diego North Adult Education Partnership

All Five Student Provide v’ Partnering with $50,000 EAS, PAS, Number of July 2015
Program Areas | Support childcare a childcare Annually VAS students who and
Services through agencies utilize childcare | ongoing
partnerships v' AE Facilities services
with v Equipment Enrollment and
community, v’ Insurance completion
charitable numbers for
organizations, or students who
schools that utilize childcare
teach child
development
All Five Coordination of |v' Four yearly Cost EAS, PAS, Student survey | July 2015
Program Areas support services collaborative accounted forin VAS, PC on quality of and

between AE and professional table 3.1 student ongoing
PC development support

meetings of AE services

and PC advisors Number of

and counselors students

accessing
services
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Table 3.1: Implementation strategies to create pathways, systems alignment and articulation among consortium participants

Responsible
Parties

Transition to | Strategy / Approach Resources Estimate of the e Methods of s
Program Area be Addressed to be Employed Needed Cost f;f::gg asrcl?/)sl Assessment Timeline
community
colleges)
All Five Student 3. Leverage v/ Staffing (Career Cost EAS, PAS, |e Number of July 2015
Program Areas | Support resources and Education already VAS, PC community and

Services services of Advisor) accounted for in based ongoing

(continued) community table 3.1 organizations
based contacted
organizations e Number of
and state partnerships
agencies for formed
childcare, e Amount of
transportation, cash, orin kind,
housing, number
learning donations
accommodation, received
etc. (scholarships,

childcare, bus
discounts, etc.)
169

San Diego North Adult Education Partnership




Table 3.1: Implementation strategies to create pathways, systems alignment and articulation among consortium participants

Responsible
Transition to | Strategy / Approach Resources Estimate of the Parties Methods of
Program Area be Addressed to be Employed Needed Cost f;f::gg asrcl?/)sl Assessment Timeline
community
colleges)
All Five Student Create a v  Software $8,120 Leadership |e Comprehensive | July
Program Areas | Support comprehensive | v Two yearly Team educational 2015,
Services electronic collaborative plan that is October
(continued) educational plan professional used by all 2015
used by all AE development SDNAEP AE
sites and PC meetings of AE sites
and PC
instructors,
advisors, and
counselors
CTE Formalize and v Three yearly $12,180 EAS, PAS, |e Formalized and | CTE
standardize collaborative annually VAS, PC standardized
faculty advising professional faculty advisor
process development process for CTE
meetings of AE program
and PC CTE
instructors and
counselors
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Table 3.1: Implementation strategies to create pathways, systems alignment and articulation among consortium participants

Program Area

Transition to
be Addressed

Strategy / Approach
to be Employed

Resources
Needed

Estimate of the
Cost

Responsible

Parties
(specific school
districts and/or

community
colleges)

Methods of
Assessment

Timeline

All Five
Program Areas

Evaluating
Student
Program
Outcomes

1. Hire Data
technician
shared between
SDNAEP AE sites
and PC, 12
month contract

v Staffing (Data
Technician)

v Facilities

v  Equipment

v Software

v Hardware

$100,000
annually

EAS, PAS,
VAS, PC

e Data
Technician
shared
between
SDNAEP AE
sites and PC, 12
month contract

e Creation of
SDNAEP
transcript

July 2015

San Diego North Adult Education Partnership

All Five Marketing AE |1. Hire a public v Facilities 100,000 Leadership |e Public July 2015
Program Areas | programs Information v Staffing (Public annually Council Information
Officer, shared Information Officer shared
between AE sites Officer) between AE
and PC, 12 v  Equipment sites and PC, 12
month contract | v Software month contract
e Creation of
marketing tools
(print and
media)
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Table 3.1: Implementation strategies to create pathways, systems alignment and articulation among consortium participants

Responsible
Transition to | Strategy / Approach Resources Estimate of the Parties Methods of
Program Area be Addressed to be Employed Needed Cost f;f::gg asrcl?/)sl Assessment Timeline
community
colleges)
All Five Marketing AE |2. Web and Social v Staffing (Web 120,000 Leadership Web and Social | July 2015
Program Areas | programs Media Master and Social annually Council Media Master and
(continued) shared between Media Master) shared ongoing
AE sites and PC, |v Facilities between AE
12 month v Equipment sites and PC, 12
contract v’ Software month contract
Creation of
website that
promotes AE
programs and
services
Number of
media hits
All Five 3. Printed materials | v Staffing (Public $12,000 Leadership Marketing tools | April
Program Areas about SNDAEP Information Council on SDNAEP 2016
articulation and Officer) (marketing articulation and
educational / v  Software materials) pathways
career pathways |v Printed Student survey
marketing on how
materials students
learned about
SDNAEP
programs and
services
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Table 3.1: Implementation strategies to create pathways, systems alignment and articulation among consortium participants

Responsible
Parties

Transition to | Strategy / Approach Resources Estimate of the e Methods of s
Program Area be Addressed to be Employed Needed Cost f;f::gg asrcl?/)sl Assessment Timeline
community
colleges)
All Five Marketing AE  |4. Use social media | v Staffing (Web Cost Leadership Number of August
Program Areas | programs to provide and Social Accounted forin Council "hits" on social | 2015 and
(continued) information Medal Master) table 3.1 media (i.e. ongoing
about AE and PC | v/ Software Facebook)
articulation and Student survey
educational / on how
career pathways students
learned about
SDANEP
programs and
services
All Five 5. Familiarize adult | v Three yearly Cost accounted Leadership Curriculum that | August
Program Areas students with collaborative forin table 3.1 Council describes 2015
opportunities professional SDNAEP
offered at PC development programs and
throughout their meetings of AE services
time at AE sites and PC staff Integration of
v’ Curriculum curriculum in
Development all AE and PC
v PD classes
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Table 3.1: Implementation strategies to create pathways, systems alignment and articulation among consortium participants

Responsible
Parties

Transition to | Strategy / Approach Resources Estimate of the e Methods of s
Program Area be Addressed to be Employed Needed Cost f;f::gg asrcl?/)sl Assessment Timeline
community
colleges)
All Five Marketing AE |6. Focused v Staffing (Public $12,000 Leadership |e Increaseinthe | Nov 2015
Program Areas | programs outreach and Information Council number of and
(continued) marketing Officer, Career (marketing special ongoing
programs to Education materials) population
special Advisor) adults (Native
populations: v Marketing tools Americans,
Native parolees, etc.)
Americans, in SDANEP
parolees, programs
individuals in e Student survey
poverty, and to determine
foster teenagers how they
who are being learned about
transitioned out AE programs in
of foster homes SDNAEP
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OBJECTIVE 4: PLANS TO ADDRESS THE GAPS IDENTIFIED

Plans to address the gaps identified pursuant to paragraphs (1) and (2).

Synopsis: Identified gaps are categorized into twelve themes. Specific strategies are
provided to address each theme.

An analysis of information from two regional summits, surveys of faculty, students, and
business, along with performance data from SDNAEP member programs identified gaps

in both programs and services that need to be addressed.

The identified gaps were organized by the following themes:

Loss of Capacity to Serve Adult Learners

Lack of Access to Adult Education Programs and Services

The Need for Student Support Services to Address Barriers To Learning
Student Support Services to Assist in Identifying Educational

Student Data Collection and Analysis

Awareness and Perception of Adult Education Programs

Job Readiness and Workplace Behaviors

Academic and Study Skills

© © N o g s~ wDdhPE

Transition from Adult Education to Palomar College
10.ESL Transition Process from AE to Higher ESL Levels and Workforce
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11.Programs and Services for Adults with Disabilities

12. Standard Basic Skills Assessment for Apprenticeship Program

Using the agreed upon organizational model, each of the members of SDNAEP will be
responsible for providing solutions to the gaps identified within these themes. Program
Area Councils will be involved in planning and implementation with a focus on each
program area. These PACS will help implement the plan and provide continuous
improvement in dialogue with the Leadership Council. During the planning process, the
AB 86 Project Manager and AB 86 Administrative Assistant will manage day to day
activities and organize meetings and communications to ensure that planned activities to
report progress to SDNAEP members and the CCCCO.

This plan to reinvent adult education in North Inland San Diego County through SDNAEP
requires funding beyond maintenance of effort. In some instances, additional equipment,
computers and software will be required. Facilities will be provided by SDNAEP program
members. The resources needed in most cases are funding for additional teachers and
for student service providers including Transition Program Coordinator, Career Education
Advisor, ESL Counselor, Special Education Counselor, and an Internship Coordinator
(shared among all sites) Job Developer (shared among all sites). Funding will also be
required for infrastructure personnel, includes a Data Technician and Social Media
Master for each site and a Public Information Officer to serve all SDNAEP member
organizations. The coherent, systematic delivery of programs and services provides
economy of scale, addresses unmet needs with high quality services and programs for
significantly more adults. The intent is to provide “no wrong door” for adult students to
engage in the best available education and training for further education and/or

employment.

A narrative description of the identified themes is provided below. Implementation steps,

personnel and resources required and a timeline for each is included in Table 4.1
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Loss of Capacity to Serve Adult Learners
Currently, SDNAEP is only able to serve in 2013-2014, 4.4% of the need for programs in
basic skills, 2.2% in ESL, less than one percent in Adults with Disabilities, and 2.6% in

Career Technical Education. (AB86 Planning Demographic Data).

It is critical that SDNAEP develop the capacity and resources to create new programs
and also to rebuild AE programs and services that were eliminated or reduced due to
budget loss. Part of this effort is reaching out to governmental organizations, and

community based organizations to leverage resources and services.

Increase Student Access to Adult Education Program and Services

Many of the remote regions in the SDNAEP (Fallbrook, Julian, Ramona, Valley Center,
and Warner Springs) do not have access to Internet due to limited cell sites, satellites,
and related high cost of cable and Internet services. If a family does have access to the
Internet, most likely it is a “dial-up” rather than cable or a direct service line. This makes

the delivery of on-line learning challenging, if not impossible in these locations.

It comes to no surprise that the student survey from the outlying areas indicated that the
largest barriers to education among community members are distance and transportation.
For a student from Julian to drive to Escondido, (assuming they own a car; which most
do not) it would be 40 miles and approximately two hours of driving time, in addition to in
class time to participate in adult education. Respondents indicated that the average
distance that they could travel for class is between 4 to 11 miles. Public transportation is
extremely limited in these remote areas. Additionally, the community survey revealed that
job schedule (60%), childcare (30%) and transportation (40%) created the strongest
barriers preventing them from attending school.

Student surveys reported that job schedule (44%) and childcare (30%) created the most
significant barriers to attending school. In response to these findings, several strategies
were created to increase students’ access to programs and services within the SDNAEP:
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>

>

>

Increase capacity by holding classes in the neighborhoods of the remote regions
in SDNAEP and/or by providing access to technology for webinars and online
instruction at sites in nearby locations.

Contact local internet providers to obtain discounted internet services for students.
Negotiate discounted transportation for students through North County Transit
District (NCTD) or by creating partnerships with local school districts who have
buses.

Explore providing transportation options.

Explore providing free or low-cost childcare

Create more offerings of AE classes with flexible times and days.

Student Support Services: Barriers to Learning

The data revealed the unmet need for two distinct types of student support services:

removing barriers and increasing access to learning and helping students identify

appropriate educational or career goals. To improve access to educational programs, the

following strategies are proposed:

>

Develop stronger partnerships with community based organizations and state
agencies. Creating partnerships with community organizations to access
resources for childcare, transportation, job coaching, accommodations for
disabilities, housing, financial aid, scholarships for books and licensing fees, etc.
is an important step to leverage funds and remove barriers that prevent students
from succeeding in school or work.

Offer free or low cost on-site childcare services for students attending school. The
student survey does support a need for childcare services as 26% of students
indicated that childcare was a barrier. Furthermore, 30% of the community
indicated that childcare was a barrier as well.

Develop and implement a comprehensive educational plan. It is important to for
students to have a comprehensive educational plan that lists the steps needed for
students to reach their goal. An electronic version of an educational plan that is
comprehensive and used by all AE programs within the SDNAEP ensures 1)
students know what classes they must take to reach their goal and 2) students will
no longer have to retake classes or placement tests because their educational plan
will travel with them from school to school.
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» Coordinate support services between AE and PC. In order to provide support
services to students, we need to coordinate them (i.e. accommodations,
preparation classes for taking placement tests, career exploration focusing on
degrees, etc.) among all AE sites and PC so that we are leveraging them and
making sure the available resources match the need of the students.

» Build a portal of community resources for North County. The internet has turned
into a source of information. This is a great advantage for our students who often
need assistance in connecting with the right agency for support. Creating an
electronic database of the many community-based, city and state agencies that
provide support in different areas can help us connect students to the support they
need. This electronic list of community resources will be posted on our website,
or in brochures and orientation PowerPoint slides.

> Establish a partnership with Health and Human Services (HHSA) and the Career
Centers in order to refer students if needed.

» ldentify student needs during the orientation process. Most programs require
students to attend an orientation (Medical, Business, and ESL). During these
orientations, students have the opportunity to meet with a coordinator/advisor to
review their goals and discuss the program and requirements.

» The orientation provides an opportunity for students to share their needs or
concerns regarding attending school. This knowledge can help us identify support
needed before the student even starts school increasing a positive outcome of
completing a class.

» Provide PD for all teachers and staff at both AE and PC regarding available student
services in the SDNAEP. The teachers and staff have more contact with students
than any other position. They often provide students with information related to
programs and services. Creating a PD for AE and PC teachers and staff to learn
about all the programs and services available within the SDNAEP ensures
information provided to students is accurate. This is especially important since the
student survey revealed that 41% of students were unaware of programs and
services in the SDNAEP. Furthermore, the community members indicated that
43% had no knowledge and 57% had a little knowledge about job training and AE
programs in their community.

> Offer laptops or tablets for students to check-out. As many of our students do not
own a laptop or tablet, having them available through a check-out system can
increase students’ access to curriculum and assignments. This can accelerate a
student’s progress toward reaching their goals.
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Student Support Services: Identifying Educational or Career Goals

In addition to removing barriers to access, students need guidance in choosing an
appropriate educational or career goal that matches their strengths, interests and
timeline. Effective counselling also reduces dropout rates as students are placed in the

appropriate program based on their current needs. Strategies to address this gap include:

» Hire a Career Education Advisor. This position is the heart of student support
services. A detailed job description is available in Table 16 (See page 135). The
student survey revealed that 78% of students had not met with a school counselor,
but 35% of students want career counseling and/or academic counseling (29%).

> Create a system through which students can access the Career Education Advisor
via phone or email. Advisors can have an open hour that varies throughout the
work week to be available to students via phone or email. Additionally, the
advisor's schedule should be varied so the morning, afternoon and evening
students can have access to counseling if needed.

> Create a policy that mandates new students to meet with the Career Education
Advisor as part of the registration process, in order to create their education plan.

» Provide PD for the AE and PC Career Education Advisors/counselors focusing on
CTE programs. As the advisors and counselors are guiding students in developing
their goal, it's important they have accurate information about CTE programs
including career and educational pathways; articulation agreements; and labor
market and industry trends.

» Purchase career and interest assessments that are agreed upon and used by all
AE sites. Researching aptitudes and interests allows students to make career
decisions based on knowledge, rather than randomly picking a career. This will
increase students’ successful completion of their chosen career path.

Student Data Collection and Analysis

The AE sites and PC use a number of different data systems, not all of which are
commonly found. The lack of uniformity in data systems and metrics is an obstacle for
partners to communicate in order to compare data or to determine the quality of programs

and services across SDNAEP.
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Adding to the challenge is the inconsistency in data reports generated by AE sites and
PC. This has a direct impact on students, since it makes it difficult to track student

outcomes and follow-up with students who have transitioned to PC or the workforce.

Also, every AE program uses different assessments to track student entry, progress and
exit from a program. Student service providers and program administrators are thus
unable to compare “apples to apples” in assessing individual student progress and
program outcomes. Creating a comprehensive data collection and analysis system will
better serve students; eliminate the confusion and create clear and accurate data reports
that represent the quality of our programs and services. The following strategies will be

employed to remedy these gaps:

» Hire a Data Technician. This was position was described in Objective #2 (See
Table 16 on page 135).

» Provide collaboration time for AE and PC data technicians, teachers, and
administrators on interpreting data.

» Create a comprehensive data collection and analysis system that is used by all AE
sites and PC. Although, every school uses a different software program to manage
student data, we can still determine areas needing to be assessed; data points in
common that can track students, and identify which data determines quality of
program (completion rates, persistence, rate, certificate earned, etc.). In this first
step, AE and PC administrators and data technicians need to collaborate to identify
student data software programs currently being used.

» Determine areas needing to be assessed. Areas could include program placement,
progress, completion, retention, persistence and transition.

> Determine data points in common to track students moving through a program.

> Create a comprehensive process and procedure to collect, compare, and
collaborate around data.

» Establish a data system between AE and PC so that student transition data is
accessible to administrators.
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Awareness and Perception of Adult Education Programs

The findings from the data were very clear that teachers and staff believe there is little
awareness among the community and local governmental and nonprofit organizations
about AE programs and services. This is supported by the community survey which
revealed that 57% of community members know a little about job training and AE
education opportunities in the community and 43% know nothing.

Additionally, teachers and staff believe that the perception of enrollment in an AE class is
not positive among stakeholders including community members, high schools teachers
and administrators, and certain community based organizations. This negative view
impacts enrollment and also the perceived value of the AE credentials and certificates.
Thus, there is a need to create a marketing plan to increase awareness and change the
perception of AE in the SDNAEP.

Many counselors at PC have extensive knowledge regarding the academic programs.

However, they have only a little knowledge about CTE and apprenticeship programs

Strategies to address these gaps are listed below:

» Hire a Public Information Officer. This position will focus on marketing AE
programs and services as described in Table 16 on pagel35.

» Hire a Web and Social Media Master. This position will focus on maintaining the
website and ensuring accurate information about AE programs and services as
described in Table 16.

» Use social media. Many people access information by reviewing websites,
Facebook, and Twitter or through “pop up” adds on popular websites. Having
information about AE programs and services available on these type of social
media can increase our outreach to the community. Additionally using television
and radio can further enhance the image of AE.

> Provide stakeholders (students, teachers, community members, community based
organizations, businesses, etc.) with marketing information including brochures,
posters and flyers. Participate in community events to provide information on AE
and attend high schools during career day or for job interviewing practice.
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» Create marketing tools (brochure, newsletter, flyer, etc.) that clearly define the
difference between AE and PC. Highlighting the vertical connections through
articulation agreements and career/education pathways can indicate the quality of
both AE and PC programs. Additionally, success stories of AE alumni who
continued to college or found desired employment can promote adult education
enrollment and the value of student credentials in the community and workplace.

> Ensure that all marketing tools are translated in all the languages of our
community.

» Focused outreach and marketing to special populations including disability,
poverty, and foster kids who are being transitioned out of homes. This is the
SDNEAP group of greatest need.

» Increase coordination with high schools to create a system of transition for young
adults into AE. Perhaps AE can host an assembly or rally to communicate about
AE programs and services.

» Improve industry and PC connections through onsite tours, guest speakers and
fieldtrips.

» Educate teachers, staff and students about SDNAEP programs and services. Hold
quarterly meetings with AE and PC to review programs and services. Schedule
fieldtrips to other AE and PC sites will be organized as well. Students rely on
teachers or staff for accurate information on programs or services.

> Create a comprehensive online and printed reference guide about programs and
services in the SDNAEP area. Most students are unaware of the partnership
between AE and PC. Online and printed brochures, flyers and posters can also
help students make informed choices regarding their education.

> Meet with state legislators and their staff in Sacramento to discuss the issue of
improving marketing of public education to make public adult education
competitive with aggressively marketed and more costly for profit private colleges.

> Provide professional development to AE and PC Career Education Advisors and
counselors regarding the apprenticeship program.

Job Readiness and Workplace Behaviors

Both AE (52%) and PC (44%) students indicated on the student survey that they need
job placement services. Job placement is not available from any AE provider in this
region. To remedy this, the following strategies will be used:
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» Hire a Career Education Advisor. A Career Education Advisor can assist students
in completing their educational plan. This position is fully described in Objective
#3, Table 16.

» Hire a Job Developer. This professional will make industry connections and find
job openings for students. Furthermore, the Job Developer would share research
on current and future labor market and economic trends with all instructors and
staff. This position is fully described in Objective #3, Table 16.

» Offer a series of workshops focusing on job readiness skills and workplace
behaviors. Workshops focusing on job readiness skills (resume writing,
interviewing, negotiating salary, find job openings, completing applications, etc.)
will foster successful employment and increase student retention in programs.
Information will help to align curriculum with workplace needs. Require students to
complete these workshops before earning their certification to ensure successful
job placement in the field.

» Hire an Internship Coordinator to create on- the job-training (OJT), job shadowing
and internships opportunities for students. The opportunity for students to apply
what they have learned in the classroom to the actual work setting provides
invaluable experience and reinforces classroom instruction. It also increases
student confidence in their readiness for work. The Job Developer and Internship
Coordinator will reach out to the business community, in all five program areas, to
begin developing these relationships. This position is fully described in Objective
#3, Table 16.

» Offer PD to AE and PC instructors focusing on job skills and workplace behavior
lesson plans that can be integrated into the core curriculum. Teach instructors
about industry requirements for the particular hard and soft skills important in each
field.

» Encourage employers to create incentives for employees who gain or improve their
job skills through education. This will build enrollment and also promote awareness
of the availability and value of adult education programs as a service to both
employers and employees.

» Seek out employers to determine the need to create Vocational English as a
Second Language (VESL) programs.

Academic and Study Skills

Strong basic skills in reading, writing and math and in study skills are essential to being
successful in college and the workplace. The survey and focus group meetings indicated
that many adult learners do not have a strong foundation in either academic or study

skills. In fact, students who transition to PC are often required to take remediation
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classes for the first year. This lengthens students’ time in completing a program or
earning a certification in their chosen career path and subsequently increases program
and student costs and limits access to other students. An extra year of remediation can
make it challenging or impossible for students to complete their educational or academic

goals. To address this, the following strategies will be used:

» Provide mini workshops on college readiness. A series of workshops that focus on
test taking, note taking, studying, asking for help, reviewing books for key themes,
etc. are invaluable to a student who is entering PC for the first time.

» Offer micro basic skills class. Many students don’t have a solid foundation in
reading, writing and math. These three basic skills are necessary to succeed in
postsecondary education and the workforce. Providing students with the
opportunity to review, enhance, or learn these type of basic skills in an intense
format will increase a student’s probability of succeeding at PC. Instruction will
rotate schedule times throughout the year.

> Develop and offer college readiness curriculum that can be incorporated by
teachers in all programs areas.

> Establish a tutoring center that is available for all students. Centers can provide
“Just in time” tutoring by an instructor to enable a student understand a specific
concept or to learn a new strategy to complete assignments. This could close gaps
in student learning and increase course retention.

» Provide stipends for retired instructors, or solicit volunteers, to provide tutoring
services to minimize costs of tutoring centers and extend coverage for students.

» Provide professional development to teacher in order to implement effective
acceleration strategies for students.so that students are “front loaded” with the
knowledge necessary to master a specific lesson.

Transition from Adult Education to Palomar College

Currently, there is no transition process for students. After students leave AE, no one is
available to advise them on how to transition to PC. Creating a comprehensive and
uniform transition system solves this problem and will increase the successful transition

for students.

» Hire a Transition Coordinator. This position is fully described in Objective #3,
Table 16.
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>

Offer priority registration for AE students. Create an agreement with PC that gives
transitioning AE students priority registration.

Schedule fieldtrips and college speakers.

Create more articulation agreements between AE and PC. The strategies to
create articulations are described in Objective #3, Table 3.1.

Develop more career and educational pathways to align the programs of study
between AE and PC. The strategies to create career and educational pathways
are described in Objective #3, Table 3.1.

Co-locate classes and/or teachers between AE and PC as described in Objective
#3.

Offer remote testing to students. Allow students to take PC placement math,
writing, and reading tests at AE sites through remote testing.

Formalize collaboration among SDNAEP institutions. Hold quarterly meetings to
discuss student transition issues as well as to strategize follow-up with students
who have transitioned to PC.

Provide professional development for teachers. The PD will focus on skills needed
to be successful at PC.

Provide career interest and aptitude testing. These assessments can assist
students in choosing an appropriate academic or career goal. Many students
blindly choose a series of classes or pick a particular program based simply on
class availability. A valid, reliable, researched measure of student interests and
skills can enable students to choose the best AE and college programs for them,
and will increase their probability of completing and earning a certificate.

Provide workshops on college readiness. A series of workshops that focus on test
taking, note taking, studying, asking for help, reviewing books for key themes, etc.
are invaluable to a student who is entering PC. Ideally, one or all of the workshops
on college readiness will be taught by a PC teacher at each AE site.

Increase dual enroliment opportunities for students as described in Objective #3.

ESL Transition Process from AE to Higher ESL Levels and Workforce

Language acquisition takes time and practice. Therefore, ESL students, who enter the

program at the lowest level, are likely to take a lengthy period of study before they are

proficient in reading, writing and speaking English. Identifying the appropriate ESL level
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for students during the orientation process is important for accurate placement and most
efficient progress in the program. If a student is placed in a class that is too hard or too
easy, they can become frustrated at the program and dropout. Furthermore, incorrect
placement can lead to a longer path of classes then needed, taking up valuable student

and instructor time and limiting access to other students.

On a different note, the business survey revealed that the skills most employees and job
candidates lack were in technology (80%). So, today’s students have to learn the core
and technology skills to be competitive in the workforce. This is a special gap for many
ESL students who do not have access to a computer, tablet or IPad. For many, their only
opportunity to use this such technology is in school. Increasing student access to
technology in school is required to make them competitive in the workforce.

To address these two topics for ESL learners, the following strategies are planned:

» Establish uniform entry and exit benchmarks for students at each ESL level.

> ldentify pre-literacy students by assessment and provide specialized instructional
programs. Students that score at the pre-literacy level need more support and
attention before they can move on to the beginning ESL levels.

> Create a survey to assess student needs for supportive services during the ESL
orientation process. Determining student needs before the start of class will allow
us to provide the necessary support immediately, rather than waiting until the
student feels frustrated or drops out of the program.

» Hire an ESL Counselor. The job description for this position is described in Table
16 on page 135.

» Create ESL curriculum focusing on the world of work. Although job readiness skills
and transition from school to work is also under the “All Programs” section, one
important aspect pertains only to ESL students. Many ESL students have never
worked in America. Learning about the work culture, ethics, procedures, and laws
is important so that ESL students feel confident when they are beginning the
transition from school to work. Incorporating these concepts into the core
curriculum in all levels of ESL will better prepare students for job search and
employment.

> Integrate job readiness and workplace behaviors in ESL instructional strategies in
the core curriculum.
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> Integrate college preparation curriculum in the intermediate and advanced ESL
curriculum.

» Schedule fieldtrips and college speakers to maximize exposure to postsecondary
education.

» Provide workshops on college readiness.

> Establish partnerships with other agencies to share computer lab space at low cost
will give students more access to interact with technology. The shared computer
lab could be mobile and travel to students.

» Create a check-out system for students to borrow tablets or laptops on a short-
term basis.

Programs and Services for Adults with Disabilities

Currently there are only three non-credit classes for adults with disabilities in the
SDNAEP. There clearly is a need to increase class options as indicated by the large
number of adults with disabilities (99%) who did not receive services in the SFY 2013-

2014 ( See Figure 15). To address this gap, the following strategies will be employed:

Programmatic Strategies

» Require designated funding for students with disabilities at all AE sites, to
provide accommodations and specialized services.

» Create work-based learning programs to provide adults with disabilities an
opportunity to “test-drive” a career. This program can will also help to determine
if a student is ready to work; if the job is an appropriate career choice for the
student; and whether any accommodations are needed to perform essential
functions of the job, and

» Collect more information about apprenticeships that could provide appropriate
accommodations for those with disabilities.

> Create an Essential Skills class. Adults with disabilities will benefit from taking
a “Essential Skills” class that focuses on the basics of completing forms;
learning how to study and prioritize; preparing for an interview and how to
discuss needed accommodations; understanding how their disability can
create challenges; strategizing how to persist toward their goals rather than
stopping, and also evaluating their emotional and academic readiness.
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Student Support Service Strategies for Those with Disabilities

>

Hire a Special Education Counselor. As described in Table 15, a Special
Education Counselor specializing in working with adults with disabilities will offer
many support services including assessing needs and accommodations,
educating teachers, staff and employers about the needs of adults with disabilities,
and helping students through the transition process to PC.

Collaborate with both AE and PC counselors to provide accommodations.
Regardless of the academic or career goals, all students with disabilities will need
support and often specific accommodations to succeed in the classroom and/or in
the workforce. The ongoing collaboration between specialized counselors who
work with adults with disabilities at AE and PC is important to ensure the
continuous support, accommodations, and education for teachers, staff and
employers related to working with adults with disabilities.

Create a specialized referral form for adults with disabilities. Students with
disabilities will be provided the necessary accommodations in order to access the
assessment materials and understand the directions and questions needed to be
answered. Establishing a uniform procedure for all AE and PC students to request,
receive and implement accommodations will ensure that students with disabilities’
needs are met.

Establish partnerships. State Department of Rehabilitation (DOR) and Disability
Resource Center (DRC) at Palomar College can provide assessment, support
services, programs, and accommodations for students with disabilities.

Provide career interest and aptitude testing and related counseling. Although we
have already described Community College Readiness under “All Programs”,
adults with disabilities need additional counseling services to identify appropriate
career goals that they are physically and emotionally able to perform. Knowledge
about the impact of certain disabilities on learning, stamina, and other types of
health issues is important to understand and to be able to have open dialogue with
students with disabilities. This involves analyzing interests, aptitudes, and nature
of disability when making decisions about educational or career goals.

Establish a referral process for DOR, DRC, K-12 districts, and for schools that have
no services for adults with disabilities

Create an informal assessment to determine students with disabilities’ needs.
Many students may appear to have a disability creating a barrier to learning, but
no official medical record is available to confirm. Creating an informal assessment
to determine students’ needs can allow us to refer students to either DOR or DRC
for assessment.

Create an addendum for students needing accommodations on the SDNAEP
Educational Plan
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> Establish a liaison with Veteran’s Affair. Many veterans have acquired a disability
in service and need access to educational and vocational programs

» Offer a “Drop in Day” for adults with disabilities to learn about our programs and to
register for classes

Standard Basic Skills Assessment for Apprenticeship Program

The placement tests for apprenticeship programs are challenging and competitive. Basic
skills in reading, writing and math are common barriers for acceptance into a program.
Competency in specific industry skills such as construction math is also important. To
address these needs the following strategies will be implemented:

» Provide AE and PC apprenticeship instructors’ collaboration time to create a
uniform basic skills assessment. Teachers will determine the criteria of what score
is proficient.

> All students interested in an apprenticeship program will be required to take an
assessment to verify they have the skills necessary to succeed in an
apprenticeship.

> Create a preparation class for trades and technology. The preparation class for
trades and technology class will focus on basic reading, writing and math skills
specific to an industry; review labor market and employment trends regarding the
construction industry; and prepare for the entry exam for apprenticeship programs.

» Students who do not meet the uniform basic skills proficiency criteria will be
directed to take this preparation class (as described in Objective #3, Table 3.1) in
order to increase their basic skills.

Summary of Objective #4

In summary, the SDNAEP has thoughtfully identified gaps and the strategies to address
them, according to theme topics. Input from community members, business and industry,
instructors, students and administrators have both demonstrated the needs in the
SDNAEP and have been vital in generating remedial strategies. What remains is the
need for funding for the staff, equipment and infrastructure to provide them, in order to re-
invent adult education in this region and provide taxpayers with the comprehensive and

efficient adult education programs and services they deserve.
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AB 86 enables the partnership, that is SDNAEP, and we recognize that this collaborative
alliance between school districts and community college now provides the power to
accomplish all of the strategies listed here to enable adults to either find gainful
employment or to pursue higher education.

Table 4.1 below provides a timeline and outlines the resources, costs, responsible
parties for each of the theme areas described above.
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Table 4.1: Implementation Strategies to Address Identified Gaps

Description of the
Gap

Insufficient class
offerings to meet
population needs

Strategies to
Address the Gap

Prioritize types of
courses and locations
for each of these
programs to increase
AE offerings in phases,
over time.

Increase number of
course offerings,
accordingly.

Resources Needed

v Funding

v" Additional
instructional staff

v’ Facilities to house
classes

v’ Online resources to
offer distance
learning

Estimate of
the Cost

$3,000,000

Responsible
Parties
(specific

school districts

and/or
community
colleges)

EAS, PAS,
VAS, PC

Methods of
Assessment

New courses, or
re-instituted
courses in all five
program areas
Outcome
measures for
each class
(enrollment,
attendance,
placement etc.)

Timeline

Phase 1in
July 2015
Phase 2 and
3in 2015-16
and 2016-17,
respectively
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Table 4.1: Implementation Strategies to Address Identified Gaps

Responsible

Parties
Description of the Strategies to Resources Needed | EStimate of (specific Methods of Timelin
Gap Address the Gap esources Neede the Cost SChc;c:;/'ztr”Cts Assessment eline
community
colleges)
Limited student access | Provide classes in v Funding Leadership PC e Number of new | July 2015 and
to programs and remote rural areas to |v' Facilities Council will classes ongoing
services in the SDNAEP | mitigate lack of v’ staffing research developed in
transportation and v" Equipment (needs for outlying areas
unavailable internet v" Computer hardware each site e Student
connections in areas. and software vary) enrollment and
outcomes
e Transition to
work/ higher
education
Limited student access | Expand online v’ High speed internet Leadership EAS, PAS, e Infrastructure Infrastructur
to programs and learning infrastructure connection Council will VAS, PC available e in place
services in the SDNAEP v' Computers research e Five new courses | 6/2016
(continued) v’ Software programs (needs for per year offered | Professional
for online instruction each site on/line or Development
v Web portal vary) blended with on- | 7/16 and
v’ Video cameras site instruction ongoing
v’ Professional e Increased
development enrollment and
completion
e Course
evaluations
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Table 4.1: Implementation Strategies to Address Identified Gaps

Responsible

Parties
Description of the Strategies to Resources Needed | EStimate of (specific Methods of Timelin
Gap Address the Gap esources Neede the Cost SChc;c:;/'Ztr”Cts Assessment eline
community
colleges)
Discounted student v" Outreach to cable Provided EAS, PAS, e Increased December
internet access companies with existing VAS, PC number of 2015 and
structures students with ongoing
internet access
Limited student access | Decrease v" Outreach to North $60,000 EAS, PAS, |e Students with July 2015 and
to programs and transportation costs County Transit VAS bus discounts ongoing
services in the SDNAEP | for students District for adult e Adult students
(continued) student discounts using district
v" Explore local districts buses
to share existing e Attendance
district bus resources e Program
with adults retention
Explore free or low v’ Shuttle vans $50,000 EAS, PAS, e Students using July 2016
cost shuttle service annually VAS, PC shuttle
from public transit to e Class attendance
school/college sites. and completion
Provide childcare v’ Partnering with a Cost EAS, PAS, e Number of July 2016 and
through partnership childcare agencies accounted VAS students who ongoing
with community, v' AE facilities for in table utilize childcare
charitable equipment 3.1 services
organizations, or insurance, funding e Enrollment and
schools that teach for childcare completion

child development

numbers for
students who
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Table 4.1: Implementation Strategies to Address Identified Gaps

Responsible
Parties
Description of the Strategies to Resources Needed | EStimate of (specific Methods of Timeline
Gap Address the Gap the Cost SChc;c:;/'ztr”Cts Assessment
community
colleges)
utilize childcare
services
Limited student access | AE classes with v’ Staffing Leadership EAS, PAS, e Increased class July 2015 and
to programs and flexible times and v’ Facilities Council will VAS, PC offerings with ongoing
services in the SDNAEP | days (to coincide with |v" Software research flexible times
(continued) the free shuttle or bus |v" Hardware (needs for and days
schedule) each site e Enrollment and
vary) completion
outcomes
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Table 4.1: Implementation Strategies to Address Identified Gaps

Responsible

Parties
Description of the Strategies to Resources Needed | EStimate of (specific Methods of Timelin
Gap Address the Gap esources Neede the Cost SChc;c:;/'ztr”Cts Assessment eline
community
colleges)
Limited student support | Leverage resources v’ Staffing (Career Cost EAS, PAS, e Number of July 2015 and
services to reduce and services of Education Advisor accounted VAS, PC community ongoing
barriers and increase community based and ESL Counselor, for in table based
access organizations and Special Education 3.1 organizations
state agencies for Counselor) contacted
childcare, e Number of
transportation, partnerships
housing, learning formed
accommodations, etc. e Amount of cash,
or in kind,
number
donations
received
(scholarships,
childcare, bus
discounts, etc.)
Limited student support | Create a v’ Software, Cost Leadership |e Comprehensive October 2015
services to reduce comprehensive, v Twice yearly accounted Team Educational plan
barriers and increase student electronic collaborative forin table that is used by
access educational plan used professional 3.1 all SDNAEP AE
(continued) by all AE sites and PC development sites and PC
meetings of AE and
PC instructors and
counselors.
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Table 4.1: Implementation Strategies to Address Identified Gaps

Responsible
Parties
Description of the Strategies to Resources Needed | EStimate of (specific Methods of Timelin
Gap Address the Gap esources Neede the Cost SChc;c:;/'ztr”Cts Assessment eline
community
colleges)
Coordinate support v' Collaboration time Cost EAS, PAS, e Student survey July 2015 and
services between AE for AE and PC accounted VAS, PC on quality of ongoing
and PC advisors and for in table student support
counselors, four 3.1 services
times per year e Number of
students
accessing
services
Web portal of v’ Staffing (Career Cost EAS, PAS, e Creation of a January 2016
community resources Education Advisor, accounted VAS, PC portal of
for the SDNAEP Special Education for in table community
Counselor, ESL 3.1 resources in the
Counselor, Web and SDNAEP
Social Media Master) e Student
v Software retention and
v Hardware completion
Limited student support | Partner with HHSA v’ Partner agreements Cost EAS, PAS, e Established November
services toreduce and the Career v’ Staffing: (Career accounted VAS, PC partnership with | 2016 and
barriers and increase Centers to provide Education Advisor, for in table HHSA and Career | ongoing
access counseling and Special Education 3.1 Centers

(continued)

placement assistance

Counselor, ESL
Counselor)

e Counts of
students using
services
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Table 4.1: Implementation Strategies to Address Identified Gaps

Responsible

Parties
Description of the Strategies to Resources Needed | EStimate of (specific Methods of Timelin
Gap Address the Gap esources Neede the Cost SChc;c:;/'ztr”Cts Assessment eline
community
colleges)
Identify student needs |v" Online checklist of $22,180 EAS, PAS, e Student needs August 2015
during the orientation student needs VAS, PC survey and ongoing
process v Three yearly e Referrals to
collaborative supportive
meetings between services
AE and PCinstructors e Program
and advisors retention and
completion
Limited student support | Increase AE and PC v' PD for instructors, $22,180 EAS, PAS, e Survey of February
services to reduce staff awareness of counselors, and staff VAS, PC instructors and 2016 and
barriers and increase available school and at AE and PC, three student services | ongoing
access community support times per year staff’s
(continued) services at all sites v' Online directory of knowledge of
services available
services
e Numbers of
students
accessing
services
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Table 4.1: Implementation Strategies to Address Identified Gaps

Responsible

Parties
Description of the Strategies to Resources Needed | EStimate of (specific Methods of Timelin
Gap Address the Gap esources Neede the Cost SChZOnI;/'Ztr”CtS Assessment eline
community
colleges)
Provide laptops / v" Equipment $40,000 EAS, PAS, |e Number of July 2016 and
tablets for loan to v’ Software Programs VAS laptops or ongoing
students tablets available
e Number of
students who
check out
devices
Limited student support | Hire Career Education |v~ Staffing (Career Cost EAS, PAS, e Career education | July 2015
services: Identifying Advisor at each AE site Education Advisor) accounted VAS, PC advisor at each
educational and career | and PC, 12 month v’ Facilities for in table AE site and PC,
Goals contract v" Equipment 3.1 12 month
v Hardware contract
v’ Software e Student
retention and
completion
e Student
transition to
higher education
Access Career v’ Staffing (career Cost EAS, PAS, e Student July 2015 and
Education Advisor via education advisor) accounted VAS, PC retention and ongoing
phone or email v’ Designated available for in table completion
hours for student 3.1 e CTE certificates
access via phone and e Transitions to
email higher education
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Table 4.1: Implementation Strategies to Address Identified Gaps

Responsible

Parties
Description of the Strategies to Resources Needed | EStimate of (specific Methods of Timelin
Gap Address the Gap esources Neede the Cost SChc;c:;/'ztr”Cts Assessment eline
community
colleges)
Require new students |v~ Staffing (career Cost EAS, PAS, e Policy in place December
to meet with the education advisor) accounted VAS, PC e Percentage of 2015 and
Career Education for in table students ongoing
Advisor to create 3.1 registered with
career educational educational
plans during plans
registration process e CTE
certifications
Limited student support | PD for student v Two yearly PD for Cost EAS, PAS, e PD completed April 2016
services: ldentifying services staff on CTE advisors, counselors, accounted VAS, PC e Student surveys
educational and career | programs, pathways, internship for in table indicating
Goals articulations, labor coordinators and job 6.2 knowledge of
(continued) market and economic developers programs
trends e Students
completing CTE
programs,
pathways,
articulations
Provide career v’ Software programs Cost EAS, PAS, e Purchase of July 2016
aptitude and interest |v" PD on how to assist accounted VAS, PC licenses for
software programs students in using for in table career aptitude
programs 3.1 and interest
tests
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Table 4.1: Implementation Strategies to Address Identified Gaps

Responsible

Parties
Description of the Strategies to Resources Needed | EStimate of (specific Methods of Timelin
Gap Address the Gap esources Neede the Cost SChc;c:;/'Ztr”Cts Assessment eline
community
colleges)
Limited student data Hire a Data Technician |v" Staffing (Data Cost EAS, PAS, e Hiring of a Data July 2015
Collection and Analysis | at each AE site and PC, Technician) accounted VAS, PC Technician at
12 month contract for in table each AE site and
3.1 PC, 12 month
contract
e Quarterly
reports on
student progress
at each site
Limited student data Identify and compare |v" Three yearly Cost Leadership |e List of data July 2015
Collection and Analysis | data collection collaborative accounted Council software
(continued) software used in all AE meetings for AE and for in table programs used
programs to PC Data Technicians 3.1 by all AE sites
streamline and share and administrators and PC
information
Workshops for Data v Three yearly Cost Leadership |e Comprehensive February
Technicians and collaboration accounted Council and uniform 2016 and
administrators on meetings for AE and for in table procedures for ongoing
interpreting data PC Data Technicians 3.1 interpreting
and administrators student data
e Quarterly
regional student
data reports by
all member
districts
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Table 4.1: Implementation Strategies to Address Identified Gaps

Responsible

Parties
Description of the Strategies to Resources Needed | EStimate of (specific Methods of Timelin
Gap Address the Gap esources Neede the Cost SChc;c:;/'Ztr”Cts Assessment eline
community
colleges)
Identify data to be v Three yearly Cost Leadership |e List of common March 2016
assessed (program collaboration accounted Council areas to be
placement, progress, meetings for AE and for in table assessed and
completion, retention, PC Data Technicians 3.1 common
transition) vertically, and administrators software to
and horizontally, share
across institutions information
Limited student data Determine Data v Two yearly Cost Leadership |e Data points June 2016
Collection and Analysis | Points in common to collaboration accounted Council identified
(continued) track successful meetings for AE and for in table
student progress PC Data Technicians 3.1
through a program and administrators
Create a v Three yearly Cost Leadership |e Agreed upon September
comprehensive collaboration accounted Council process and 2016
process and meetings for AE and for in table procedures to and ongoing
procedure to collect, PC Data Technicians 3.1 collect, compare
compare, and and administrators and collaborate
collaborate around around data
data.
Establish a data v’ One yearly Cost Leadership |e Common data November
system between AE collaboration accounted Council system that 2016 and
sites and PC so that meeting for a team for in table "houses" all ongoing
transitioned student of Data Technicians 3.1 student data
data is accessible to v Hardware and e Records of
administrators software programs transition to PC
v PD or workforce
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Table 4.1: Implementation Strategies to Address Identified Gaps

Responsible
Parties
Description of the Strategies to Resources Needed | EStimate of (specific Methods of Timeline
Gap Address the Gap the Cost SChc;c:;/'ztrr'Cts Assessment
community
colleges)
Limited awareness of Hire a Public v’ Staffing (Public Cost Leadership |e Hiring of Public July 2015 and
Adult Education Information Officer Information Officer) accounted Council Information ongoing
programs shared between all AE |v" Facilities for in table Officer
sites and PC, 12 v" Equipment 3.1 e Creation of
month contract v’ Software marketing tools

v' Hardware

(print and
media)

e Increase in
student
enrollment
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Table 4.1: Implementation Strategies to Address Identified Gaps

Description of the
Gap

Strategies to
Address the Gap

Resources Needed

Estimate of
the Cost

Responsible

Parties
(specific
school districts
and/or
community
colleges)

Methods of
Assessment

Timeline

Limited awareness of
Adult Education
programs
(continued)

Hire a Web and Social
Media Master shared
between all AE sites
and PC, 12 month
contract

v’ Staffing (web and
Social Media Master,
Public Information
Officer)

v’ Facilities

v" Equipment

v’ Software

v' Hardware

Cost
accounted
for in table

3.1

Leadership
Council

Hiring of Web
and Social Media
Master shared
between all AE
sites and PC, 12
month contract
Creation of
website that
promotes AE
programs and
services
Number of
media hits
Portal for
student support
service
resources

Links with
shared
documents

September
2015 and
ongoing
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Table 4.1: Implementation Strategies to Address Identified Gaps

Responsible

Parties
Description of the Strategies to Resources Needed | EStimate of (specific Methods of Timelin
Gap Address the Gap esources Neede the Cost SChZOnI;/'Ztr”CtS Assessment eline
community
colleges)
Limited awareness of Use social media v’ Staffing (Web and $3,000 Leadership |e Advertisement July 2015 and
Adult Education including “pop up” Social Media Master) annually Council using social ongoing
programs adds on Google, media
(continued) Yahoo or other social e Student survey
media websites on where they
learned about
AE
e Increase in
enrollment
Outreach to educate |V Staffing (Public Cost Leadership |e Student survey October 2015
Stakeholders Information Officer, accounted Council on how they and ongoing
Web and Social for in table learned about
Media Master) 3.1 AE programs,
v' Marketing and e Number of
advertising resources events AE
v’ Facilities participates in to
v" Equipment market
v’ Software programs
Create marketing v" Marketing and Cost Leadership |e Marketing tools, | October 2015
tools that explain the advertising accounted for Council brochures, and ongoing
roles and resources of |v" Facilities in table 3.1 public
AE and PC and v" Equipment advertising
delineate their v’ Software spots, and logos

functions
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Table 4.1: Implementation Strategies to Address Identified Gaps

Responsible

Parties
Description of the Strategies to Resources Needed | EStimate of (specific Methods of Timelin
Gap Address the Gap esources Neede the Cost SChc;c:;/'Ztr”Cts Assessment eline
community
colleges)
Limited awareness of Ensure that all v' Translator services $3,000 Leadership |e All marketing January 2016
Adult Education marketing tools are Council tools are and ongoing
programs translated into all the translated in all
(continued) languages of our languages of the
community SDNAEP
community
Provide marketing v’ Staffing (Public Cost Leadership |e Student survey January 2016
programs targeted to Information Officer, accounted Council reports on their | and ongoing
special populations: advisors, counselors) | forin table sources of
disability, poverty, v" Marketing tools 3.1 information
incarcerated adults v Information on needs about AE
transitioning from of each group and programs
prison, Native best outreach e Increased
Americans and foster strategies for each enrollment of
youth transitioning to special
independent living population
adults
Increase coordination |v Staffing (Career Cost EAS, PAS, e Number of July 2015 and
with high schools to Education Advisor accounted VAS, PC referrals from ongoing
transition students for in table high schools to
into AE 3.1 AE

e Increased
enrollment

e Student
outcome data
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Table 4.1: Implementation Strategies to Address Identified Gaps

Responsible

Parties
Description of the Strategies to Resources Needed | EStimate of (specific Methods of Timelin
Gap Address the Gap esources Neede the Cost SChc;c:;/'ztr”Cts Assessment eline
community
colleges)
Limited awareness of Improve industry and |v" Staffing Cost EAS, PAS, e Number of October,201
Adult Education PC connections v" Transportation accounted VAS, PC industry tours 5and
programs through onsite tours, |v' Outreach to make for in table e Count of guest ongoing
(continued) guest speakers and industry connections 3.1 speakers from
fieldtrips industry and
PC at AE sites
e Internships
e Job placements
e Equipment and
supply donations
Educate staff and v' Two yearly Cost Leadership |e Instructor and March, 2016
students about the collaborative accounted Council staff and student | and annually
career and academic professional for in table surveys of
opportunities development 3.1 knowledge of
available in the meetings of a team career and
SDNAEP of AE and PC academic
instructors, advisors, opportunities
and counselors available in
SDNAEP
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Table 4.1: Implementation Strategies to Address Identified Gaps

Responsible
Parties
Description of the Strategies to Resources Needed | EStimate of (specific Methods of Timelin
Gap Address the Gap esources Neede the Cost SChZOnI;/'Ztr”CtS Assessment eline
community
colleges)
Limited awareness of Reference guide v Two yearly Cost Leadership |e Reference guide | January 2016
Adult Education about programs and collaborative accounted Team for AE and PC
programs services offered in professional for in table staff online and
(continued) SDNAEP for AE and PC development 3.1 in hard copy to
staff and instructors meetings for a team use to assist
of AE and PC advisors students
and counselor e Completion of
v PD student survey
v Website publication regarding how
v’ Duplicating services they learned
about AE classes
and programs
e Retention and
completion data
e PD
Provide information v Outreach, $3,000 EAS, PAS, | e Marketing March 2016
to legislature on v" Travel costs VAS, PC presentation
cost/benefit of v" Marketing tools in e Meetings with
marketing public adult both print and social legislators and
education, vs private media staff
colleges
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Table 4.1: Implementation Strategies to Address Identified Gaps

Responsible
Parties
Description of the Strategies to Resources Needed | EStimate of (specific Methods of Timelin
Gap Address the Gap esources Neede the Cost SChZOnI;/'Ztr”CtS Assessment eline
community
colleges)
Limited knowledge of Hire Career Education |v’ Staffing (Career Cost EAS, PAS, e Hiring of career | July 2015
job readiness and Advisor at each AE site Education Advisor) accounted VAS, PC education
workplace behavior and PC, 12 month v’ Facilities for in table advisor at each
contract v" Equipment 3.1 AE site and PC,
v Hardware 12 month
v’ Software contract
Hire Job Developer, v’ Staffing (Job Cost EAS, PAS, e Job Developer July 2015
shared among all AE Developer) accounted VAS, PC shared between
sites and PC, 12 v’ Facilities, for in table SDNAEP AE sites
month contract v" Equipment 3.1 and PC, 2 month
v Hardware contract
v’ Software e Number of job
v' Mileage leads
e Number of AE
students who
obtain
internships
and/or
employment
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Table 4.1: Implementation Strategies to Address Identified Gaps

Responsible
Parties
Description of the Strategies to Resources Needed | EStimate of (specific Methods of Timelin
Gap Address the Gap esources Neede the Cost SChZOnI;/'Ztr”CtS Assessment eline
community
colleges)
Limited knowledge of 3. Four week v’ Staffing (Career Cost EAS, PAS, e Creation of End of Each
job readiness and workshops focusing Education Advisor) accounted VAS, PC curriculum for Quarter,
workplace behavior on job readiness skills |v" Curriculum for in table workshops 2015,
(continued) development 3.1 e Number of 2016,2017
v" Equipment participants and 2018
v’ Hardware e Internships and
v’ Software job placements
4. Hire Internship v’ Staffing (Internship Cost EAS, PAS, e Hiring of July 2015
Coordinator at each Coordinator) accounted VAS, and PC internship
AE site and PC, 12 v’ Outreach to develop for in table coordinator at
month contract internships and 3.1 each AE site and
OJT’s, Facilities, PC, 12 month
v" Equipment contract
v Hardware e Number of OJTs
v’ Software Internships
v" Mileage created
e OJT and/or
internship
completions
e Job placements
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Table 4.1: Implementation Strategies to Address Identified Gaps

Responsible
Parties
Description of the Strategies to Resources Needed | EStimate of (specific Methods of Timelin
Gap Address the Gap esources Neede the Cost SChc;c:;/'Ztr”Cts Assessment eline
community
colleges)
Limited knowledge of 6. PD for AE and PC v’ Staffing (ESL Cost of PD Leadership |e Integration of March 2016
job readiness and instructors on job Counselor, Career accounted Council job skills and and ongoing
workplace behavior skills and workplace Education for in table workplace
(continued) behavior Counselor) 6.2 behavior skills in
v’ Curriculum core curriculum
development of all program
v’ One yearly PD for AE areas
and PC instructors
Outreach to v’ Staffing (Career Cost Leadership |e Number of March 2016
employers to discuss Education Advisor, accounted Council employers who and ongoing
providing incentives Job Developer, for in table provide
to employees who Internship 3.1 incentives to
acquire or improve Coordinator) employees for
job skills through improving skills
adult education through
education
e Enrollment in
related
programs
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Table 4.1: Implementation Strategies to Address Identified Gaps

Responsible

Parties
Description of the Strategies to R rces Needed Estimate of (specific Methods of Timelin
Gap Address the Gap esources Neede the Cost SChZOnI;/'Ztr”CtS Assessment eline
community
colleges)
Limited academic and Hire Career Education |v’ Staffing (Career Cost EAS, PAS, e Hiring of an July 2015
study skills Advisor at each AE site Education Advisor) accounted VAS, PC education career
and PC, 12 month v’ Facilities for in table advisor at each
contract v" Equipment 3.1 AE site and PC,
v' Hardware 12 month
v Software contract
Create a college v Staffing (Career Cost EAS, PAS, e Creation of End of Each
preparatory class, Education Advisor) accounted VAS, PC curriculum for Quarter,
either as a series of v’ Curriculum for in table workshops or 2015, 2016,
workshops or as an development 3.1 class 2017 and
intensive 3-week class | v Facilities e Number of 2018
to address key skills v  Equipment students
for college v Hardware attending
v/ Software e Completion of
v/ Books student survey
v Materials on workshops
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Table 4.1: Implementation Strategies to Address Identified Gaps

Responsible

Parties
Description of the Strategies to Resources Needed | EStimate of (specific Methods of Timelin
Gap Address the Gap esources Neede the Cost SChc;c:;/'ztr”Cts Assessment eline
community
colleges)
Limited academic and Creation of an v’ Staffing (part-time Cost EAS, PAS, e Number of July 2016 and
study skills Academic Basic Skills instructor) accounted VAS, PC academic basic ongoing
(continued) class v’ Curriculum for in table skills classes
development 3.1 offered
v’ Facilities e Number of
v" Equipment students
v Hardware enrolled and
v’ Software completed
v' Materials e Track student
outcomes
Integrate college v’ Staffing (Career Costof PD is EAS, PAS, e Creation of July 2016 and
readiness curriculum Education Advisor) accounted VAS, PC college readiness | ongoing
into core curriculum v PD for AE and PC forin Table curriculum
of all program areas instructors about 6.2 e Integration of
new curriculum new curriculum
v’ Curriculum into core
development curriculum of all
program areas
e PD for AE and PC
instructors
Tutoring Center v’ Staffing $115,000 EAS, PAS, e Creation of a July, 2016
v’ Facilities VAS tutoring and ongoing
v’ Software program
v Hardware e Track student
v’ Class materials outcomes
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Table 4.1: Implementation Strategies to Address Identified Gaps

Responsible

Parties
Description of the Strategies to Resources Needed | EStimate of (specific Methods of Timelin
Gap Address the Gap esources Neede the Cost SChc;c:;/'ztr”Cts Assessment eline
community
colleges)
Limited academic and Stipends or volunteers |v* Staffing $12,000 Leadership |e Number of July 2016 and
study skills for tutoring services v’ Facilities Council students who ongoing
(continued) v Hardware and attend tutoring
software e Number and
v’ Class materials amount of
v’ Funding stipends issued
for tutoring
services
Limited transition Hire a Transition v’ Staffing ( 4 Transition Cost EAS, PAS, e Hiring of July 2015
services Coordinator shared Coordinators) accounted VAS, PC transition
between all AE sites v’ Facilities forin table coordinator
and PC, 12 month v" Equipment 3.1 shared between
contract v Hardware all AE sites and
v Software PC, 12 month
contract
e Increased
number of
students
transitioning to
PC
Establish an v’ Staffing Cost to be EAS, PAS, e Priority July 2016
agreement with PC covered VAS, PC enrollment
that provides within agreement
transitioning AE existing
students priority structures
registration
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Table 4.1: Implementation Strategies to Address Identified Gaps

Responsible

Parties
Description of the Strategies to Resources Needed | EStimate of (specific Methods of Timelin
Gap Address the Gap esources Neede the Cost SChc;c:;/'Ztr”Cts Assessment eline
community
colleges)
Limited transition Fieldtrip and College  |v" Transportation Cost EAS, PAS, e Number of January 2016
services Speakers v" Marketing materials accounted VAS, and PC fieldtrips to PC and ongoing
(continued) for in table e Number of
3.1 speakers /
college agencies
at AE site
e Student survey
follow-up
regarding
fieldtrip and/or
speakers
Expand educational v" *Described in Cost EAS, PAS, |e CCCCO Approved | July 2016
and Career Pathways Pathway Programs accounted VAS career pathways
and Articulation forin table e Enrollment
Agreements section 3.1 e List of jobs for
in Objective #3, Table each pathway
3.1
Co-location of classes |v* Facilities Cost EAS, PAS, e Enrollment in co- | September,
and/or teachers v’ Staffing (instructor) accounted VAS located classes 2016
between AE and PC Software for in table e Enrollment in PC
sites to teach pre- v Hardware 3.1
requisite classes v' Materials
required by PC v PD for instructors to
learn new curriculum
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Table 4.1: Implementation Strategies to Address Identified Gaps

Responsible

Parties
Description of the Strategies to Resources Needed | EStimate of (specific Methods of Timelin
Gap Address the Gap esources Neede the Cost SChZOnI;/'Ztr”CtS Assessment eline
community
colleges)
Limited transition AE students take PC v’ Facilities Cost EAS, PAS, e Creating a January 2016
services placement tests at AE | v Staffing (instructor) accounted VAS, PC system that and ongoing
(continued) sites through remote | v Software for in table allows AE
testing v Hardware 3.1 students to take
v Two yearly PC placement
collaborative tests through
meetings for AE remote testing
Instructor and PC test at AE sites
administrator to
learn how to
administer PC
placement
assessments
remotely
Formalized v’ Four yearly Cost EAS, PAS, e Number of September
collaboration among collaborative accounted VAS meetings held 2016 and
institutions student meetings for PC forin table e Summary of ongoing
outcome assessments advisors and 31 findings
and transition counselors e Plans for
planning improvement
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Table 4.1: Implementation Strategies to Address Identified Gaps

Responsible
Parties
Description of the Strategies to Resources Needed | EStimate of (specific Methods of Timelin
Gap Address the Gap esources Neede the Cost SChZOnI;/'Ztr”CtS Assessment eline
community
colleges)
Limited transition PD for AE teachers v’ Staffing (PC Cost EAS, PAS, e Integration of July 2016 and
services focusing on learning Counselor) accounted VAS, PC skills needed for | ongoing
(continued) skills needed to be v’ Curriculum for in table PC into AE core
successful at PC development 3.land6.2 curriculum in all
v’ Three yearly PD for five program
AE instructors areas
Purchase career v’ Software programs Cost EAS, PAS, e Purchase of July 2015
interest and aptitude |v' PD on how to assist accounted VAS licenses for
testing students in using for in table career aptitude
programs 3.1 and interest
tests
Create a college v Staffing (Career Cost EAS, PAS, |e Curriculum for End of Each
preparatory class, Education Advisor) accounted VAS, PC college Quarter,
either as a series of v Facilities for in table preparatory 2015, 2016,
workshops or as an v’ Curriculum 3.1 class 2017 and
intensive 3-week class development e Number of 2018
to address key skills v  Equipment students
for college v Hardware enrolled and
v/ Software completed
v’ Books e Student survey
v’ Materials

on workshops or
class

Student
outcomes
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Table 4.1: Implementation Strategies to Address Identified Gaps

Responsible

Parties
Description of the Strategies to Resources Needed | EStimate of (specific Methods of Timelin
Gap Address the Gap esources Neede the Cost SChc;c:;/'Ztr”Cts Assessment eline
community
colleges)
Limited transition Creation of an v’ Staffing (part-time Cost EAS, PAS, e Number of July 2016 and
services Academic Basic Skills instructor) accounted VAS, PC academic basic ongoing
(continued) class v’ Curriculum for in table skills classes
development 3.1 offered,
v’ Facilities e Number of
v’ Software students
v Hardware enrolled and
v' Materials completed
e Track student
outcomes
Limited articulations Evaluate current v Two yearly Cost EAS, PAS, |e List of coursesin | January 2016
between AE sites and classes and programs collaborative accounted VAS, and PC priority order for
PC in the SDNAEP to professional for in table articulation
assess potential for development 3.1

articulation

meetings for a team
of AE and PC
instructors

v'PD

v’ Course outlines and
syllabi
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Table 4.1: Implementation Strategies to Address Identified Gaps

Responsible

Parties
Description of the Strategies to Resources Needed | EStimate of (specific Methods of Timelin
Gap Address the Gap esources Neede the Cost SChc;c:;/'Ztr”Cts Assessment eline
community
colleges)
Limited articulations Collaboration v Three yearly Cost Leadership |e Number of March 2016
between AE sites and meetings for AE and collaborative accounted Council articulations
PC PC instructors to professional for in table developed
(continued) review curriculum and development 3.1
align similar classes meetings for a team
of AE and PC
instructors
v'PD
Create articulation v’ Staffing (Data Cost EAS, PAS, e Approved July 2016
transcript Technician) accounted VAS, PC transcript format
for in table for all SDNAEP
3.1 AE programs to
articulate with
PC
Determine academic v Three yearly Cost Leadership |e List of academic | April 2016
and soft skills needed collaborative accounted Council and soft skills for
for PC. professional for in table AE instruction
development 3.1 e Integration of PC
meetings for a skills needed in
team of AE and AE core
PC instructors curriculum in all
v/ Curriculum five program
development areas
v PD
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Table 4.1: Implementation Strategies to Address Identified Gaps

Description of the
Gap

Strategies to
Address the Gap

Resources Needed

Estimate of
the Cost

Responsible

Parties
(specific
school districts
and/or
community
colleges)

Methods of
Assessment

Timeline

meetings for a team
of AE and PC
instructors

v" Curriculum
development

v Hardware

v’ Software

and computer
skills within the
core curriculum

Limited availability of Review available v' Two yearly S8, 050 EAS, PAS, e List of potential January 2016
online and blended online programs and collaborative VAS, PC online
courses software professional curriculum and
development software for ABE
meetings for a team / ASE program
of AE and PC
instructors to review
online programs and
software
Integrate basic v Three yearly Cost Leadership |e Development of | July 2016 and
technology and collaborative accounted Council new curriculum | ongoing
computer skills in core professional forin table that integrates
curriculum development 3.1 basic technology
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Table 4.1: Implementation Strategies to Address Identified Gaps

Description of the
Gap

Strategies to
Address the Gap

Resources Needed

Estimate of
the Cost

Responsible

Parties
(specific
school districts
and/or
community
colleges)

Methods of
Assessment

Timeline

Need for Pre-Literacy Identify pre-literate v Three yearly $22,180 Leadership |e Creation of an July 2016 and
Classes students by collaborative Council assessment that | ongoing
assessment and professional can be used to
provide specialized development ID preliterate
programs meetings for a team students
of ESL AE and PC e Creation of
instructors specialized
v’ Curriculum programs for
development preliterate
students
Need to Identify Hire ESL Counselor at |v" Staffing (ESL Cost EAS, PAS, e ESL counselor at | July 2015
student needs each AE site, 12 Counselor) accounted VAS each AE site, 12
month contract v’ Facilities forin table month contract
3.1
Create and administer |v* Staffing (ESL Cost EAS, PAS, e Creation of a August, 2015
survey students at Counselor) accounted VAS, PC student survey
orientation to assess for in table that assess
their needs 3.1 students’ needs
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Table 4.1: Implementation Strategies to Address Identified Gaps

Responsible
Parties
Description of the Strategies to Resources Needed | EStimate of (specific Methods of Timelin
Gap Address the Gap esources Neede the Cost SChc;c:;/'Ztr”Cts Assessment eline
community
colleges)
Need for school to work | Creating Curriculum v’ Staffing (Job Cost EAS, PAS, e Completed January,
activities in ESL on world of work Developer, Internship | accounted VAS, PC curriculum on 2016 and
curriculum Coordinator, ESL for in table world of work ongoing
Counselor) 3.1 for ESL students
v’ Curriculum
development
Integrate job v’ Staffing (Job $8,050 EAS, PAS, e Integration of March, 2016
readiness and Developer, Internship VAS, PC job readiness and ongoing
workplace behaviors Coordinator, ESL and work
in ESL core curriculum Counselor) behaviors
v' Two yearly curriculum into
collaborative ESL core
professional curriculum
development
meetings for a team
of AE ESL instructors
to learn how to
integrate new
curriculum into their
core ESL curriculum
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Table 4.1: Implementation Strategies to Address Identified Gaps

Responsible
Parties
Description of the Strategies to Resources Needed | EStimate of (specific Methods of Timelin
Gap Address the Gap esources Neede the Cost SChc;c:;/'ztr”Cts Assessment eline
community
colleges)
Need for school to work | Integrate “real world |v* Staffing (ESL $8,050 EAS, PAS, |e Integrated ESL July, 2016
activities in ESL activities” into core Counselor) VAS core curriculum | and ongoing
curriculum curriculum v' Two yearly
(continued) collaborative
professional
development
meetings a team of
AE ESL instructors to
share best practices
Limited access to Create a check-out v’ Staffing to monitor $120,000 EAS, PAS, e Creation of July 2016 and
technology system to borrow loan and returns and VAS check-out ongoing
laptops or tablets to repair items system for
v" Equipment laptops and
v Hardware tablets
v’ Software
Low number of ESL Hire ESL counselor at  |v" Staffing ( ESL Cost EAS, PAS, e Hiring of ESL July, 2015
students transition to each AE site, 12 Counselors) accounted VAS counselor at
PC month contract forin table each AE site, 12
3.1 month contract
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Table 4.1: Implementation Strategies to Address Identified Gaps

Responsible

Parties
Description of the Strategies to Resources Needed | EStimate of (specific Methods of Timelin
Gap Address the Gap esources Neede the Cost SChc;c:;/'ztr”Cts Assessment eline
community
colleges)
Low number of ESL Fieldtrip and College |v" Staffing (instructor, Cost EAS, PAS, e Number of November,
students transition to Speakers Career Education accounted VAS, and PC fieldtrips to PC 2015 and
PC Advisor) forin table e Number of ongoing
(continued) v’ Transportation 31 speakers /
college agencies
at AE site
e Student survey
follow-up
regarding
fieldtrip and/or
speakers
Integrate college v’ Staffing ( ESL Cost EAS, PAS, e Creation of July 2016 and
preparation Counselors) accounted VAS integrated ongoing
curriculum in the v" Collaboration time for in table college
intermediate and between ESL AE and 3.1 preparation

advanced ESL
curriculum

PC instructors, three
times per year

v" Curriculum
development

curriculum in
intermediate
and advanced
ESL curriculum
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Table 4.1: Implementation Strategies to Address Identified Gaps

Responsible
Parties
Description of the Strategies to Resources Needed | EStimate of (specific Methods of Timelin
Gap Address the Gap esources Neede the Cost SChoac:j/'Ztr”Cts Assessment eline
community
colleges)
Low number of ESL Three workshops on v’ Staffing (Career Cost EAS, PAS, e Creation of October
students transition to college readiness for Education Advisor) accounted VAS, and PC curriculum for 2015,
PC students - prioritizing, |v Curriculum for in table workshops January
(continued) study skills, test development 3.1 e Number of 2015, March
taking, etc. v’ Software programs students 2016, and
v" Class materials, attending May 2016
e Completion of
student survey
on workshops,
track student
outcomes
Limited Programs for Designated funding v Outreach to State 600,000 EAS, PAS, e Designated March 2016
Adults with Disabilities | for adults with legislature with VAS funding for and ongoing
disabilities information about adults with
current and future disabilities
needs for additional
funding
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Table 4.1: Implementation Strategies to Address Identified Gaps

Responsible

Parties
Description of the Strategies to Resources Needed | EStimate of (specific Methods of Timelin
Gap Address the Gap esources Neede the Cost SChZOnI;/'Ztr”CtS Assessment eline
community
colleges)
Limited Programs for Create work-based v’ Staffing (Job Cost Leadership |e Class offerings September
Adults with Disabilities | learning programs Developer, Internship | accounted Council that include 2016 and
(continued) Coordinator, Special for in table work-based ongoing
Education 3.1 learning
Counselors) programs
v’ Outreach to
employers
v’ Curriculum
development
Collect and distribute |v* Staffing (Job Cost Leadership |e Provide December
information about Developer, Internship To be Council information on 2015 and
apprenticeships that Coordinator, Special covered non-physical ongoing
can be Education Counselor) within apprenticeships
accommodated for v’ Staffing existing to adults with
individuals with v’ Outreach structures disabilities
disabilities
Create “Essential v Staffing (part-time Cost EAS, PAS, e Essential Skills September
Skills” class for adults instructor with accounted VAS, PC class for adults 2016 and
with disabilities background in for in table with disabilities | ongoing
focusing on basic working with 3.1
reading, writing, students with
math, placement disabilities)
tests, etc. v’ Facilities
v  Software
v Hardware
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Table 4.1: Implementation Strategies to Address Identified Gaps

Responsible
Parties
Description of the Strategies to Resources Needed | EStimate of (specific Methods of Timelin
Gap Address the Gap esources Neede the Cost SChc;c:;/'ztr”Cts Assessment eline
community
colleges)
Limited student support | Hire a Special v’ Staffing (Special Cost EAS, PAS, e Special July 2015
services for AWD Education Counselor, Education Counselor) | accounted VAS education
shared among all AE |V Facilities for in table counselor,
sites, 12 month v" Computer 3.1 shared by all AE
contract v' Hardware sites, 12 month
v’ Software contract

Collaboration v’ Staffing (Special Cost EAS, PAS, e Number of September
between AE and PC Education Counselor) | accounted VAS, PC accommodations | 2015 and
special education v Quarterly for in table provided to ongoing
counselors to provide collaborative 3.1 students
accommodations meetings for AE and

PC counselors

specializing in adults

with disabilities
Create a specialized v Quarterly Cost Leadership |e Creation of a September
referral form for collaborative accounted Council specialized 2015
adults with disabilities meetings of AE and forin table referral form to
to request PC Special Education 3.1 request
accommodations Counselors accommodations
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Table 4.1: Implementation Strategies to Address Identified Gaps

Responsible

Parties
Description of the Strategies to Resources Needed | EStimate of (specific Methods of Timelin
Gap Address the Gap esources Neede the Cost SChc;c:;/'ztr”Cts Assessment eline
community
colleges)
Limited student support | Establish partnerships |v* Staffing (Special Cost EAS, PAS, e Established January 2016
services for AWD with DOR and DRC to Education Counselor) | accounted VAS partnerships
(continued) refer students with for in table with DOR and
disabilities who need 3.1 DRC
assessment, support
services or
accommodations
Career interest and v’ Staffing (Career Cost EAS, PAS, e Purchase career | January 2016
aptitude testing Education Advisor, accounted VAS, and PC aptitude and and ongoing
ESL Counselor, for in table interest software
Special Education 3.1 e Number of
Counselor) students who
v’ Software use software
v' Computers programs
v" Internet Connections e Student
outcomes
Establish referral v’ Staff (Special Cost EAS, PAS, e Uniformed January 2016
process for DOR, DRC, Education Counselor) | accounted VAS referral process
K-12 districts and for |v" Outreach for in table for DOR, DRC,
schools that have no 3.1 and K-12
services for adults districts for
with disabilities referring
students with
disabilities for
services
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Table 4.1: Implementation Strategies to Address Identified Gaps

Responsible

Parties
Description of the Strategies to Resources Needed | EStimate of (specific Methods of Timelin
Gap Address the Gap esources Neede the Cost SChc;c:;/'ztr”Cts Assessment eline
community
colleges)

Limited student support | Create an informal v One yearly Cost EAS, PAS, e Creation of an December
services for AWD assessment to collaborative accounted VAS, PC informal 2016
(continued) determine professional forin table assessment

educational needs of development 3.1

students with meeting of AE Special

disabilities’ needs Education Counselors

and DRC counselors
v  Software

Establish a liaison with |v" Staffing (Special Cost EAS, PAS, e Establishment of | September

Veteran's Affairs to Education Counselor) | accounted VAS, PC a liaison with 2015 and

help veteran's with v’ Outreach forin table Veteran's Affair | ongoing

disabilities transition 3.1

to AE and PC for

education

Create an addendum |V Staffing (Special Cost EAS, PAS, e Addendum to December

to the educational Education Counselor) | accounted VAS educational plan | 2015 and

plan that indicates for in table e Number of ongoing

whether a student 3.1 students

requires indicating need

accommodations for

accommodations
e Student
outcomes
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Table 4.1: Implementation Strategies to Address Identified Gaps

Responsible
Parties
Description of the Strategies to Resources Needed | EStimate of (specific Methods of Timelin
Gap Address the Gap esources Neede the Cost SChoac:j/'Ztr”Cts Assessment eline
community
colleges)
Limited student support | Hold a "Drop In Day' |V Staffing (Special Cost EAS, PAS, e Number of April 2016
services for AWD for adults with Education Counselor) | Accounted VAS adults with and ongoing
(continued) disabilities to learn v Marketing tools for in Table disabilities that

about programs and 3.1 attend

the opportunity to e Number of

enroll in classes at the adults with

AE schools disabilities that

register for class

Limited number of *Described in v’ Career Counselor Cost EAS, PAS, e Career Pathways | July 2016
career pathways Objective #3, Table v’ AE and PC faculty PD Accounted VAS, PC e List of jobs
between AE and PC 3.1 v' Curriculum forin Table available in each

PD via mini workshops 3.1 pathway.

for a team of AE and

PC instructors with

the tools to develop

career pathways.
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Table 4.1: Implementation Strategies to Address Identified Gaps

Responsible

Parties
Description of the Strategies to Resources Needed | EStimate of (specific Methods of Timelin
Gap Address the Gap esources Neede the Cost SChc;c:;/'ztr”Cts Assessment eline
community
colleges)
Limited academic basic | Creation of an v Staffing (part-time Cost EAS, PAS, e Number of July 2016 and
skills class offerings Academic Basic Skills instructor) Accounted VAS, PC academic basic ongoing
class v/ Curriculum forin Table skills classes
development 3.1 offered
v’ Software e Number of
v Hardware students
v Materials enrolled and
completed
e Track student
outcomes
Limited basic skills class | Develop basic skills v Three yearly $22,180 EAS, PAS, e Creation of new | July 2016 and
that is Industry Specific | curriculum that is collaborative VAS, PC basic skills ongoing
targeted toward a meetings for CTE AE curriculum
specific industry and PCinstructors, targeted to
ABE instructors and specific
specific industry industries

representatives to
discuss academic
needs
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Table 4.1: Implementation Strategies to Address Identified Gaps

Responsible
Parties
Description of the Strategies to R rces Needed Estimate of (specific Methods of Timelin
Gap Address the Gap esources Neede the Cost SChc;c:;/'Ztr”Cts Assessment eline
community
colleges)
Lack of standardized Create uniform basic  |v" Three yearly $22,180 EAS, PAS, e Creation of July 2016
basic skills assessment skills assessment to collaborative VAS, PC uniformed basic
enter apprenticeship professional skills placement
programs development assessment for
meetings for a team apprenticeship
of Collaboration AE programs
and PC
apprenticeship
instructors
v" Curriculum
development
Provide Trades and v’ Staffing (Instructor) $26,000 EAS & PC e Creation of a July 2016 and

Technology
Preparation Class

v" Curriculum
development

v’ Software

v Hardware

v’ Facilities

trades and
technology
preparation class

e Number of
students
enrolled and
completed

e Number of
students that
transition into an
apprenticeship

ongoing
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Table 4.1: Implementation Strategies to Address Identified Gaps

Responsible
Parties
Description of the Strategies to Resources Needed | EStimate of (specific Methods of Timelin
Gap Address the Gap esources Neede the Cost SChc;c:;/'Ztr”Cts Assessment eline
community
colleges)
Limited Job Readiness Workshops on job v’ Staffing (Job Cost EAS, PAS, e Number of September
Skills and Workplace readiness and work Developer, Internship | accounted VAS, PC workshops held | 2016
Behaviors behavior Coordinator) for in Table e Number of
v’ Curriculum 3.1 participants
development e Student
outcomes
Integrate job v" Two yearly Cost EAS, PAS, e Integration of September
readiness curriculum collaborative accounted VAS, PC job readiness 2016 and
within the professional for in Table curriculum ongoing
apprenticeship development 3.1 within the core
program meetings for a team curriculum of
of AE and PC apprenticeships
apprenticeship and
ABE instructors
v’ Curriculum
development
Lack of counselors’ Provide training v Two professional Cost EAS, PAS, e Surveys of October 2015
knowledge of regarding development on accounted VAS, PC counselors and ongoing
apprenticeship program | apprenticeship apprenticeship for in table
programs to PC programs for AE and 6.2
counselors PC advisors and
counselors
233
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OBJECTIVE 5: ACCELERATION OF PROGRESS TOWARD
STUDENTS’ GOALS

Plans to employ approaches proven to accelerate a student’s progress toward his or her
academic or career goals.

Synopsis: The plans to provide accelerated progress toward student goals are divided
into the following strategies that increase access to all programs: provide student support
for career planning; provide academic support to hasten learning of basic skills and also
implement new instructional models that speed the learning process.

The SDNAEP plan, to provide a system for which there is “no wrong door” for students to
access the program, is the key to expanding access and accelerating student progress.
Specific detailed actions to provide student academic and career related support services
are called out. Innovative instructional strategies to foster student progress are planned.
The SDNAEP PAC groups reviewed data from the summits, surveys, remote focus
groups, and also investigated various teaching models and approaches, to identify the
best strategies to accelerate students’ learning. These can be categorized into: 1)
increasing access to all programs, 2) student support and career planning services, 2)
academic support to accelerate the learning of basic skills, and 4) new instructional

models (See Table 5.1).
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Increased access to all programs, addresses the goal of “There is no wrong door” to enter
education and maximizes opportunities for students to get the specific information or sKill

that they need, when they need it.

Student support services can assist students in managing barriers to attending and
succeeding in school. As part of that, career and academic advising can help students
develop career options and guide them in taking the correct courses, in sequence, to
most efficiently complete their education.

Academic support to learn or brush up on reading, writing, and math skills helps students
reach their goal quicker as they avoid having to take remedial classes before being able

to take a core class on their educational plan.

New instructional models provide a sort of multi-channel approach to learning to make

optimal use of student time, in and out of the classroom.

Details of these strategies and their documented impact are provided below. Note that

new personnel are listed in bold.

Strategies to Accelerate Student’s Progress Toward Student Goals

Approach Description Impact on Student
Learning
Increasing Access to all Programs
Increase Web- | Web-based learning uses online (1) Allows students to
Based curriculum or platforms for students to complete work both in
Learning and | access curriculum. It is frequently the classroom and at
Blended delivered via a blended learning strategy home, enabling them
Classes that combines traditional in-class teaching to move through
with online instruction. curriculum at a faster
rate while still having
Blended learning extends learning beyond access to an instructor.
the school building and the school day (2) Blended learning can
because it involves a combination of face increase student
to face and online and digital learning. retention in that it
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Approach

Description

Impact on Student
Learning

Students are able to attend class together
once or twice per week to receive
instructor lectures or personalized
assistance with a particular area that was
challenging for the student.

provides a work-
around for inflexible
work schedules,
transportation time and
costs and childcare.

Increase Use
of Technology

Increase the availability of computers,
language software and web access for
ESL students. An instructor that is
knowledgeable in curriculum and
computers to assist student in the labs will
assist students.

(This strategy can be provided in the
Learning Center proposed under the
Student Services section of this
document.)

(1) ESL students will
increase their
technology skills.

(2) Academic progress will
be accelerated for ELL
students because they
will be able to access
language curriculum
outside the classroom.

(3) Maximizes use of
available classroom
space for more
courses since ESL
students will no longer
be required to attend
school every day or
evening.

Expand the number of internet
connections and the band width on adult
school and college campuses

The cost of technology is
a barrier for many adult
learners and impedes
their learning progress.
Campus access to the
latest technology enables
students to prepare jobs
in today’s economy and
saves the cost of printed
materials.
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Approach

Description

Impact on Student
Learning

Dual
Enrollment

Dual enrollment is student registration in
two separate academically related
institutions such as Adult Education (AE)
and Palomar College (PC).

(1) CCRC found that dual
enrollment participation
is positively related to
college enroliment,
persistence, greater
credit accumulation,
and higher college
GPA.

(1) This approach allows
AE students to earn
college credit while still
finishing classes at AE.
This saves student
cost and time and
increases their
confidence in their
ability to succeed in
postsecondary
education.

Expand ESL
Programs and
Services

Increase days, times, and make ESL
classes year-round.

(1) Students often miss
school due to a variety
of personal reasons,
and work schedule
conflicts. Additional
class times allow
students the
opportunity to attend
additional classes or
simply make-up a
missed class and
without sacrificing
learning time.

(2) Allows students to
accelerate their
progress in completing
academic or career
goals by attending
class every day.

(3) Enables students to
meet public agency
deadlines for
completing training.
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Approach

Description

Impact on Student
Learning

Hire more Full-
Time ESL
Teachers

Full-time teachers will most likely teach all
of the different levels and develop a
greater awareness of the issues and
challenges that students face at each
level.

(1) Full-time teachers will

provide consistency for
students, motivating
them to attend more
regularly.

(2) Full-time teachers have

more awareness of
their students’ needs
because they are
interacting more with
students who are at
different ESL levels.

(2) This knowledge can

help teachers identify
students’ needs and
create solutions such
as varying instructional
methods, using a
different or additional
class materials,
changing the
environment, etc.
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Approach

Description

Impact on Student
Learning

Articulations

Articulation agreements match the
knowledge and skills taught in similar
community college courses. The
articulation agreement provides that, if a
student is proficient in their adult
education class, they can receive college
credit for that course at the partnered
community college, Palomar College
(PC).

Articulations allow one course at the adult
school fulfill a subject matter requirement
at PC. Thus, students are able to earn
college and transport credit cementing the
idea that they will transition to
postsecondary education.

Provide professional development via
series of workshops for AE and PC
instructors to review curriculum, identify
classes that could be articulated, and
make changes to ensure the AE classes
meet PC standards.

(3) Students are able to
earn college credit
while taking a free, or
low-cost, AE class.

(4) Students gain
confidence in their
learning as discover
that they can pass a
college course. This
increases the potential
of that student
transitioning to PC.

(5) Articulations streamline
the students’
educational pathway
by eliminating the need
to take multiple
courses with the same
learning outcomes.

(6) When students
transition to PC, they
already have earned
some credits,
accelerating their
learning to meet their
educational goal.

Career and
Educational
Pathways

A career or education pathway is an
educational roadmap that guides students
through a sequence of classes in order to
earn a certification in their chosen career
(Figure 24) or a college degree in a
certain profession in the most timely and
educationally sound manner.

Provide professional development via a
series of workshops for AE and PC
instructors to review curriculum; identify
possible career pathways, and then create
the pathways that can take students from
AE to PC, or the workforce.

(1) Pathways maximize
effective use of student
time and school
facilities.

(2) Career and Education
pathways promote
academic persistence
because students are
in control of their
educational plans and
are able to complete
their programs as
efficiently and
effectively as possible.
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Impact on Student

>

>

>

>

>

members (Career education advisor,
ESL counselor, and Special Education
Counselor (see Table 16) to:

Work with students to assess their
interests and skills.

Develop an individualized plan for
their education and career
preparation (using SDNAEP
electronic education plan
document, accepted by all entities).
Review student progress on a
regular basis.

Provide referrals to students for
additional support services.

Coordinated Services

Identify students’ needs during
orientation and monitor progress to
transition to employment and/ or
college.

Expand partnerships with CBOs to
leverage delivery of supportive
services.

Coordinate support services
between AE and PC.

Create an online portal of
community resources accessible by
students.

Provide free or low cost, onsite
childcare services in AE and PC
locations during daytime and
evening hours.

Offer laptops or tablets for check-
out to students.

Approach Description L .
earning
Student Support and Career Planning
Student Counseling (1) Penalber (2005) found
Support To maximize use of student time and that peer mentoring,
Services resources, SDNAEP will provide staff tutoring, counseling,

and study skills
increased student
grade point averages.

(2) Community College
Research Center
(CCRC) (2015)
discovered that one
important
“nonacademic” support
mechanisms is making
college life feasible
(connecting students
with resources to
obtain assistance with
childcare,
transportation, financial
aid, etc.).

(3) Removing these
barriers allows
students to continue to
attend school and
complete their
educational plan.

(4) Meeting the needs of
students will accelerate
their learning as they
can attend class
consistently rather than
taking “breaks.”

(5) Promotes student
attendance and timely
completion of courses.

(6) Students’ progress
toward their goal is
accelerated by
completing appropriate
classes, rather than
simply those that
appear to be available.
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Approach

Description

Impact on Student
Learning

Job Readiness
Skills

Students receive focused instruction on
job seeking and job retention.

A job developer will be hired to make
industry connections and develop work
based learning; job shadowing, internship
and employment openings for students
(see Table 16 on page 135)

Job Readiness Activities

» Offer a series of workshops
throughout the year focusing on job
readiness skills and workplace
behaviors for students.

» Demonstrate the use of technology
in job search.

» Create a job club, similar to a
learning community, in which job
searchers can network, receive
support and find job leads from the
job developer.

(1) CCRC (2015)
discovered that another
important
“nonacademic” support
mechanism is creating
social relationships
(learning communities,
job clubs) to promote
student achievement
and retention.

(2) Preparing students to
find and maintain work
when they have almost
completed their
educational program,
builds their experience
base and motivates
them to complete their
planned program in a
timely manner.
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Impact on Student

Approach Description .
Learning
College Create a college preparatory class, either |(1) Students who take
Preparatory | as a series of workshops or as an college preparation
Class intensive 3-week class to address key classes earn 5% more
skills for college including organizational credits than students
skills, time management, study skills, etc. who do not take a
college preparation
Provide field trips to a community colleges classes (CCRC).
to learn about the campus, visit relevant  |(2) A student success
departments, see the classroom layout, class can accelerate a
and to get a sense of what it feels like to student transition to
be on a college campus postsecondary
education.

(3) CCRC (2015)
discovered that
another important
“nonacademic” support
mechanism is
developing college
know-how through
college readiness
classes or workshops,
and/or fieldtrips to
colleges.

Adults with Provide specialized vocational (1) Provide specialized
Disabilities assessment for adults with disabilities in vocational assessment
Student order to identify career interests and for adults with
Support academic strengths and weaknesses. disabilities in order to
Services identify career interests

and academic
strengths and
weaknesses.

State Department of Rehabilitation (DOR)
will coordinate with special education
counselor for learning accommodations.

2) The success rate of

adults with disabilities
completing their
educational goal
increases with
individualized
assistance.
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Approach Description Impact on Student
Learning
Academic Support for Students Needing to Improve Basic Skills
Tutoring At each AE site provide a tutoring center |(1) Penalber (2000), found
Center to assist students in achieving their that a tutoring center
academic or career goals at an significantly impacted
accelerated pace student grade point
averages.
The tutoring center will be managed by an |(2) Allows students the
academic instructor and will include space opportunity to obtain
for computers and desks for students. instructor assistance
Center schedules will rotate days and on a specific academic
times, providing students’ access to skill, in a timely way,
tutoring services during day, afternoon accelerating their
and evening hours. Stipends can be ability to complete
offered to teachers and qualifying goals.
students to work in the tutoring center in  |(3) Personalized attention,
order to increase student access to extra practice and time
tutoring. to study in the center
will speed student
» Online students can seek personal learning.
assistance at the tutoring center (4) Online students can
rather than waiting a full week complete curriculum
before their teacher meeting and ask for help
» Students can also practice skills immediately.
and practice completing (5) Successful practice
employment or placement tests and improved
» Centralized access to tutoring performance builds
resources will minimize equipment student confidence and
and overhead costs, by eliminating expertise, fostering
duplicative services. accelerated learning.
Academic Offer an academic basic skills course that |(1) Providing students with
Basic Skill focuses on basic reading, writing and the opportunity to
Course math as well as preparing for placement review, enhance, or
and employment tests. learn these type of
basic skills in an
This class will concentrate on different intense format will
aspects of reading, writing, and math, accelerate a student’s
which will rotate every 3 weeks throughout learning of these
the year. foundational skills.
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Impact on Student

Approach Description .
Learning

Integrating Integrate basic skills curriculum to build (1) Accelerates students’

basic skills solid connections between the progress toward

(English, math
and reading)
curriculum into
all program
areas

development of skills and the teaching of
content. The marriage of skills to
academic content is key, because without
the “skills,” it's difficult to learn the content

Integrate basic skills curriculum (reading,
writing, and math) into all five program
areas allows students to simultaneously
receive instruction and practice basic
skills while also acquiring academic or
technical skills in their desired career
pathway. Both skill sets are thus
enhanced through practice.

meeting their academic
or career goals by
eliminating the linear
sequential restrictions
that require additional
time to complete,
based on scheduling
issues and course
offerings.

(2) Increases students’
motivation and
academic self-
confidence in their
studies when they are
eligible to take a core
class.

(3) Prepares adult learners
academically for
postsecondary
education or
employment in the
shortest time.

Varied Instructional Strategies that Accelerate Student Learning

Differentiation

Differentiate instruction to provide multiple
channels for students to acquire
information. Each student learns more
efficiently in their preferred modality, or
learning style. Teachers tailor instruction
to meet individual needs.

Differentiation strategies include individual
instruction, group work and ongoing
assessment to ensure students are
making steady progress. For example, a
teacher may use spelling words or
vocabulary lists that match the student
reading level; put texts on tape for the
student to listen to rather than read; meet
with small groups rather than the whole
class; present ideas using both visual and
auditory presentations.

(1) Differentiation is a way
teachers can create
meaningful learning
experiences with their
students and ensure
that all students are
moving forward.

(2) This technique is
beneficial because it
can assist in reducing
the time a student may
spend trying to improve
their basic skills or
learn core content
allowing the students
to accelerate their
learning toward their
goal.
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Impact on Student

Training, or I-BEST, model pairs two
instructors in the classroom — one to teach
the “core” (technical or academic) content
and the other to teach basic skills in
reading, math, writing, or English
language to enable students to accelerate
student progress.

In essence, rather than providing two
separate classes for core and basic skills,
the content is merged to speed learning.
As students’ progress through the
curriculum, they learn basic skills in real-
world scenarios.

» In a CTE class there would be the
technical teacher and basic skills
teacher.

» In a high school diploma program,
there would be the academic core
instructor and basic skills instructor.

» In aclass for AWD, a technical
teacher and basic skills instructor,
with background in working with
AWDs, to assist with
accommodations and assistive
technology.

Approach Description .
Learning
"Flipped This non-traditional teaching approach is |(1) Students are able to
Classroom” based on active, cooperative, learn more quickly
(Non- collaborative and problem-based learning. since the majority of
Traditional classroom time is
classroom) One specific technique in this model is spent on applying, or
“flipped classroom” in which material is practicing, what they
first learned independently, via videos or were able to learn on
online. “Homework” is then completed in their own.
the classroom, under the guidance of an  |(2) Provides richer
instructor. This approach enables the discussions and
teacher to focus only on topics that collaborative
students are struggling in, rather than opportunities for
restating an entire lesson that students students to work in
already mastered at home, saving time groups or teams, an
and increasing student motivation. important educational
and workplace skill.
I-BEST Model | The Integrated Basic Education and Skills |(1) The most significant

benefit of implementing
the I-BEST model is
accelerated student
learning and goal
achievement.

(2) I-BEST removes the

requirement that
students must have
mastered the basic
skills before they can
participate in core
classes and this can
increase student
motivation and also
speed program
completion.

(3) Students with

disabilities learn about
their accommodation
needs and the
available assistive
technology to help
them accelerate their
learning.
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Approach

Description

Impact on Student
Learning

Learning
Communities

Learning communities are groups of
students who share common academic
goals and attitudes. According
Community College Research Center
(CCRC), the goal of learning communities
is to “strengthen connections between
students and their instructors and peers
by enrolling groups of students in a set of
two or more linked courses.”

» The learning community will be
established by an instructor and
space will be provided for students
to have access to a room, tables,
and computers

» Through the leadership of the
instructor, class assignments will be
created that promote the necessity
of students working collaboratively
together to help support the
learning community

(1) Zhao and Kuh
(National Survey of
Student Engagement)
found that participation
in a learning
community is positively
related to student
success as defined by
enhanced academic
performance,
integration of academic
and social
experiences, and
positive perceptions of
the college
environment.

(2) Today's workplaces
require students to be
able to self-direct their
own learning, work and
listen to others and
develop ways to
handle conflict and
complex issues in a
variety ways

(3) Learning communities’
create a bond among
students that can
increase their
motivation and school
persistence. This
accelerates student
learning.

(4) Students develop a
network that can be
useful in job search.
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Summary of Objective #5

Limited finances and issues within the family support system, create challenges that often
require our students to “take a break” in their education to either find quick employment
or to stay home with their children. Because of this, many of our students have been
attending adult schools off and on for years without meeting a single goal they have
created.

We have reviewed numerous approaches to accelerate student progress. Our research
has identified several strategies: 1) increasing access to all programs, 2) student
support and career planning services, 2) academic support to accelerate the learning of

basic skills, and 4) new instructional models.

We recognize that this acceleration is key to student success. Our data has indicated
that the longer time required in an academic or career pathway, the less likely our

students will persist and succeed.

Beyond this, we also recognize that enabling students to complete their learning more
quickly will also maximize efficient use of instructional time and classroom facilities, key
resources in the midst of very restricted budgets. The ultimate goal is to deliver adult

education and services effectively to as many learners as possible.
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Table 5.1: Work Plan for implementing approaches proven to accelerate a student’s progress toward his or her academic
or career goals
Responsible
Tasks / Activities Parties
Program . . .
Area Description of Needed to Resources Estimate of (SPG;'f:C.S:hW' Methods of Timeline
Approach Implement the Needed the Cost aI:dr/IZ: Assessment
Approach community
colleges)
All Five Increasing Increase more v/ Software Cost EAS, PAS, |e More blended | July
Program | Access to all options for blended | v  Equipment To be VAS, PC and online 2016
Areas Programs classes and online v/ Curriculum covered course
learning to students development within offerings
existing e Track student
structures enrollment and
completion
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Table 5.1: Work Plan for implementing approaches proven to accelerate a student’s progress toward his or her academic
or career goals
Responsible
Tasks / Activities Parties
Program .. . .
Area Description of Needed to Resources Estimate of (SPG;'fLC_S:hOO' Methods of Timeline
Approach Implement the Needed the Cost ;:;}‘;: Assessment
Approach community
colleges)
All Five Increasing Professional v Two yearly PDs Cost EAS, PAS, PD completed July
Program | Access to all Development for AE for AE and PC accounted VAS, PC More web- 2016
Areas Programs and PC instructors instructors forin table based learning
(continued) on Web-Based v Curriculum 6.1 and blended
learning and Development classes offered
Blended Classes
ESL Introduce Blended v Staffing Cost EAS, PAS, Creation of Sept.
or Distance Learning (instructor) To be VAS, PC blended and 2016
options to ESL v Facilities covered web-based
students v/ Software within classes for
v/ Hardware existing ESL student
v Equipment structures Enrollment and
v PD completion
numbers
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Table 5.1: Work Plan for implementing approaches proven to accelerate a student’s progress toward his or her academic
or career goals
Responsible
Tasks / Activities Parties
Program .. . .
Area Description of Needed to Resources Estimate of (SPG;'fLC_S:hOO' Methods of Timeline
Approach Implement the Needed the Cost ;:;}‘;: Assessment
Approach community

colleges)

ESL Increase use of v Staffing (ESL $90,000 EAS, PAS, |e Increase inthe Sept.
technology: Instructor) VAS, PC availability of 2016
availability of v Facilities technology to
computers, v Equipment ESL students
language software, |v Software
and web access for | v Hardware
students with an
instructor who is
knowledgeable in
ESL curriculum and
computers

All Five Increasing Expand the number | v Equipment $60,000 EAS, PAS, Increase of the | Sept.
Program | Access to all of internet v Internet VAS, PC availability of 2016
Areas Programs connections and the services Internet
(continued) band width on adult services on AE
school and college and PC sites
campuses. Increase in the
number of
online classes
available to
students
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Table 5.1: Work Plan for implementing approaches proven to accelerate a student’s progress toward his or her academic
or career goals

Responsible
Tasks / Activities Parties
Program .. . .
Area Description of Needed to Resources Estimate of (SPG;'fLC_S:hOO' Methods of Timeline
Approach Implement the Needed the Cost ;:;}‘;: Assessment
Approach community
colleges)
All Five Createa v’ Software Cost Leadership |e Comprehensive | July 2015
Program comprehensive v Two yearly accounted Council educational
Areas electronic collaborative for in table plan that is
educational plan professional 31 used by all
used by all AE sites development SDNAEP AE
and PC meetings of AE sites
and PC
instructors,
advisors, and
counselors
All Five Increasing Dual Enrollment v Two yearly Cost EAS, PAS, |e List of PC July
Program | Access to all collaborative Accounted VAS, PC classes that AE | 2016
Areas Programs professional for in table students are
(continued) development 3.1and6.2 eligible to take
meetings for a e Uniform
team of AE and criteria to
PC determine
administrators students
and instructors edibility for
v/ Uniform dual
referral process enrollment
between all AE e Uniform
sites and PC referral system
v PD between AE
sites and PC
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Table 5.1: Work Plan for implementing approaches proven to accelerate a student’s progress toward his or her academic
or career goals

Technician)

Number of
students
complete PC
Quarterly data
reports on
transitioned
students at PC

Responsible
Tasks / Activities Parties
Program .. . .
Area Description of Needed to Resources Estimate of (SPG;'fLC_S:hOO' Methods of Timeline
Approach Implement the Needed the Cost ;:;}‘;: Assessment
Approach community
colleges)
All Five Increasing Hire a Data v/ Staffing (Data Cost EAS, PAS, Data July
Program | Access to all Technician (4)Tat technician) accounted VAS, PC Technician at 2015
Areas Programs each AE site and PC, |v Software forin table each AE site
(continued) 12 month contract | v Quarterly 3.1 and PC, 12
collaboration month contract
meetings with Quarterly
SDNAPE Data reports on
Technicians student
progress at
each site
All Five Monitor student’s v Staffing Cost EAS, PAS, Number of July
Program progress at both AE (Transition accounted VAS, PC student 2015
Areas and PC v’ Coordinator, for in table transitioned to
Data 31 PC
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or career goals

Table 5.1: Work Plan for implementing approaches proven to accelerate a student’s progress toward his or her academic

Responsible
Tasks / Activities Parties
Program .. . .
Area Description of Needed to Resources Estimate of (SPG;'fLC_S:hOO' Methods of Timeline
Approach Implement the Needed the Cost ;:;}‘;: Assessment
Approach community
colleges)
Expand ESL 1. Increase the days |v  Staffing (ESL Cost EAS, PAS, |e More ESL Sept.
Programs and | and times of ESL Instructors) To be VAS, PC classes offered | 2015
Services offerings in all Facilities covered in all levels
levels. Make ESL Equipment within e Student
classes year-round | v Software existing enrollment and
v Hardware, structures completion
Curriculum numbers for all
v’ Class materials new classes
and books
2. Increase the Staffing (ESL Cost EAS, PAS, Increase in the Sept.
number of full-time | Instructors) To be VAS, PC number of full- 2015
ESL teachers covered time ESL teachers
within at all AE sites and
existing PC
structures
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Table 5.1: Work Plan for implementing approaches proven to accelerate a student’s progress toward his or her academic
or career goals

and align similar
classes

meetings for a

team of AE and

PC instructors
v'PD

Responsible
Tasks / Activities Parties
Program .. . .
Area Description of Needed to Resources Estimate of (SPG;'fLC_S:hOO' Methods of Timeline
Approach Implement the Needed the Cost ;:;}‘;: Assessment
Approach community
colleges)
ABE/ASE, | Articulations Evaluate current v Two yearly Cost Leadership List of courses | January
CTE classes and collaborative accounted Council in priority order | 2016
programs in the professional for in table for articulation
SDNAEP to assess development 3.1
potential for meetings for a
articulation team of AE and
PC instructors
v PD
v/ Course outlines
and syllabi
ABE/ASE, Collaboration v’ Three yearly Cost EAS, PAS, Number of February
CTE meetings for AE and collaborative accounted VAS, PC articulations 2016-
PCinstructors to professional forin table created May
review curriculum development 3.1 2016
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Table 5.1: Work Plan for implementing approaches proven to accelerate a student’s progress toward his or her academic
or career goals

SDNAEP AE and
PC instructors

Responsible
Tasks / Activities Parties
Program .. . .
Area Description of Needed to Resources Estimate of (SPG;'fLC_S:hOO' Methods of Timeline
Approach Implement the Needed the Cost ;:;}‘;: Assessment
Approach community
colleges)
ABE/ASE, | Articulations Create articulation v’ Hire a Data Cost EAS, PAS, |e Approved August
CTE (continued) transcript Technician (4) accounted VAS, PC transcript 2015
at each AE site | forin table format for all
and PC, 12 3.1 SDNAEP AE
month contract programs to
v Software articulate with
PC
CTE Career and Create a list of e Two yearly Cost Leadership | List of short-term | October
Educational short-term and collaborative accounted Council and long-term 2015
Pathways long-term CTE professional for in table CTE programs
programs in the development 3.1 available in
SDNAEP meetings for SDNAEP
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Table 5.1: Work Plan for implementing approaches proven to accelerate a student’s progress toward his or her academic
or career goals
Responsible
Tasks / Activities Parties
Program .. . .
Area Description of Needed to Resources Estimate of (SPG;'fLC_S:hOO' Methods of Timeline
Approach Implement the Needed the Cost ;:;}‘;: Assessment
Approach community

colleges)

All Five Career and Collaboration time | v Four yearly Cost EAS, PAS, |e Number of July
Program | Educational for AE and PC collaborative accounted VAS, PC SDNAEP career | 2015 and
Areas Pathways instructors to create professional for in table pathways ongoing

(continued) educational development 31 created
pathways and to meetings for a
review them as they team of
are implemented SDNAEP AE and
PC instructors
v Curriculum
development
v PD
v Software
v Equipment
v’ Classroom
materials
Install more v’ Software Cost EAS, PAS, Technology Sept.
technology in v/ Hardware accounted VAS purchased for 2016
classes so theyare |v Tools for in table all AE site
industry current v Materials 31 classrooms
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Table 5.1: Work Plan for implementing approaches proven to accelerate a student’s progress toward his or her academic
or career goals

All Five
Program
Areas

Student
Support and
Career
Planning

1. Hire Career
Education Counselor
(at each AE site and
PC, 12 month
contract), ESL
Counselor (at each
AE site, 10 month
contract), and
Special Education
Counselor (shared
between all AE sites
and PC) (see Table
16 for a full job
description)

SDNAEP Data
Technicians

v/ Staffing (
Career
Education
Advisor, ESL
Counselor, and
Special
Education
Counselor)

v Facilities

v Equipment

v Hardware

v’ Software

Cost
accounted
for in table

3.1

EAS, PAS,
VAS, PC

Responsible
Tasks / Activities Parties
Program . . .
Area Description of Needed to Resources Estimate of (Spe;'f;C_S:hOO' Methods of Timeline
Approach Implement the Needed the Cost ;:J/I::: Assessment
Approach community
colleges)
All Five Career and Create transcript v Staffing (Data Cost EAS, PAS, |e Creationofa June
Program | Educational v’ Technician) accounted VAS, PC universal 2016
Areas Pathways v One yearly for in table transcript for
(continued) collaborative 3.1 SDNAEP AE
meeting for all sites and PC

e Hiring of a
Career
Education
Advisor, ESL
Counselor, and
Special
Education
Counselor;

e Increase in
number of
students
transitioning to
PC

July
2015
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Table 5.1: Work Plan for implementing approaches proven to accelerate a student’s progress toward his or her academic
or career goals

and PC
instructors,
advisors, and
counselors

Responsible
Tasks / Activities Parties
Program .. . .
Area Description of Needed to Resources Estimate of (SPG;'fLC_S:hOO' Methods of Timeline
Approach Implement the Needed the Cost ;:;}‘;: Assessment
Approach community
colleges)
All Five Student Purchase career v’ Software Cost EAS, PAS, Purchase of July 2015
Program | Support and aptitude and programs accounted VAS licenses for
Areas Career interest software v PD on how to | forin table career aptitude
Planning assist 3.1and 6.2 and interest
(continued) students in tests
using
programs
All Five Create a v Software Cost Leadership Comprehensive | July
Program comprehensive Two yearly accounted Team educational 2015,
Areas electronic collaborative for in table plan that is October
educational plan professional 3.1 used by all 2015
used by all AE sites development SDNAEP AE
and PC meetings of AE sites
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Table 5.1: Work Plan for implementing approaches proven to accelerate a student’s progress toward his or her academic
or career goals

Responsible
Tasks / Activities Parties
Program i : ifi
Area Description of Needed to Resources Estimate of (SPG;'fLC_S:hOO' Methods of Timeline
Approach Implement the Needed the Cost ;:;}‘;: Assessment
Approach community
colleges)
All Five Student Monitor student’s v Staffing Cost EAS, PAS, |e Number of July
Program | Support and progress at both AE (Transition Accounted VAS, PC students 2015
Areas Career and PC Coordinator, for in table transitioned to
Planning Career 3.1 PC
(continued) Educational e Number of
Advisor, ESL students
Counselor, complete PC
Special e Quarterly data
Education reports on
Counselor, transitioned
Data students at PC
Technician)
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Table 5.1: Work Plan for implementing approaches proven to accelerate a student’s progress toward his or her academic
or career goals

including
counselors and
advisors

Responsible
Tasks / Activities Parties
Program .. . .
Area Description of Needed to Resources Estimate of (SPG;'fLC_S:hOO' Methods of Timeline
Approach Implement the Needed the Cost ;:;}‘;: Assessment
Approach community
colleges)

All Five Coordinated Identify students’ v Online checklist Cost EAS, PAS, |e Student needs | August
Program | Services needs during of student accounted VAS, PC survey 2015 and
Areas orientation needs forin table Referrals to ongoing

v Three yearly 4.1 supportive
collaborative services
meetings for a Program
team of AE and retention and
PCinstructors completion

San Diego North Adult Education Partnership

260



Table 5.1: Work Plan for implementing approaches proven to accelerate a student’s progress toward his or her academic
or career goals
Responsible
Tasks / Activities Parties
Program .. . .
Area Description of Needed to Resources Estimate of (SPG;'fLC_S:hOO' Methods of Timeline
Approach Implement the Needed the Cost ;:;}‘;: Assessment
Approach community
colleges)
All Five Coordinated Leverage resources |V Staffing (Career Cost EAS, PAS, |e Number of July 2015
Program | Services and services of Education accounted VAS, PC community and
Areas (continued) community based Advisor) for in table based ongoing
organizations and 31 organizations
state agencies for contacted
childcare, e Number of
transportation, partnerships
housing, learning formed
accommodations, e Amount of
etc. cash, or in kind,
number
donations
received
(scholarships,
childcare, bus
discounts, etc.)
o Number of
donations
received
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Table 5.1: Work Plan for implementing approaches proven to accelerate a student’s progress toward his or her academic
or career goals

Web and Social
Media Master,
Information
Public Officer)
v’ Software
v Hardware

Responsible
Tasks / Activities Parties
Program .. . .
Area Description of Needed to Resources Estimate of (SPG;'fLC_S:hOO' Methods of Timeline
Approach Implement the Needed the Cost ;:;}‘;: Assessment
Approach community
colleges)
All Five Coordinated Coordination of v Three yearly Cost EAS, PAS, Student survey | July 2015
Program | Services support services collaborative accounted VAS, PC on quality of and
Areas (continued) between AE and PC professional for in table student ongoing
development 3.1 support
meetings of AE services
and PC advisors Number of
and counselors students
accessing
services
All Five Web portal of v/ Staffing ( Cost EAS, PAS, Creation of a January
Program community Career Accounted VAS, PC portal of 2016
Areas resources for the Educational for in table community
SDNAEP Advisor, ESL 3.1 resources in
Counselor, the SDNAEP
Special Student
Education retention and
Counselor, completion
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Table 5.1: Work Plan for implementing approaches proven to accelerate a student’s progress toward his or her academic
or career goals

students who
checked out
devices

Responsible
Tasks / Activities Parties
Program .. . .
Area Description of Needed to Resources Estimate of (SPG;'fLC_S:hOO' Methods of Timeline
Approach Implement the Needed the Cost ;:;}‘;: Assessment
Approach community
colleges)
All Five Coordinated Provide childcare v’ Partnering with Cost EAS, PAS, Number of July 2015
Program | Services through a childcare accounted VAS students who and
Areas (continued) partnerships with agencies for in table utilize childcare | ongoing
community, v' AE Facilities 31 services
charitable v Equipment Enrollment and
organizations, or v Insurance completion
schools that teach numbers for
child development students who
utilize childcare
All Five Provide laptops or |v Equipment Cost EAS, PAS, Number of July
Program tablets for loan to v’ Software accounted VAS laptops or 2016 and
Areas students Programs for in table tablets ongoing
3.1 available
Number of
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Table 5.1: Work Plan for implementing approaches proven to accelerate a student’s progress toward his or her academic
or career goals

generated
Number of
students who
obtain
internships
and/ or
employment

Responsible
Tasks / Activities Parties
Program .. . .
Area Description of Needed to Resources Estimate of (SPG;'fLC.S:hOO' Methods of Timeline
Approach Implement the Needed the Cost ;:;}‘;: Assessment
Approach community
colleges)
All Five Job Readiness | Hire an Education v/ Staffing (Career Cost EAS, PAS, Career July 2015
Program Career Advisor at Education accounted VAS, PC Education
Areas each AE site and PC, Advisor) for in table Advisor at each
12 month contract v’ Facilities 3.1 AE site and PC,
v Equipment 12 month
v Hardware contract
software
All Five Hire a Job v/ Staffing (Job Cost EAS, PAS, Job Developer | July 2015
Program Developer, shared Developer) accounted VAS, PC shared
Areas between all AE sites | v Facilities for in table between AE
and PC, 12 month v Equipment 3.1 sites and PC, 12
contract v/ Hardware month contract
v  Software Number of job
v Mileage leads
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Table 5.1: Work Plan for implementing approaches proven to accelerate a student’s progress toward his or her academic
or career goals

v/ Curriculum
Development

v Facilities

v  Software

v Hardware

students who
find
employment

Responsible
Tasks / Activities Parties
Program .. . .
Area Description of Needed to Resources Estimate of (SPG;'fLC_S:hOO' Methods of Timeline
Approach Implement the Needed the Cost ;:;}‘;: Assessment
Approach community
colleges)
All Five Job Readiness | Three week v Staffing Cost EAS, PAS, Curriculum for | October
Program | (continued) workshops or class (Career accounted VAS, PAS job readiness 2015,
Areas focusing on job Education forin table workshops January,
readiness skills Advisor) 3.1 Number of 2016,
v’ Curriculum participants February
development Completion of | 2016,
v’ Facilities student survey and May
v/ Equipment on workshops | 2016
v  Software
v Hardware
All Five Job Club v Staffing (job $2,000 EAS, VAS, Creation of a October
Program developer / (for PAS, PC Job Club for 2015
Areas Career materials SDNAEP
Education and students,
Advisor) activities) Number of
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Table 5.1: Work Plan for implementing approaches proven to accelerate a student’s progress toward his or her academic
or career goals

Responsible
Tasks / Activities Parties
Program .. . .
Area Description of Needed to Resources Estimate of (SPG;'fLC_S:hOO' Methods of Timeline
Approach Implement the Needed the Cost ;:;}‘;: Assessment
Approach community
colleges)
All Five Community Create a college v/ Staffing (Career Cost EAS, PAS, Curriculum for | End of
Program | College preparatory class, Education Accounted VAS, college Each
Areas Readiness either as a series of Advisor) for in table preparatory Quarter,
workshops or asan | v Facilities 3.1 class 2015,
intensive 3-week v’ Curriculum Number of 2016,
class to address key development students 2017 and
skills for college v Equipment enrolled and 2018
v Hardware completed
v Software Student survey
v Books on workshops
Materials or class
Student
outcomes
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Table 5.1: Work Plan for implementing approaches proven to accelerate a student’s progress toward his or her academic
or career goals

meetings for a

team of AE and

PC instructors
v/ Curriculum

development
v PD

e Integration of
PC skills needed
in AE core
curriculum in all
five program
areas

Responsible
Tasks / Activities Parties
Program .. . .
Area Description of Needed to Resources Estimate of (SPG;'fLC_S:hOO' Methods of Timeline
Approach Implement the Needed the Cost ;:;}‘;: Assessment
Approach community
colleges)
All Five Community Determine academic | v Three yearly Cost Leadership |e List of academic | April
Program | College and soft skills collaborative accounted Council and soft skills 2016
Areas Readiness needed for PC professional forin table for AE
(continued) development 3.1 instruction
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Table 5.1: Work Plan for implementing approaches proven to accelerate a student’s progress toward his or her academic
or career goals

agencies at AE
site

Student survey
regarding
fieldtrips
and/or
speakers
Student
transitions to
PC

Responsible
Tasks / Activities Parties
Program .. . .
Area Description of Needed to Resources Estimate of (SPG;'fLC_S:hOO' Methods of Timeline
Approach Implement the Needed the Cost ;:;}‘;: Assessment
Approach community
colleges)

All Five Community Provide field trips v Transportation Cost EAS, PAS, Fieldtrips to PC | January
Program | College to PC and provide accounted VAS, PC Number of 2016 and
Areas Readiness PC speakers to AE forin table speakers / ongoing

(continued) programs 3.1 College
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Table 5.1: Work Plan for implementing approaches proven to accelerate a student’s progress toward his or her academic
or career goals

San Diego North Adult Education Partnership

Responsible
Tasks / Activities Parties
Program .. . .
Area Description of Needed to Resources Estimate of (SPG;'fLC_S:hOO' Methods of Timeline
Approach Implement the Needed the Cost ;:;}‘;: Assessment
Approach community
colleges)
AWD Adults with Special Education v Staffing Cost EAS, PAS, |e Special July 2015
Disabilities Counselor shared (Special accounted VAS Education
Student between AE sites, Education for in table Counselor
Support 12 month contract Counselor) 31 shared
Services v’ Facilities between all AE
v’ Software sites and PC, 12
v/ Hardware month contract
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Table 5.1: Work Plan for implementing approaches proven to accelerate a student’s progress toward his or her academic
or career goals

(continued)

assistance with
accommodations

accommodatio
ns provided by
DOR

Responsible
Tasks / Activities Parties
Program .. . .
Area Description of Needed to Resources Estimate of (SPG;'fLC_S:hOO' Methods of Timeline
Approach Implement the Needed the Cost ;:;}‘;: Assessment
Approach community
colleges)
AWD Adults with Create partnership | v Staffing (special Cost PAS, EAS, |e Establishment January
Disabilities with State education accounted VAS of a 2016
Student Department of counselor) for in table partnerships
Support Rehabilitation (DOR) 3.1 with DOR
Services to provide e Number of

San Diego North Adult Education Partnership

270



Table 5.1: Work Plan for implementing approaches proven to accelerate a student’s progress toward his or her academic
or career goals

All Five
Program
Areas

Academic
Support to
Improve Basic
Skills

Tutoring Center

v’ Staffing

v Facility

v’ Software

v Hardware

v’ Furniture

v Materials

books
v’ Class supplies

Cost
accounted
forin table

41

EAS, PAS,
VAS

Responsible
Tasks / Activities Parties
Program . . .
Area Description of Needed to Resources Estimate of (Spe;'f;C.S:hOO' Methods of Timeline
Approach Implement the Needed the Cost ;:J/I::: Assessment
Approach community
colleges)
AWD Adults with Create “Essentials” | v Staffing (part- Cost EAS, PAS, |e Creation of January
Disabilities class for adults with time instructor | accounted VAS “Essentials” 2016
Student disabilities focusing with for in table class
Support on college success background in 3.1 e Number of
Services and job readiness working with students
(continued) students with enrolled and
disabilities) completed
v Facilities e Number of
v Software students with
v Hardware disabilities who

transition to PC
or workforce

e Creationofa

tutoring
program

e Track student

outcomes

July
2016 and
ongoing
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Table 5.1: Work Plan for implementing approaches proven to accelerate a student’s progress toward his or her academic
or career goals

(continued)

team of
instructors

Number of
students
referred and
referring
instructor
Number of
students who
complete core
class

Student Survey
on tutoring
experience

Responsible
Tasks / Activities Parties
Program .. . .
Area Description of Needed to Resources Estimate of (SPG;'fLC_S:hOO' Methods of Timeline
Approach Implement the Needed the Cost ;:;}‘;: Assessment
Approach community
colleges)
All Five Academic Create Uniform v Three yearly Cost EAS, PAS, Uniform tutor January
Program | Support to Tutoring Referral collaborative accounted VAS referral form 2016
Areas Improve Basic | form meetings for for in table completed by
Skills tutorsand a 4.1 core instructor
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or career goals

Table 5.1: Work Plan for implementing approaches proven to accelerate a student’s progress toward his or her academic

Responsible
Program o Tasks / Activities ' Pz.arties
Area Description of Needed to Resources Estimate of (SPG;'fLC_S:hOO' Methods of Timeline
Approach Implement the Needed the Cost ;:;}‘;: Assessment
Approach community
colleges)
All Five Academic Professional v Three yearly Cost Leadership Creation of July
Program | Support to Development for AE professional accounted Council basic skills 2016
Areas Improve Basic | and PC instructors development forin curriculum
Skills on integrating basic for AE and PC previous PD completed
(continued) skills curriculum into | instructors table 6.2 Integration of
the core curriculum about new curriculum
of all program areas integrating into core
basic skills curriculum of
curriculum into all program
the core areas
curriculum of
all program
areas
v Curriculum
Development
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or career goals

Table 5.1: Work Plan for implementing approaches proven to accelerate a student’s progress toward his or her academic

All Five Varied
Program | Instructional
Areas Strategies to
Accelerate
Student
Learning

Professional
Development for AE
and PCinstructors
on Differentiation
instructional
strategy

v/ Staffing
(Administrator
or Instructor)

v Two yearly PD
for all AE and
PC instructors
about new
instructional
strategy

v’ Curriculum
development

Cost
accounted
for in table

6.1

Leadership
Council

Responsible
Tasks / Activities Parties
Program . . .
Area Description of Needed to Resources Estimate of (Spe;'f;C.S:hOO' Methods of Timeline
Approach Implement the Needed the Cost ;:J/I::: Assessment
Approach community
colleges)
All Five Academic Creation of an v Staffing (part- Cost EAS, PAS, |e Number of July 2016
Program | Support to Academic Basic time instructor) | accounted VAS, PC academic basic | and
Areas Improve Basic | Skills class v’ Curriculum for in table skills classes ongoing
Skills development 3.1 offered
(continued) v Software e Number of
v Hardware students
v Materials enrolled and
completed
e Track student
outcomes

e PD completed

July
2016
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Table 5.1: Work Plan for implementing approaches proven to accelerate a student’s progress toward his or her academic
or career goals

v’ Curriculum
development

Responsible
Tasks / Activities Parties
Program .. . .
Area Description of Needed to Resources Estimate of (SPG;'fLC_S:hOO' Methods of Timeline
Approach Implement the Needed the Cost ;:;}‘;: Assessment
Approach community
colleges)
All Five Varied Piloting the v’ Peer Mentoring Cost EAS, PAS, |e Pilot of Sept.
Program | Instructional Differentiation v Team of accounted VAS, PC differentiation | 2016
Areas Strategies to instructional model instructors to for in table instructional
Accelerate model 6.1 model
Student differentiation e Pre and post
Learning modelin student testing
(continued) classroom and to determine
report back to impact on
instructors students
All Five Professional v’ Staffing Cost Leadership |e PD completed July
Program Development for AE (Administrator accounted | Council 2016
Areas and PC instructors or Instructor) forin
on Flipped v Two yearly PD previous
Classroom for all AE and table 6.2
instructional PC instructors
strategy about new
instructional
strategy
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Table 5.1: Work Plan for implementing approaches proven to accelerate a student’s progress toward his or her academic
or career goals

instructional Model

for all AE and
PC instructors
about new
instructional
strategy

v’ Curriculum
development

Responsible
Tasks / Activities Parties
Program .. . .
Area Description of Needed to Resources Estimate of (SPG;'fLC_S:hOO' Methods of Timeline
Approach Implement the Needed the Cost ;:;}‘;: Assessment
Approach community
colleges)
All Five Varied Piloting the Flipped |v' Peer Mentoring Cost EAS, PAS, e Pilot of Sept.
Program | Instructional Classroom v Team of accounted | VAS, PC differentiation | 2016
Areas Strategies to instructional model instructors to for in table instructional
Accelerate model flipped 6.2 model
Student classroom e Pre and post
Learning model in student testing
(continued) classroom and to determine
report back to impact on
instructors students
All Five Professional v’ Staffing Cost Leadership | PD completed July
Program Development for AE (Administrator accounted Council 2016
Areas and PCinstructors or Instructor) for in table
on |-BEST v Two yearly PD 6.2
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Table 5.1: Work Plan for implementing approaches proven to accelerate a student’s progress toward his or her academic
or career goals

Communities

for all AE and
PC instructors
learning
communities
v’ Curriculum
development

Responsible
Tasks / Activities Parties
Program .. . .
Area Description of Needed to Resources Estimate of (SPG;'fLC_S:hOO' Methods of Timeline
Approach Implement the Needed the Cost ;:;}‘;: Assessment
Approach community
colleges)
All Five Varied Piloting the I-BEST v’ Peer Mentoring Cost EAS, PAS, |e Pilot of I-BEST Sept.
Program | Instructional instructional model |v' Team of To be VAS, PC instructional 2016
Areas Strategies to instructors to covered model
Accelerate model I-BEST within e Pre and post
Student model in existing student testing
Learning classroom and structures to determine
(continued) report back to impact on
instructors students
All Five Professional v’ Staffing Cost Leadership |e PD completed January
Program Development for AE (Administrator accounted Council 2016
Areas and PC instructors or Instructor) for in table
on Learning v Two yearly PD 6.2
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OBJECTIVE 6: CURRENT PROFESSIONAL DEVELOPMENT

Plans to collaborate in the provision of ongoing professional development opportunities
for faculty and other staff to help them achieve greater program integration and improve
student outcomes.

Synopsis: Strategies for collaborative professional development that also advances the
alignment and integration of programs and leads to improved student outcomes are
described. Current programs are listed and proposed programs are presented.

Topics to be addressed in future collaborative professional development include a)
articulation, b) career and educational pathways, c) dual enrollment, d) blended
learning/online learning, e) flipped classroom, f) I-BEST Model, g) contextualization, h)
integration of basic skills in core curriculum, i)Vocational English as a Second Language
(VESL), j) student portfolios, k) student support services, |) special populations, m)
knowledge of program offerings and finally, n) collecting and analyzing student data.

SDNAEP recognizes the important role that professional development (PD) has on
student achievement. Professional development can no longer consist of exposure to a
new concept or strategy in a one-day workshop. According to the Center for Public
Education (2013), http://www.centerforpubliceducation.org/teachingtheteachers “The
struggle for teachers is not learning the new approaches to teaching but rather

implementing them” Gulamhussein (2013).
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http://www.centerforpubliceducation.org/teachingtheteachers

In a review of the literature on professional development, which included a meta-analysis

of 1300 studies, Gulamhussein (2013) summarized the following 5 principles for effective

professional development:

1.

“The duration of professional development must be significant and ongoing to
allow time for teachers to learn a new strategy and grapple with the
implementation problem.

There must be support for a teacher during the implementation stage that
addresses the specific challenges of changing classroom practice.

Teachers’ initial exposure to a concept should not be passive, but rather should
engage teachers through varied approaches so they can participate actively in
making sense of a new practice.

Modeling has been found to be a highly effective way to introduce a new
concept and help teachers understand a new practice.

The content presented to teachers shouldn't be generic, but instead grounded
in the teacher’s discipline (for middle school and high school teachers) or
grade-level (for elementary school teachers)”.(Gulamhussein, 2013 pp 3-4)

Each of the above principles is an argument for collaborative professional development,

across grade levels and within disciplines, such as CTE of ELL instruction.

Today's schools are held accountable for student outcomes which require more

comprehensive, relevant PDs that can provide teachers with the tools and skills to assist

students in achieving their academic or career goals. Beyond this, adult education

teachers must be experts in their discipline, adept in instructional strategies, and also be

prepared to adjust their instruction to the external factors impacting adult learners. These

challenges include:

Personal barriers (transportation, childcare, job schedules) that prevent students
from attending school consistently

Students’ prior negative experiences in the classroom and low self-confidence in
their academic ability

Highly diverse learning needs of students who may require different instructional
strategies to succeed

Various academic and skill levels of students, ranging from low to high, in the
same course

The absence of special education programs to provide resources and strategies
to adults with disabilities

The diverse ethnicities, cultures, socioeconomic statuses, and perspectives
toward learning that students bring to each classroom
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With these challenges, teachers need to continuously receive PD in order to learn how to
implement instructional strategies, appropriate to their disciplines, that reach all learners;
to understand the available programs and resources for available for student support, and
to appreciate the needs of the adult learners that make up the school community (ELL,
migrant workers, living below poverty, unemployment, and having a disability). Finally,
teachers need to be aware of, and able to communicate how students can progress within

their current setting and in higher education and the workforce.

Current Professional Development

In the past, collaboration among adult schools or PC to provide PD has been limited. In
fact, each school has provided their own PD to their instructors, with little crossover to
other districts or grade levels. The exceptions to this are trainings provided by the by the
San Diego County of Education or through CASAS. This is supported by the finding in
the teacher/staff survey results that 36% of respondents didn’'t know if they had
collaborated with other adult schools or CCs and 8% said they had not. The remaining
teachers and staff indicated that they had collaborated with other adult schools and PC

frequently (22%) and occasionally (34%).

Despite the limited collaboration, the current PD that has been offered throughout
individual schools in the SDNAEP, are relevant and applicable to the entire Partnership.
Unfortunately, in recent years PDs for instructors and staff has been curtailed, due to
ongoing budget reductions. While recognizing the importance of PD, AE administrators
have been selective regarding the type of PD provided to our teachers and staff.

Table 6.1 describes the current professional development strategies provided by the
Partners that can be implemented for all AE and PC in the SDNAEP. Additional funding
will be necessary to provide the in-depth, ongoing, action oriented and collaborative PD
called for in the research by Gulamhussein (2013) and noted earlier in this section.

SDNAEP recognizes that effective PD is a key tool in creating and maintaining the

changes described in our Plan to re-create adult education.
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TABLE 6.1: Current Professional Development

Estimated Cost

Program to Implement
Topic Professional Development Strategy Area(s) .
Addressed Consortium-
Wide
GED Academy Review the online GED test preparation ASE $3,000
curriculum
Learn how to monitor students’ progress
Edgenuity Review the online high school diploma ASE $100,000
curriculum
Learn how to monitor students’ progress and
determine grades
OTAN: Internet Resources for Teachers; Social Utilize resources that are already out there to All Five Cost to be
Media and Google Drive assist in improving teaching strategies for Program covered within
teachers Areas existing
structures
Computer Technology Pre-designated professional development All Five $3,000
class to provide better curriculum with Program
blackboard Areas
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TABLE 6.1: Current Professional Development

Estimated Cost

Program to Implement
Topic Professional Development Strategy Area(s) .
Addressed Consortium-
Wide
Use of New Technology Training on various technology that can All Five $3,000
enhance teacher lessons and activities such as Program
LCDs, Docucam, and Enterprise Areas
California Common Core State Standards (CCCSS) Overview of the CCCSS All Five $7,500
Review of the importance of CCCSS and Program
implementation of these new standards Areas
How CCCSS helps students learn
ASAP (Attendance System) Bring the AE and PC data technicians together All Five $3,000
to review what reports that we have in Program
common and use universally Areas
Advisory Committees Garner input from industry for current and CTE $15,000
emerging technologies to update program and
guide guidance for industry needs
ESL Teaching Training Regional face-to-face workshops that provide ESL $7,500
teachers opportunity to learn best practices
and different instructional strategies that have
had a positive impact on students
How to implement new strategies learned
ESL Curriculum Rewrite to include CCRS Blended learning face-to-face meetings and ESL $8,000
webinars
Contextualized Learning Learn about contextualized teaching and CTE $8,120
learning
Benefits of using this instructional method
Different ways to incorporate contextualized
learning in curriculum
Peer to Peer Learning Teachers collaborate and share their best All Five $9,000
practices Program
This can be done with all of the partners in the Areas
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TABLE 6.1: Current Professional Development

Estimated Cost

Program to Implement
Topic Professional Development Strategy Area(s) .
Addressed Consortium-
Wide
consortium
Scaffolds Learn about Scaffolds All Five $8,120
Benefits of using Scaffolds Program
Different ways to incorporate scaffolds in Areas
curriculum: show/tell, KWL Charts, Visual Aids,
Pause ask Questions, Pause Review
Blended / Online Learning Learn about blended and online learning All Five $8,120
Benefits of using blended and online learning Program
Different ways to incorporate blended and Areas
online learning in the classroom
Acceleration of Basic Skills Learn strategies to integrate basic skills in core All Five $8,120
curriculum Program
Areas
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Proposed Collaborative Development

Relying on feedback from teachers, collected data and discussions with the PAC groups
and Leadership Council members resulted in the identification of key PDs that we believe
will result in the successful implementation of our Plan to recreate adult education so it
is accessible to all adult learners in our region. When teachers were asked what PD
they feel would be most valuable, articulation (54%), use of technology (52%), and
career pathways (51%) were the top three choices. Additionally, the top two instructional
strategies that they would like to see more of are I-BEST (44%) and learning
communities (42%). The planned collaborative professional development topics that we
feel are necessary for our AE and PC schools are listed below and described in detail in
Table 6.2.

e Atrticulations

o Career/ educational pathways

e Dual enrollment

e Blended and online learning

e Flipped classroom

e |-BEST

o Contextualization

« Differentiation

e Integration of basic skills in core curriculum
e Vocational English as a second language (VESL)
e Student portfolios

e Student support services

e Special populations

e Collecting and analyzing student data

Summary of Objective #6

Our current assessment of the critical future professional development focuses on
curriculum, student support services, instructional strategies, and data collection and
analysis. Itis a cost effective, collaborative model that would involve all partners and to
ensure coherent and aligned services, programs and instruction across providers and

educational levels.
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The proposed PD programs create a strong foundation for our plan to thrive and
eventually grow into a holistic, relevant and student-centered comprehensive system for

the San Diego North Adult Education Partnership.

Our plan is to videotape live PDs in order to create webinars for future use for teachers
who may not have been able to attend a particular professional development. This
would will allow any teacher to review them when needed, maximizing teacher’s access

and allowing for staffing transitions.
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TABLE 6.2: Collaborative SDNAEP Professional Development

Participants: Adult Education K-12 (AE) and PC
Instructors and Staff

Delivery Mode: In-person workshop

Three PDs per year

Esti
. Collaborative Professional Development Strategy Program stimated Cost to
Topic (Activities, Participants, Delivery Mode, Frequenc Area(s) Implement
! ! ¥ ! ¥ Addressed Consortium-Wide
Fostering Review the history of adult education, AB86 Grant, and
Collaboration the new future of adult education.
Between AE and PC Create team building activities that foster collaboration
aDr'm parinfrsmp' llaboration and impact on student All Five
|scu.ss uture collaboration and impact on studen Program $20,300
learning.
Areas
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TABLE 6.2: Collaborative SDNAEP Professional Development

Provide an overview of types of available social service
and other resources in the community for students who
might need assistance.

Review use of reference guide and web portal of
resources.

Participants: AE and PC Student Support Services
Personnel

Delivery Mode: In-person and Webinar

Three PDs per year.

. Collaborative Professional Development Strategy Program Estimated Cost to
Topic (Activities, Participants, Delivery Mode, Frequency Area(s) Implement
! ! ! Addressed Consortium-Wide
Student Support Review the career and aptitude software program and
Services how to analyze the results.
Learn how to create, use and update the educational
plan and addendum for students with disabilities.
Learn about job search workplace behavior curriculum
and how to integrate lesson into the core curriculum.
Learn about college success curriculum and how to
integrate this lesson into the core curriculum.
Learn the academic and soft skills required to succeed All Five
fat postsecondary .educatlon and integrating these skills Program $20,300
into the core curriculum. Areas
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TABLE 6.2: Collaborative SDNAEP Professional Development

Topic

Collaborative Professional Development Strategy
(Activities, Participants, Delivery Mode, Frequency

Program
Area(s)
Addressed

Estimated Cost to
Implement
Consortium-Wide

Special Populations

Review the diversity of our student population: ELL,
migrant workers, immigrants, Native Americans,
adults with disabilities, and living below poverty.
Sensitivity training to enhance instructors and
staff’s ability to work with our diverse student
population more effectively.

Discuss the impact of these characteristic on
student learning.

Review strategies to meet the special needs of
these students, including accommodations and
assistive devices.

Discuss the type of instructional models or
strategies that might work best for these students.
Inform teachers about the Americans with
Disability Act and student’s right to
accommodations.

Review support services including DRC from PC and
DOR.

Review referral process and accommodations
request process.

Participants: AE and PC Instructors and Staff
Delivery Mode: In-person workshops and Webinar
Two PDs per year.

All Five
Program
Areas

$13,534
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TABLE 6.2: Collaborative SDNAEP Professional Development

programs.

Participants: AE and PC Student Support Services
Personnel

Delivery Mode: In-person workshops and Webinar
Two PDs per year.

. Collaborative Professional Development Strategy Program Estimated Cost to
Topic (Activities, Participants, Delivery Mode, Frequency Area(s) Implement
! ! ! Addressed Consortium-Wide
Collecting and Consortium-Wide professional development for all data
Analyzing Student technicians and administrators in the SDNAEP focusing
Data on uniform procedures of collecting data, reporting
data, determining data points, and information needed All Five
to be collected. Program $13,534
Participants: AE and PC Data Technicians and Areas
Administrators
Delivery Mode: In-person workshops
Two PDs per year.
Consortium-Wide professional development for all data
technicians and administrators in the SDNAEP focusing
on dev;zloping a data tracking system for consistent All Five
data information
Participants: AE and PC Data Technicians and Program »13,534
. Areas
Administrators
Delivery Mode: In-person workshops
Two PDs per year.
Increasing PC Provide PC counselors information on CTE and
counselor knowledge apprenticeship training including articulations and
on noncredit pathways.
programs and student Discuss labor market survey and economic trends and
needs how they relate to CTE and apprenticeship programs
. o . . . All Program
Review program criteria's for entry into apprenticeship Areas $13,534
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TABLE 6.2: Collaborative SDNAEP Professional Development

Topic

Collaborative Professional Development Strategy
(Activities, Participants, Delivery Mode, Frequency

Program
Area(s)
Addressed

Estimated Cost to
Implement
Consortium-Wide

Student Portfolios,
Student Contracts,
and Student Goals

Review the impact that student portfolios have on
students.

Learn how to create a student portfolio and the
information that can be included.

Determine grading criteria.

Review the impact that student contracts have on
student accountability.

Review the process and use of student contracts.
Review the research behind goal setting and have
teachers work tougher to create goal sheets for the
different levels in ESL.

Participants: AE ESL Instructors

Delivery Mode: In-person workshops and Webinar
Two PDs per year.

ESL

$13,534

Vocational English as a
Second Language
(VESL)

Review the definition of VESL and how it impacts
student learning.

Learn how to integrate work base behaviors and basic
skills.

Participants: AE ESL Instructors

Delivery Mode: In-person workshops and Webinar
One PD per year

ESL

$6,767
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TABLE 6.2: Collaborative SDNAEP Professional Development

Topic

Collaborative Professional Development Strategy
(Activities, Participants, Delivery Mode, Frequency

Program
Area(s)
Addressed

Estimated Cost to
Implement
Consortium-Wide

Articulation

Review the definition of articulation, their purpose, and
positive impact on students

Instructions on the step-by-step process of creating
articulations

AE and PC instructors collaborate together to create,
review and align similar classes —

Participants: AE and PC Instructors and administrators
Delivery Mode: In-person workshops and Webinar

3 times per year

ABE/ASE, CTE

$20,300

Career and
Educational Pathways

Review the definition of career and educational
pathways and positive impact students.

Overview of labor market, job opportunities, required
skills and education in the industries that we prepare
students to eventually find employment.

Integrate “real activities” into the core curriculum
throughout the class rather than waiting at the end for
an internship.

Instructions on the step-by-step process of creating
pathways.

AE and PC instructors collaborate together to create
review and align similar classes.

Participants: AE and PC Instructors and administrators
Delivery Mode: In-person workshops and Webinar
Three PDs per year

All Five
Program
Areas

$20,300
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TABLE 6.2: Collaborative SDNAEP Professional Development

. Collaborative Professional Development Strategy Program Estimated Cost to
Topic (Activities, Participants, Delivery Mode, Frequency Area(s) Implement
! ! ! Addressed Consortium-Wide
Dual Enrollment Review definition of dual enroliment and how it can
support student learning.
Collaboration between AE and PC to determine which All Five
classes are eligible for dual enroliment. Program $20,300
Participants: AE and PC Instructors Areas
Delivery Mode: In-person workshops and Webinar
Three PDs per year.
Blended Learning / Review definition of blended learning / online learning
Online Learning and how it can support student learning, learn about
the various online curriculum and platforms available, Al Five
practice using online curriculum and/or platforms Program $13,534
(Moodle). Areas
Participants: AE and PC Instructors
Delivery Mode: In-person workshops and Webinar
Two PDs per year.
Flipped Classroom Review definition of flipped classes and how it can
(Non-Traditional support student learning.
Classroom) Learn about the activities and creating homework via Al Five
video/Internet, pilot flipped classroom instructional Program $13,534
strategy.
Areas

Participants: AE and PC Instructors
Delivery Mode: In-person workshops and Webinar
Two PDs per year.

San Diego North Adult Education Partnership




TABLE 6.2: Collaborative SDNAEP Professional Development

Delivery Mode: In-person workshops and Webinar
Two PDs per year.

. Collaborative Professional Development Strategy Program Estimated Cost to
Topic (Activities, Participants, Delivery Mode, Frequency Area(s) Implement
! ! ! Addressed Consortium-Wide

Review definition of I-BEST Model and how it can
support student learning.
Learn about team teaching and how to integrate basic Al Five

1-BEST Model sI.<|IIs within a cor.e curriculum. Program $20,300
Pilot one class using I-BEST model. Areas
Participants: AE and PC Instructors
Delivery Mode: In-person workshops and Webinar
Three PDs per year.

Contextualization Review definition of contextualization and how it can
support student learning.
Review sample activities that compliment
contextualized learning. All Five
Create lesson plan to pilot this instructional strategy Program $13,534
into the classroom. Areas
Participants: AE and PC Instructors
Delivery Mode: In-person workshops and Webinar
Two PDs year.

Differentiation Review definition of differentiation and how it can
support student learning.
Review activities that compliment differentiation All Five
learning. Program $13,534
Participants: AE and PC Instructors Areas
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TABLE 6.2: Collaborative SDNAEP Professional Development

Participants: AE and PC Instructors
Delivery Mode: In-person workshops and Webinar
Two PDs per year.

. Collaborative Professional Development Strategy Program Estimated Cost to
Topic (Activities, Participants, Delivery Mode, Frequency Area(s) Implement
’ ! ! Addressed Consortium-Wide
Integration of Basic Learn the necessary skills students must develop in order
Skills in Core to be successful at PC.
Curriculum Learn about basic skills and creating a foundation for
students.
Integrating skills needed to be successful at PC within All Five
core curriculum. Program $13,534
Integrating basic skills in core curriculum in all program Areas
areas.
Participants: AE and PC Instructors
Delivery Mode: In-person workshops and Webinar
Two PDs per year.
Learning Communities Learn about learning communities and the impact they
have on student learning and achievement.
Review the process of creating a learning communities All Five
and the curriculum that can be used to encourage
student growth. Program »13,534
Areas
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OBJECTIVE 7: PLANS TO LEVERAGE EXISTING REGIONAL
STRUCTURES

Plans to leverage existing regional structures, including, but not limited to, local
investment areas.

Synopsis: Plans to leverage existing structures and resources are listed. A diagram
displaying existing relationships of organizations in the region is provided. A list of 37
partner organizations with their specific contributions to the SDNAEP is provided.

Partnerships in the Region
The ability to leverage existing regional structure is built upon an historic tradition of
collaboration among educational institutions, governmental agencies and nonprofit

organizations.

San Diego County is known throughout the State for the cooperation among educational
systems. Within the SDNAEP, there is a long history of collaboration and cooperation
among Palomar College (PC) and the K-12 districts within its boundaries.

All of these providers, including Palomar College, have had long term partnerships as
members of the San Diego County Regional Occupational Program and met monthly as
part of the North County Council for that group. In addition, Palomar has partnered with
the school districts on numerous efforts, including SB70 for Faculty and Counselor Work
Experience, SB1070 for Regional Career Technical Education Pathways, a National
Science Foundation (NSF) grant for the implementation of a Geographic Information
Systems (GIS) career pathway, and the California Career Pathways Trust Grant.

Although not previously formally defined by a single specific structure, entities with roles
to play along the continuum of adult literacy, education and training, workforce
development and employment have come together to collaborate and respond to regional
needs and initiatives since the 1950’s. These entities include K-12 school districts,
community colleges, four-year universities, the San Diego County Office of Education,

the San Diego Workforce Partnership (SDWP), and our local Workforce Investment

295
San Diego North Adult Education Partnership



Board. Also included are literacy coalitions, local libraries, regional and local chambers
of commerce and economic development councils, the Employment Development
Department, Health and Human Services Department, the Department of Rehabilitation,
a variety of community-based organizations, representatives from public services (police

and probation), and representatives from local legislators’ offices.

Initiatives and needs addressed by these collaborations have encompassed both the
CCCCO Region X, “super-region”, of San Diego and Imperial Counties as well as smaller

sub-regions, such as the inland north San Diego County region.

In the context of this historic and ongoing collaboration, the members of the San Diego
North Adult Education Partnership (SDNAEP) are currently actively engaged in a variety
of other existing regional structures. Taken together, these linkages provide

communication and sharing or resources.

For example, in terms of regional collaboration, Palomar College is a member of the San
Diego and Imperial Counties Community College District Association (SDICCCA) and our
local consortium for the Doing What Matters initiative. SDICCCA and the SDWP jointly
sponsored labor market research to identify San Diego County’s priority and emerging

industry sectors.

Local Adult Education directors from both community colleges and K-12 adult schools
had met regularly for many years, forming the San Diego Adult Administrators Association
(SDAAA). This SDAA group has slowly become less active; however, as a result of the

ABS86 initiative, there is renewed discussion of reviving that organization.

Local K-12 Career Technical Education (CTE) directors (many of whom also oversee their
district's adult education programs), participate in the North County CTE Coordinating
Council and are partners, along with their community college district colleagues, in the
San Diego County SB 1070 Initiative to create seamless career-technical education

pathways.
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In response to the recent California Career Pathways Trust requests for applications, San
Diego County representatives from the majority of the entities listed above have formed
the San Diego County College and Career Readiness Consortium, a county-wide network
of high school and community college districts that includes 116 high schools and eight

community colleges with dozens of satellite campuses throughout San Diego County.

Additionally, our consortium members serve on numerous other local committees, service
organizations, and boards, including the Education Committees of our local chambers of
com